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Grade: 5  
Lesson Number: 1 
Unit Name: Grammar  
Course: BolI 
Title:  Verb Conjugations I 
 
Standards 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. Paragraphs should include 
transitional expression that link one paragraph to another in a clean line of 
thought. Summary should be found in the conclusion. 

o Students learn the formats to write persuasive letters or compositions. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 
Standard 4: Grammar: Verb Conjugation 

• Students learn grammar related to regular and irregular verb conjugation. Further 
parts of speech are also introduced (adverbs, prepositions, and coordinating 
conjunctions). 
o Students should recognize a verb and noun in sentences. 
o Students identify and correctly use singular and plural verbs and 

common/irregular conjugations. 
o Students identify and demonstrate usage of adverbs, prepositions, and 

coordinating conjunctions. 
 
Objectives 

1. Students recognize nouns and verbs. 
2. Students practice writing using adjectives, appropriate vocabulary, and appropriate 

verb conjugation. 
 
Prerequisites 

• This is the first lesson in a two-part series on grammar.  
• This is the first lesson of the semester. 

 
Materials 

• Large sheet of white paper (large enough for two human outlines) 
• Scissors 
• Markers 
• Pañjābī-English, English-Pañjābī dictionaries  
• Red and green pens  
• Large chart paper 
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Advanced Preparation 
• Trace one male and one female child's body on large paper. You will need two body 

cutouts. 
 
Engagement (20-25 minutes) 

• Have the cutout up in your room where it is easily visible. 
• Welcome the children to your class.   
• Do quick introductions in Pañjābī and depending on the number of children in the 

class have them introduce themselves too. 
• Explain to children that they will be reviewing some grammar. 
• Together with children give a name to both cutouts. 
• Label one "‘The name’ Noun" and the other "‘The name’ Verb."  
• Begin with The Noun cutout. Ask children to come up with nouns pertaining to the 

cutout. 
o As the class comes up with ideas of nouns, write them in the appropriate places. 

For instance, if a child says "n`k" write the word n`k on the face where the nose 
would be located. If the class begins to run out of ideas, point at different parts, 
such as the shoulders, encouraging more responses and giving them hints for the 
Pañjābī words. If they can’t think of the Pañjābī word, write the English word and 
assign a child or a couple of children to use the dictionary to find the appropriate 
word. 

o Write the Pañjābī noun as soon as they find it.  If you have a small group, have 
children write the word. 

• Next, label The Verb cutout with verbs. Each verb should be placed in an area where 
it would be appropriate. For instance, "talk, chew, and sing" ‘KwE, cbwE, gwE’ would 
all be put where the mouth is located. 
o Same thing for this - if children can’t think of the Pañjābī word then have them 

look it up and write it in the appropriate place.  
 
Exploration (35-40 minutes) 

• Place the Noun and Verb cutouts in a prominent place on the wall.  
• Have the class together with you write a story using nouns and verbs from the 

cutouts. 
• Also ask them to add three-five adjectives of their choice to their story. Since you 

may not know your class yet, you will gauge from the enthusiasm in the 
‘engagement’ section as to whether you feel they will be able to develop a story or 
not.  You may have to begin by developing simple sentences and then continuing at a 
later time to make it into a story or you may have to change your lesson to just fit 
sentences. 

• Now have students circle verbs that have a regular conjugation green and irregular 
conjugation red. 

 
Explanation/Extension (5-10 minutes) 

• On a large sheet of paper make a chart that has two columns:  one for regular 
conjugation and the other for irregular conjugation.   
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• Have children give you the different verbs from the story. Write in the appropriate 
spot.   

• Tell children that they will continue working on verbs in next class as well, so they 
should make note of at least 10-15 verbs that they come across at home or at school, 
the grocery store, etc. until the next class. 

 
Evaluation (On-going) 

• Create a portfolio for each child in which you can write notes, include examples and 
identify progression. 

• Pay attention to children’s participation during identification of nouns and verbs and 
during story development. 
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Teacher Resources 
 
Verbs (ikirAw/kiriA) 

 

Pañjābī Transcription English 

Awauxw AuNA To come 
jwxw jANA To go 
Kloxw khaloNA To stand 
bYTxw baiThaNA To sit 
auTxw uThaNA To get up 
lytxw leTaNA To lie down 
Kwxw khANA To eat 
pIxw pINA To drink 
bolxw bolNA To speak 
suxnw suNanA To listen or hear 
d`sxw dassaNA To tell 
vyKxw vekhNA To see or look 
roxw roNA To weep or cry 
h`sxw hassNA To laugh 
pVHnw paRhnA To read 
ilKxw likhNA To write 
Kyfxw kheDNA To play 
dOVnw doRnA To run 
ku`dxw kuddNA To jump 
cVHnw caRhnA To climb 
su`txw suTTNA To throw 
if`gxw DiggNA To fall 
cIrnw cIrnA To cut 
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Grade: 5 
Lesson Number: 2 
Unit Name: Grammar 
Course: BolI 
Title:  Verb conjugations II 
 
Standards 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. Paragraphs should include 
transitional expression that link one paragraph to another in a clean line of 
thought. Summary should be found in the conclusion. 

o Students learn the formats to write persuasive letters or compositions. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 
Standard 4: Grammar: Verb Conjugation 

• Students learn grammar related to regular and irregular verb conjugation. Further 
parts of speech are also introduced (adverbs, prepositions, and coordinating 
conjunctions). 
o Students should recognize a verb and noun in sentences. 
o Students identify and correctly use singular and plural verbs and 

common/irregular conjugations. 
o Students identify and demonstrate usage of adverbs, prepositions, and 

coordinating conjunctions. 
 
Objectives 

1. Students continue to work on verb conjugations. 
2. Students are introduced to adverbs, prepositions and coordinating conjunctions. 

 
Prerequisites 

• Previous completion of Lesson I on Grammar. 
 
Materials 

• Markers 
• Pañjābī-English, English-Pañjābī dictionaries  
• Different colored highlighters  
• Large chart paper 
• Lined paper sentence strips 

 
Advanced Preparation 

• Prepare a list of more irregular verbs to put into the class chart from the first class on 
verb conjugation.   

• Prepare a list of adjectives from children’s writing and also add more to share with 
the children (attached below). 
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• Write the following definitions on chart paper and use sites to prepare phrases, etc. 
(use the Pañjābī versions of definitions) 
o A coordinating conjunction is a word which joins together two clauses which are 

both equally important.   
o Adverbs tell you how, where, or when something is done. In other words, they 

describe the manner, place, or time of an action. 
ijhVy Sbd ikirAw dI ivSysqw (gux/AOgux) nMU pRgt krdy hn, auhnW nUM ikirAw ivSySx 
ikhw jWdw hY[ ijvyN: ausny GtIAw kMm kIqw[ 

o Prepositions are words which often indicate a direction or location in space.  
sMbMDk auh Sbd huMdy hn, ijhVy ik nWv jW pVnWv qoN ip`CoN Aqy ikirAw qoN pihlW Aw ky 
vwk ivcly bwkI SbdW nwl nWv jW pVnWv dy sMbMD nUM drswauNdy hn (bwry d`sdy hn)[ 
ijvyN: mYN kursI au~pr bYTI hW[ bMdw isMG ru`KW dy iv`ckwr KVHw hY[ 

 
Engagement (20-25 minutes) 

• Introduce sMbMDk (postpositions) by explaining that these words often indicate a 
direction or location in space.  

• Referring to a list of sMbMDk, call out a command for students to perform. For example, 
‘myz dy Qly’ "under the desk" and the students crouch under their desk; the teacher says 
‘myz dy aupr’ "on top of the desk" and students sit on top of their desk; the teacher says 
‘myz dy nwl’ "next to the desk" and students stand next to their desk etc. 

• Students can take turns calling out the commands for the rest of the class to perform. 
• Then stop and introduce coordinating conjunctions. 
• Now use postpositions and coordinating conjunctions with children. 
 

Exploration (25-30 minutes) 
10 minutes 

• Put chart up from last class of irregular and regular verb conjugations.  Share your list 
of more verbs.  

• Also highlight the adjectives children used in their paragraphs from last class. 
• Have children give you a few more adjectives - write them on the chart paper. 

 
15-20 minutes  

• Now introduce children to the definition of adverbs. 
• Ask children to give you a few examples. 
• Write them on the chart paper. 
• Give them hints to get more participation. 
• Ask children to give you examples using prepositions, coordinating conjunctions and 

adverbs in a sentence. Ask them to combine at least two of the three.  
• Write sentences on board if possible.  
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Explanation/Extension (5-10 minutes) 
• Return children’s paragraphs from the week before. Tell them to highlight any 

adverbs, prepositions and coordinating conjunctions that they may have used with 
different highlighters. 

• Then tell them to write down any new words that were introduced during the lesson. 
• Ask them to rewrite their paragraphs for the next class using all the new words too. 

 
Evaluation (On-going) 

• Check for how children’s paragraph is developed during the next class. 
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Teacher Resources 
 
Adjectives (ivSySx/visheshaN) 
 

Pañjābī Transcription English 

cMgw caOgA 
cMgI caOgI 

Good 

BYVw bhaiRA 
BYVI bhaiRI 

Bad 

v`fw vaDDA 
v`fI vaDDI 

Big 

Cotw choTA 
CotI choTI 

Small 

au~cw UccA 
au~cI uccI 

Tall 

mDrw madharA 
mDrI madharI 

Short 

lMmw lammA 
lMmI lammI 

Long 

nvW navAM 
nvIN navIM 

New 

motw moTA 
motI moTI 

Fat 

pqlw patlA 
pqlI patlI 

Thin 

sohxw sohaNA 
sohxI sohaNI Beautiful 

koJw kojhA 
koJI kojhI Ugly 

au~cw uccA 
au~cI uccI High 

nIvW nIvAM 
nIvIN nIvIM Low 

Bwrw bhArA 
BwrI bhArI Heavy 

hOlw haulA 
hOlI haulI Light 
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isAwxw siANA 
isAwxI siANI Wise 

jvwn javAn 
nOjvwn naujavAn Young 

purwxw purANA 
purwxI purANI Old 

cusq cust Active 
susq Ssust Lazy 
mUrK mUrakh Foolish 
swaU sAU Noble 
mShUr mashhUr Famous 
ivMgw/ivMgI         viOgA/viOgI           Crooked 
tyfw/tyfI           teDA/TeDI               Oblique 
is`Dw/is~DI sidhhA/siddhI Straight 
ipAwrw/ipAwrI piArA/piArI Loving 
iBAwnk bhiAnak Terrible 
AdBuq adbhut      Amazing 
GtIAw ghaTIA Useless 
nyk                 nek                      Good/Virtuous
gMdw/gMdI gandA/gandI Dirty 
BirAw/BrI bhariA/bharI Full 
KwlI khAlI Empty 
 
 
Verbs (ikirAw/kiriA) 
 

Pañjābī Transcription English 

Awauxw AuNA To come 
jwxw jANA To go 
Kloxw khaloNA To stand 
bYTxw baiThNA To sit 
auTxw uThNA To get up 
lytxw leTNA To lie down 
Kwxw khANA To eat 
pIxw pINA To drink 
bolxw bolNA To speak 
suxnw suNana To listen or hear 
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dsxw dasNA To tell 
vyKxw vekhNA To see or look 
roxw roNA To weep or cry 
hsxw hasNA To laugh 
pVHnw paRhnA To read 
ilKxw likhNA To write 
Kyfxw kheDNA To play 
dOVnw dauRnA                           To run 
kudxw kudNA     To jump 
cVHnw caRhnA To climb 
sutxw suTNA  To throw 
ifgxw DigNA   To fall 
cIrnw cIrnA To cut 
cIKxw                  cIkhNA                          To yell 
pkwauxw pakAuNA To cook 
Doxw dhoNA To wash 
sukwauxw sukAuNA To dry 
pUMJxw/JwVxw pUPjhNA/jhARNA To wipe/dust 
JwVU mwrnw jhARU mArnA To broom 
pocw mwrnw pocA mArnA To mop 
iC`lxw/iC`l lwhuxw chillNA/chill lAhuNA To peel / to peel off 
bIjxw bIjNA To sow 
pwxI dyxw pANI deNA To water 
 
 
Adverbs (ikirAw ivSySx/kiriA visheshaN) 
 

Pañjābī Transcription English 

huxy  huNe Now 
Blky bhalke Tomorrow 
svKqy Ssavakhate Early 
kuvyly kuvele Late 
eyQy ethe Here 
EQy othe There 
dUr dUr 
pry pare 

Away 

ijQy jithe Where 
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hOlI haulI Slowly 
kwhlI kAhalI Hurriedly 
kdIN kdweIN kadIM kadAIM Seldom 
sdw sadA Always 
Aksr          aksar 
Awm qOr ’qy Am taur te 

Often 

msW masAM Hardly 
dubwrw dubArA Again 
kdoN, jdoN kadoM, jadoM When 
ghu nwl gahu nAl Carefully 
burI qrHW burI tarhAM Badly 
zrUr zarUr Certainly 
iek vwr Ik vAr Once 
vPwdwrI nwl vaphAdArI nAl Faithfully 
 
 
Preposition/Postposition (sMbMDk/sambandhak) 
 

Pañjābī Transcription English 

AMdr Andar 
ivc Vvic 

In 

bwhr bAhar Out 
au~qy  utte 
au~pr upper 

On, Up, Above 

Q`ly          thalle                    Below, Under 

A`gy          agge Before, In front 
of 

ip`Cy pichhe Behind 
dUr  dUr Far 
nyVy  neRe 
lwgy lAge 

Near 

qoN  toM From 
v`l Vvall To 
ivckwr vickAr Between 
qk tak Until
qIk tIk Until
dw dA Of 
vwsqy vAste For 
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leI laI For 
duAwrw duArA Through 
rwhIN rAhIM From 
nwl nAl Alongside/With 
bgYr bagair Without 
ibnw binA Without 
bwbq bAbat                     Regarding 
bwry bAre About 
sMbMDI sambandhI            In relation to 
 
 
Conjunction (Xojk/yojak) 
 

Pañjābī Transcription English 

jy je 
jykr jekar 

If 

pr par 
AYpr Aipar 
pRMqU prantU 

But 

ikauNik kiuMki 
ikauNju kiuMju 

Because 

nw kyvl ... sgoN nA keval… sagoM Not only ... but 
bySk beshak 
BwvyN bhAveM 

Though 

iPr vI phir vI Yet 
qW ik tAM ki 
qW jo tAM jo 

So that 

qW  tAM Then 
qy, Aqy te, ate And 
jW jAM Or 
ik  ki That 
nwly nAle Also, Besides 
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Grade: 5  
Lesson Number: 3 
Unit Name: Comprehension and Writing 
Course: BolI 
Title:  Red Cross and Sevā I 
 
Standards 
Standard 2: Comprehension of Appropriate Passages 

• Students comprehend grade-appropriate reading passages and summarize the 
materials. 
o Students discern main ideas and concepts presented in texts, identifying and 

assessing evidence that supports those ideas. 
o Students draw inferences, conclusions, or generalizations about text and support 

them with textual evidence and prior knowledge. 
o Students understand that theme refers to the meaning or moral of a selection and 

recognize themes (whether implied or implicit) in sample works. 
o Students understand, explain, and describe the function and effect of figurative 

and metaphorical use of words in context. 
 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. Paragraphs should include 
transitional expression that link one paragraph to another in a clean line of 
thought. Summary should be found in the conclusion. 

o Students learn the formats to write persuasive letters or compositions. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 

Objectives 
1. Children practice oral reading, recognizing themes, and write composition with a 

central idea based on reading passage in Pañjābī. 
 
Prerequisites 

• Students’ ability to read passages is at a level that they are able to recognize a central 
idea in a given passage. 

 
Materials 

• Attached reading passage for each student  
• Writing materials-lined paper, pens, pencils, erasers, etc. 
• Set of Pañjābī-English dictionaries  

 
Advanced Preparation 

• Teacher should be familiar with passage below. 
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Engagement (15-20 minutes) 
• Have children silently read the passage below, taking notes on the important points 

about the reading material.  
• Ask them to use the dictionary if they need help with words or they can check with 

you. Have them mark words that they do not understand. Encourage them to first try 
to understand the meaning from the context and then use the dictionary. 

• Divide them into a group of two to three children and have them share their notes and 
discuss the material.  

• Walk around to help children where need be. 
 
Exploration (35 minutes) 

• Do a quick review with the group about the material. The focus should be on students 
verbalizing their understanding of the material. 

• Then tell them that you want them to write a composition using sevā as the central 
idea.  

• Brainstorm some ideas on the board about what children think about the reading and 
what they want to write about. 

• Have them begin by jotting down ideas about sevā, what they think about sevā and 
what are some things they can do as sevā. Have them think about what the importance 
of it is for a Sikh. 

• Tell them to be as creative as they can and think strongly about helping the 
community genuinely. 

 
Explanation/Extension (5-10 minutes) 

• Have children begin writing their composition in Pañjābī and have them finish it for 
next class where they will proofread each other’s compositions.   

• Have children ask you any question that they may have before the end of the class. 
 
Evaluation (On-going) 

• Pay special attention to children’s understanding of reading passage. 
• Start observing for development of children’s writing. 
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Teacher Resources 
 
rY~f krws (The Red Cross, Bed Time Stories-1: Guru Gobind Singh ji by Santokh Singh 
Jagdev, p. 34) 
 
BweI GneIAw jI ipMf sodrw izlw gu`jrWvwly dy rihx vwly sn[ Awp pihlI vwrI gurU qyZ bhwdr jI 
dy drSnW leI AnMdpur Awey[  gurU jI dy drSn krn ipCoN Awp ƒ bhuq AnMd pRwpq hoieAw[  aus 
AnMd ƒ hr smyN mwnx leI Awp gurU Gr ivc hI rih pey[  Awp ƒ gurU dy lMgr ivc pwxI dI syvw 
sMBwl id`qI geI[ 
 
BMgwxI dw Xu`D SurU hox qoN pihlW gurU goibMd rwey jI ny Awp ƒ jMg dy mYdwn ivc lOVvMdW ƒ pwxI 
iplwaux dI syvw b^SI[  15 AprYl 1687 ƒ phwVI rwijAW cwr sO pTwxW ƒ nwl imlw ky is`KW aupr 
hmlw kr id`qw[  rxBUmI ivc ijs ƒ ipAws lgdI, auh BweI GneIAw jI pws puj jWdw[  Awp aus 
ƒ pwxI iplw idMdy[  ihMdU, muslmwn, is`K qy pTwx Awp pwsoN pwxI pI ky, qwzw dm ho ky iPr Xu`D ivc 
jut jWdy[ 
 
is`KW ny jdoN BweI GneIAw jI ƒ pTwxW, muslmwnW qy phwVI rwijAW dy ispwhIAW ƒ pwxI iplwauNdy 
q`ikAw qW auh shwr nw sky[  is`KW soicAw “BweI GneIAw jy duSmx dy P`tVW ƒ pwxI nw iplwvy qW 
auh zrUr ipAws nwl dm qoV dyx[” is`KW ny jw ky gurU jI pws Skwieq kIqI[  swrI khwxI d`sx 
ipCoN aunHW bynqI kIqI ik aus ƒ duSmx dy ispwhIAW ƒ pwxI iplwaux qoN roikAw jwvy[ 
 
gurU jI ny BweI GneIAw ƒ bulw ky pu`iCAw, “BweI, kI ieh s`c hY ik qUM vYrIAW dy ispwhIAW ƒ pwxI 
iplw ky is`KW nwl lVn leI iPr iqAwr kr idMdw hYN ijnHW ƒ ieh z^mI qy P`tV krdy hn?” 
 
BweI GneIAw ny auqr idqw, “s`cy pwqSwh, mYƒ qW koeI vYrI nzr AwauNdw hI nhIN [ swry pwsy Awp hI 
nzr AwauNdy ho[  mYN iks ƒ pwxI iplwvW qy iPr iks ƒ jvwb dyvW[  myry pws ijhVw vI Aw ky loVvMd 
pwxI dI mMg krdw hY, mYN aus ƒ pwxI iplw idMdw hW[  Awp ny hI mYƒ ies Xu`D ivc loVvMd ƒ pwxI 
iplwaux dI syvw sONpI hY[” 
 
gurU jI, BweI GneIAw jI dw au~qr sux ky bhuq pRsMn hoey[  gurU jI ny Awpxy pwsoN BweI GneIAw jI ƒ 
mlHm p`tI PVwauNdy hoey ikhw, “BweI, A`gy leI qusIN pwxI dI syvw dy nwl nwl P`tVW dI mlHm p`tI dw 
kMm vI krnw[  ies kMm leI Awpxy nwl kuJ hor is`KW ƒ BI lY lvo qy j`Qw iqAwr kr lvo[  qusIN aus 
j`Qy dy mu`KIey hovogy[” 
 
BweI GneIAw jI ny aus qrHW hI kIqw[  is`KW dw iek j`Qw iqAwr kr ilAw[  Awp aus dy muKIey bx 
gey[  ieh sB qoN pihlI “rY~f krws” dI syvw dw ArMB sI[  aus qoN ipCoN z^mIAw qy loVvMdW dI 
dyKBwl krn vwly j`Qy Awpxy Awp ƒ “syvw pMQI” AKvwaux lgy[  gurU goibMd rwey dIAW nzrW ivc koeI 
vYrI jW ibgwnw nhIN sI[  swry aus iek mwlk dy pYdw kIqy hoey sn[  aunHW dI lVweI isrP grIbW 
au~pr huMdy AiqAwcwr ƒ rokx leI sI[ 
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Grade: 5 
Lesson Number: 4 
Unit Name: Comprehension and Writing  
Course: BolI 
Title:  Red Cross and Sevā II 
 
Standards 
Standard 2: Comprehension of Appropriate Passages 

• Students comprehend grade-appropriate reading passages and summarize the 
materials. 
o Students discern main ideas and concepts presented in texts, identifying and 

assessing evidence that supports those ideas. 
o Students draw inferences, conclusions, or generalizations about text and support 

them with textual evidence and prior knowledge. 
o Students understand that theme refers to the meaning or moral of a selection and 

recognize themes (whether implied or implicit) in sample works. 
o Students understand, explain, and describe the function and effect of figurative 

and metaphorical use of words in context. 
 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. Paragraphs should include 
transitional expression that link one paragraph to another in a clean line of 
thought. Summary should be found in the conclusion. 

o Students learn the formats to write persuasive letters or compositions. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 
Objectives 

1. Children work on their proofreading skills and comprehend information written by 
classmates.  

2. Children will continue to complete their composition in Pañjābī on the idea of sevā. 
 
Prerequisites 

• Lesson I on Comprehension and Writing. 
 
Materials 

• Red pen for every student  
 
Advanced Preparation 

• None
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Engagement (5-10 minutes) 
• Review passage from last class. Have children give you highlights from Bhāī 

GhanaiA’s life.  
• Ask them how their writing exercise went—what they found easy? What they found 

difficult? Did any of them do any extra research to complete their project? etc. 
 
Exploration (20-25 minutes) 

• Give each child a red pen. 
• Pair students up and have them proofread each other’s composition. Have children 

mark incorrect spellings, grammar, and structure with the red pens. It would be best 
to encourage that they underline or write comments in margins (teacher should be 
going around and checking everyone’s proofreading and make sure the corrections 
are right).

• After fifteen minutes, have children return each other’s papers and have the owner 
look at the corrections (teacher should continue going around and checking 
everyone’s proofreading and make sure the corrections are right).

• Teacher should make sure every child has an accurately proofread paper by the end of 
the class. 

 
Explanation/Extension (20-25 minutes) 

• Divide the class into two groups and have them read/verbalize their compositions to 
the class. Ask children to make comments on the compositions. 

• Even though children will not have a chance to rewrite their compositions in class, 
they know their compositions and should be able to share it with the groups and may 
use their peer corrections for help. 

 
Evaluation (On-going) 

• For homework have children edit their composition and write the final version. 
• Based on their composition you will want to check for appropriate encompassing of 

use of theme (sevā) and writing style. 
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Grade: 5  
Lesson Number: 5 
Unit Name: Listening 
Course: BolI 
Title:  Listening to a Guest Speaker 
 
Standards 
Standard 5: Listening and Responding 

• Students listen critically and respond appropriately to oral communication. 
o Students retell, paraphrase, and can expound on what has been said by a speaker. 
o Students connect and relate prior experiences, insights, and ideas to those of a 

speaker. 
 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. Paragraphs should include 
transitional expression that link one paragraph to another in a clean line of 
thought. Summary should be found in the conclusion. 

o Students learn the formats to write persuasive letters or compositions. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 
Objectives 

1. Children listen and respond to guest speakers in their class and are able to paraphrase 
and write a thank you note to the speakers in Pañjābī. 

 
Prerequisites 

• Completion of unit on Comprehension and Writing.  
 
Materials 

• Refreshments for guest speakers and children 
• Student Response Journals 

 
Advanced Preparation 

• Teacher should invite a guest speaker who will talk about Sevā. The individual should 
be an active sevādār either within your community or the community at large.  

• Prepare your guest speakers about your class. Make sure that your speaker speaks in 
Pañjābī and uses easy language. Tell the guest speaker about the grade level and their 
comprehension skills. Give them a copy of the passage on Bhāī GhanaiA, telling them 
that the students used it as a reference to write their passage on the theme Sevā.  

• Prepare a welcoming speech for your guest speaker in Pañjābī.  
• Have the classroom set up a little differently from usual.   
• Have refreshments ready.  
• Ask your guest speaker to come towards mid-class rather than at the beginning of 

class. 
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• Ask them to be aware that you will be encouraging children to ask questions, so the
speakers should be prepared.

Engagement (15-20 minutes) 
• Collect compositions on sevā.
• Prepare your children in Pañjābī about a guest speaker coming to your class and for them

to be at their best behavior.
• Tell them that you will introduce the guest speaker to the entire class, after which the

guest speaker will talk and then the last five to ten minutes of the class they will be
able to discuss any questions they might have with the speaker.

• Be prepared to model asking a question yourself for the kids during the presentation.
• Remind children to be respectful and welcoming.

Exploration (20-25 minutes) 
• 10-15 min:  Guest speaker’s presentation to the class.
• 5-10 min: Question and Answer (Q&A) session.

Explanation/Extension (5-10 minutes) 
• Discuss the guest speaker’s presentation in Pañjābī. What did the children find 

interesting? What they were confused about? Did they find anything funny? 
Did they have questions, but became hesitant? Were they having difficulty 
verbalizing their questions in Pañjābī? How could they connect it to their compositions 

      on sevā.  
     • Have children write a three to five sentence summary in their response journal and

     one thing that they liked and one thing they disliked about the talk. Let them be 
     honest. 

     • Also give children one week to write a thank-you note to the presenter to hand in.  

             Evaluation (On-going) 
      • Collect response journals for thoughts, understanding of material and writing.
      • Pay attention to discussion of guest speaker’s presentation.
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Grade: 5 
Lesson Number: 6 
Unit Name: Writing  
Course: BolI 
Title:  Persuasive Writing  
 
Standards 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. Paragraphs should include 
transitional expression that link one paragraph to another in a clean line of 
thought. Summary should be found in the conclusion. 

o Students learn the formats to write persuasive letters or compositions. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 
Objectives 

1. Students will write a persuasive paragraph and/or essay with a main idea, supporting 
points, arguments refuting their opponents and a strong conclusion all in Pañjābī. 

 
Prerequisites 

• None 
 
Materials 

• Paper and pen  
 
Advanced Preparation 

• This is the first in a two-part lesson on persuasive writing. 
 
Engagement (5 minutes) 

• Ask children to raise their hand, if they feel, they most often win an argument. 
• Ask those who raise their hand to tell you why they think they are able to do so. 
• Tell them that today you will see them in action and they’ll have an opportunity to 

prove it to you. 
 
Exploration (35-40 minutes) 

• After the question, ask students to draw a line with two arrows at either end on a 
piece of paper. 

• Label one end “nW”" and the other end "hW." Next, ask them to make an X representing 
where they stand on a controversial statement.  
o Example: Students should wear uniforms in school (ividAwrQIAW ƒ skUl ivc 

vrdI pwxI cwhIdI hY[) 
• If they agree, they draw an x on the "yes" end of the continuum. 
• If they disagree, they draw an x on the "no" end. 
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• If they are undecided they draw an X somewhere in the middle depending on the way 
they are leaning. 

• Next, ask students to write down in Pañjābī three reasons why they marked the X at 
the yes or no end or why they are undecided.  

• Then they are to be directed to two corners of the room where they will share ideas 
and add to their list of supporting points.  

• One corner is for those who marked an X on or near the "yes" on their continuum. 
• The other is for those who marked the "no" end.  
• Those who were somewhere in the middle of the continuum will visit both corners to 

hear two sides of the issue. Eventually, they must take a stand and record supporting 
points for their position.  

• Students meet in their corners, read from their lists of supporting points, and 
strengthen their arguments. 

• When students finish writing their lists, they return to their seats.  
• Explain to the students that a strong persuasive piece of writing will address opposing 

arguments.  
• This is when students face off to refute each other.  
• Have four volunteers for the "yes" side line up facing four volunteers for the "no" 

side.  
• A student offers a point in support of his/her position, while the opposing student in 

line refutes the point and then offers a supporting reason for his/her side. This goes 
back and forth for awhile and new volunteers can be invited to come up and "face 
off" in front of the class. 

• After the “face off” congratulate everyone on a job well done.   
 

Explanation/Extension (10-15minutes) 
• After you are done, have the students write their paragraph or essay with a main idea 

in Pañjābī, supporting points, arguments refuting their opponent and a conclusion that 
restates their main idea and explains the bottom line or why the issue and their stand 
is important to them.  Have them work on it individually.  

• Have children finish their paragraphs and bring them to the next class to hand in. 
 
Evaluation (On-going) 

• Evaluate children on enthusiasm and active participation in the discussions and 
writing of their paragraphs when they hand them in. 
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Grade: 5  
Lesson Number: 7 
Unit Name: Rahrāsi  
Course: BolI 
Title:  Rahrāsi II 
 
Standards 
Standard 6: Recitations of Rahrāsi 

• Students recite the Rahrāsi. 
 

Objectives 
1. Student learns to recite Rahrāsi and develop a general understanding of the sabads. 

 
Prerequisites 

• Lesson seven from VirsA on Rahrāsi. 
 
Materials 

• Audio version of Rahrāsi (available in Audio CD; Track 11) 
• CD player 
• Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of 

Representative Works. Orient Longman, New Delhi: 1960, 2000. 
• Nitnem pothīs printed by Sikh Missionary College (this pothī has accurate breaks that 

will help children better understand and follow along) 
 
Advanced Preparation 

• Teacher should be familiar with background of Rahrāsi and have a clear 
understanding of the sabads. 

 
Engagement (5-10 minutes) 

• Ask children to give you a review of their first class on Rahrāsi:  
o It’s an evening prayer, part of the nitnem of a Sikh. 
o A part of it was recited even during the time of Gurū Nānak Sāhib. 
o It consists of BāNī of Gurū Nānak, Gurū Amardās, Gurū Rāmdās, and Gurū Arjan. 

 
Exploration (10-15 minutes) 

• Tell children that you are going to continue with reciting and understanding Rahrāsi.  
• Ask children to tell you what they can about the first sabad as they had learnt about it 

in the lesson number seven in their virsA class. 
o They should highlight that everyone and everything is engaged in singing of the 

praises of Vāhigurū. 
• Then give children an overview from the translation provided of the next two sabads 

of Rahrāsi (AsA mahalA 1- SsuNi vVaDā Akhai sSabhu koi, AsA mahalā 1- Akhā jIvA Vvisrai 
mari jAu).  

• Have them take notes as you highlight the translation for them. 
• Let them ask any questions that they may have. 
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Explanation/Extension (20-25 minutes) 

• Then give them nitnem pothīs (after giving instructions for washing hands and 
covering heads) and ask them to open to Rahrāsi. 

• Play the entire Rahrāsi on the audio and have children follow along. 
• If you have time at the end, go over just the two sabads that they studied in this class 

by you reading one line first and the children repeating after you. 
• Ask children to try to read the first sabad without their pothī as they begin on 

developing an evening routine for themselves to do Rahrāsi with their families. 
 

Evaluation (On-going) 
• Review information learned in this class during next class. 
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Teacher Resources 
 
Sabad I 
 
Awsw mhlw 1 ] suix vfw AwKY sBu koie ] kyvfu vfw fITw hoie ] kImiq pwie n kihAw jwie ] khxY 
vwly qyry rhy smwie ]1] vfy myry swihbw gihr gMBIrw guxI ghIrw ] koie n jwxY qyrw kyqw kyvfu cIrw 
]1]rhwau] siB surqI imil suriq kmweI ] sB kImiq imil kImiq pweI ] igAwnI iDAwnI gur 
gurhweI ] khxu n jweI qyrI iqlu vifAweI ]2] siB sq siB qp siB cMigAweIAw ] isDw purKw 
kIAw vifAweIAw ] quDu ivxu isDI iknY n pweIAw ] krim imlY, nwhI Twik rhweIAw ]3] AwKx vwlw 
ikAw vycwrw ] isPqI Bry qyry BMfwrw ] ijsu qU dyih iqsY ikAw cwrw ] nwnk scu svwrxhwrw ]4]2] 
{pMnw 9} 
 
ArQ: hryk jIv (hornW pwsoN isr&) sux ky (hI) AwK dyNdw hY ik (hy pRBU !) qUM v`fw hYN[ pr qUM kyfw 
v`fw hYN (ikqnw byAMq hYN)—ieh g`l qyrw drsn kIiqAW hI d`sI jw skdI hY (qyrw drsn kIiqAW hI 
d`isAw jw skdw hY ik qUM bhuq byAMq hYN)[ qyry brwbr dw hor koeI d`isAw nhIN jw skdw, qyry srUp dw 
ibAwn nhIN kIqw jw skdw[ qyrI vifAweI AwKx vwly (Awpw Bu`l ky) qyry ivc (hI) lIn ho jWdy hn 
[1[ hy myry v`fy mwlk! qUM (mwno, iek) fUMGw (smuMdr) hYN, qUM bVy ijgry vwlw hYN, qUM byAMq guxW vwlw hYN[ 
koeI BI jIv nhIN jwxdw ik qyrw ikqnw v`fw ivsQwr hY[1[rhwau[ (qUM kyfw v`fw hYN—ieh g`l l`Bx 
vwsqy) smwDIAW lwaux vwly keI v`fy v`fy pRis`D jogIAW ny iDAwn joVn dy jqn kIqy, muV muV jqn 
kIqy, v`fy v`fy pRis`D (SwsqR-vy~qw) ivcwrvwnW ny Awpo ivc iek dUjy dI shYqw lY ky, qyry brwbr dI koeI 
hsqI l`Bx dI koiSS kIqI, pr qyrI vifAweI dw iek iql ijqnw BI ih`sw nhIN d`s sky[2[ 
(ivcwrvwn kIh qy isD jogI kIh? qyrI vifAweI dw AMdwzw qW koeI BI nhIN lw sikAw, pr ivcwrvwnW 
dy) swry Bly kMm, swry qp qy swry gux, is`DW lokW dIAW (ir`DIAW is`DIAW Awidk) v`fy v`fy kMm—ieh 
kwmXwbI iksy ƒ BI qyrI shYqw qoN ibnw hwsl nhIN hoeI[ (ijs iksy ƒ is`DI pRwpq hoeI hY) qyrI imhr 
nwl pRwpq hoeI hY[ qy, koeI hor aus pRwpqI dy rwh ivc rok nhIN pw sikAw[3[ (hy pRBU !) qyry guxW dy 
(mwno) ^zwny Bry pey hn[ jIv dI kIh pWieAW hY ik iehnW guxW ƒ ibAwn kr sky? ijs nUM qUM 
is&iq-swlwh krn dI dwiq b^Sdw hYN; aus dy rwh ivc rukwvt pwx leI iksy dw zor nhIN c`l skdw, 
(ikauNik) hy nwnk! (AwK—hy pRBU !) qUM sdw kwiem rihx vwlw pRBU aus (BwgW vwly) ƒ sMvwrn vwlw 
(Awp) hYN[4[2[ 
 
Sabad II 
 
Awsw mhlw 1 ] AwKw jIvw ivsrY mir jwau ] AwKix AauKw swcw nwau ] swcy nwm kI lwgY BUK ] auqu 
BUKY Kwie clIAih dUK ]1] so ikau ivsrY myrI mwie ] swcw swihbu swcY nwie ]1] rhwau ] swcy nwm 
kI iqlu vifAweI ] AwiK Qky kImiq nhI pweI ] jy siB imil kY AwKix pwih ] vfw n hovY Gwit n 
jwie ]2] nw Ehu mrY n hovY sogu ] dydw rhY n cUkY Bogu ] guxu eyho horu nwhI koie ] nw ko hoAw nw ko 
hoie ]3] jyvfu Awip qyvf qyrI dwiq ] ijin idn kir kY kIqI rwiq ] Ksmu ivswrih qy kmjwiq ] 
nwnk, nwvY bwJ snwiq ]4]3] {pMnw 9} 
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ArQ: —(ijauN ijauN) mYN (prmwqmw dw) nwm ismrdw hW, iqauN iqauN myry AMdr Awqmk jIvn pYdw huMdw 
hY[ (pr jdoN mYnUM pRBU dw nwm) Bu`l jWdw hY, myrI Awqmk mOq ho jWdI hY[ (ieh pqw huMidAW BI) sdw 
kwiem-rihx vwly prmwqmw dw nwm ismrnw AOKw (kMm jwpdw hY)[ (ijs mnu`K dy AMdr) sdw-iQr pRBU 
dw nwm ismrn dI qWG pYdw ho jWdI hY, aus qWG dI brkiq nwl (hir-nwm-Bojn) Kw ky aus dy swry 
du`K dUr ho jWdy hn[1[ hy myrI mW! (Ardws kr ik) auh prmwqmw mYnMU kdy BI nwh Bu`ly [ ijauN ijauN 
aus sdw kwiem rihx vwly pRBU dw nwm ismrIey, iqauN iqauN auh sdw kwiem rihx vwlw mwlk (mn ivc 
Aw v`sdw hY)[1[rhwau[ sdw kwiem rihx vwly pRBU dy nwm dI rqw ijqnI BI mihmw ibAwn kr ky (swry 
jIv) Q`k gey hn (ibAwn nhIN kr skdy)[ koeI BI nhIN d`s sikAw ik prmwqmw dy brwbr dI ikhVI 
hsqI hY[ jy (jgq dy) swry hI jIv rl ky (pRBU dI vifAweI) ibAwn krn dw jqn krn, qW auh pRBU 
(Awpxy Asly nwloN) v`fw nhIN ho jWdw (qy, jy koeI BI aus dI vifAweI nwh kry), qW auh (A`gy nwloN) 
G`t nhIN jWdw[ (aus nUM AwpxI soBw dw lwlc nhIN)[2[ auh pRBU kdy mrdw nhIN, nwh hI (aus dI 
^wqr) sog huMdw hY[ auh sdw (jIvW nUM irzk idMdw hY, aus dIAW id`qIAW dwqW dw vrqxw kdy mu`kdw 
nhIN (aus dIAW dwqW vrqx nwl kdy mukdIAW nhIN)[ aus dI v`fI ^UbI ieh hY ik koeI hor aus vrgw 
nhIN hY, (aus vrgw Ajy qk) nwh koeI hoieAw hY, nwh kdy hovygw[3[ (hy pRBU !) ijqnw byAMq qUM Awp 
hYN auqnI byAMq qyrI b^SS[ (qUM AYsw hYN) ijs ny idn bxwieAw hY qy rwq bxweI hY[ hy nwnk! auh bMdy 
nIvyN jIvn vwly bx jWdy hn, jo (Aijhy) Ksm-pRBU nUM Bulw dyNdy hn[ nwm qoN KuMJy hoey jIv (hI) nIc hn 
[4[3[ 
 
http://www.gurugranthdarpan.com/ 
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Grade: 5 
Lesson Number: 8 
Unit Name: Rahrāsi   
Course: BolI 
Title:  Rahrāsi III 
 
Standards 
Standard 6: Recitations of Rahrāsi 

• Students recite the Rahrāsi. 
 

Objectives 
1. Student learns to recite Rahrāsi and develop a general understanding of the Sabads. 

 
Prerequisites 

• Lesson seven from VirsA on Rahrāsi.   
• Lesson seven from BolI on Rahrāsi. 

 
Materials 

• Audio version of Rahrāsi (available in Audio CD; Track 12) 
• CD player 
• Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of 

Representative Works. Orient Longman, New Delhi: 1960, 2000. 
• Nitnem pothīs printed by Sikh Missionary College (this pothī has accurate breaks that 

will help children better understand and follow along) 
 
Advanced Preparation 

• Teacher should be familiar with background of Rahrāsi and have a clear 
understanding of the Sabads.  

 
Engagement (10-15 minutes) 

• Based on the translation provided, highlight for children the next three sabads in 
Rahrāsi (rAgu gujrI mahalA 4 - hari ke jan, rAgu gujrI mahalA 5 - kAhe re man citvaVhi 
udham, rAg AsA mahalA 4, sSo purakhu). 

• At the end of each sabad ask them to write three to five sentences on what they 
understand of the sabad. 

• Have them write their names on their sheets and have them hand it in to you. 
 

Exploration (10-15 minutes) 
• Ask children if they have been incorporating Rahrāsi into their evening routine.  Let 

them share with you and their class on the ease or hardships of incorporating it into 
their life.  

• Then give them nitnem pothīs (after giving instructions for washing hands and 
covering heads) and ask them to open to Rahrāsi. 

• Then together recite the first three sabads of Rahrāsi: 
o sSodar rAg AsA mahalA 1 
o AsA mahalA 1- SsuNi VvaDA Akhai Ssabhu koi 
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o AsA mahalA 1- AkhA jIvA Vvisrai mari jAu 
• Pay special attention to pronunciation and correct where needed. Use the Audio CD 

as your reference. 
 
Explanation/Extension (20-25 minutes) 

• Now play the three Sabads discussed in the engagement section on the CD and have 
children follow along paying special attention to the pronunciation. 

• If you have time have children repeat the three Sabads line by line after you. 
 

Evaluation (On-going) 
• Pay special attention to pronunciation as children recite the Sabads. 
• Review information learned in this class during next class. 
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Teacher Resources 
 
Sabad I 
 
rwgu gUjrI mhlw 4 ] hir ky jn siqgur sqpurKw ibnau krau gur pwis ] hm kIry ikrm siqgur 
srxweI kir kir dieAw nwmu prgwis ]1] myry mIq gurdyv, mo kau rwm nwmu prgwis ] gurmiq nwmu 
myrw pRwn sKweI hir kIriq hmrI rhrwis ]1]rhwau] hir jn ky vfBwg vfyry ijn hir hir srDw 
hir ipAws ] hir hir nwmu imlY iqRpqwsih imil sMgiq gux prgwis ]2] ijn hir hir hir rsu 
nwmu n pwieAw qy Bwg hIx jm pwis ] jo siqgur srix sMgiq nhI Awey iDRgu jIvy iDRgu jIvwis ]3] 
ijn hirjn siqgur sMgiq pweI iqn Duir msqik iliKAw ilKwis ] Dnu DMnu sqsMgiq ijqu hirrsu 
pwieAw imil jn nwnk nwmu prgwis ]4]4] {pMnw 10} 
 
ArQ: hy mhwpurK gurU! hy pRBU dy Bgq siqgurU! mYN, hy gurU! qyry A`gy bynqI krdw hW—ikrpw kr ky 
(myry AMdr) pRBU dw nwm-cwnx pYdw kr[ hy siqgurU! mYN inmwxw qyrI srn AwieAw hW[1[ hy myry 
im`qr gurU! mYnMU pRBU dw nwm-cwnx b^S[ gurU dI d`sI miq dI rwhIN imilAw hoieAw hir-nwm myrI 
ijMd dw swQI (bixAw rhy), pRBU dI is&iq-swlwh myrI izMdgI dy s&r leI rwis-pUMjI bxI rhy 
[1[rhwau[ pRBU dy auhnW syvkW dy bVy au~cy Bwg hn ijnHW dy AMdr pRBU dy nwm vwsqy srDw hY, iK`c hY[ 
jdoN auhnW nMU prmwqmw dw nwm pRwpq huMdw hY auh (mwieAw dI iqRSnw vloN) r`j jWdy hn, swD sMgiq ivc 
iml ky (auhnW dy AMdr Bly) gux pYdw huMdy hn[2[ pr ijnHW mnu`KW nUM prmwqmw dy nwm dw suAwd nhIN 
AwieAw, ijnHW nUM pRBU dw nwm nhIN imilAw, auh bd-iksmq hn, auh jmW dy v`s (pey hoey smJo auhnW 
dy isr auqy Awqmk mOq sdw svwr rihMdI hY)[ jo mnu`K gurU dI srn nhIN AwauNdy, jo swD sMgiq ivc 
nhIN bYTdy, lwhnq hY auhnW dy jIaUx ƒ, auhnW dw jIaUxw iPtkwr-jog hY[3[ ijnHW pRBU dy syvkW ƒ gurU 
dI sMgiq ivc bYTxw nsIb hoieAw hY, (smJo) auhnW dy m`Qy auqy DuroN hI cMgw lyK iliKAw hoieAw hY[ hy 
nwnk! DMn hY sqsMg! DMn hY sqsMg! ijs ivc (bYiTAW) pRBU dy nwm dw AwnMd imldw hY, ijQy gurmuKW 
ƒ imilAW (ihrdy ivc prmwqmw dw) nwm Aw v`sdw hY[4[4[ 
 
Sabad II 
 
rwgu gUjrI mhlw 5 ] kwhy ry mn icqvih audmu jw Awhir hir jIau pirAw ] sYl pQr mih jMq aupwey 
qw kw irjku AwgY kir DirAw ]1] myry mwDau jI, sqsMgiq imly su qirAw ] gur prswid prm pdu 
pwieAw sUky kwst hirAw ]1] rhwau ] jnin ipqw lok suq binqw koie n iks kI DirAw ] isir 
isir irjku sMbwhy Twkuru kwhy mn Bau kirAw ]2] aUfy aUif AwvY sY kosw iqsu pwCY bcry CirAw ] iqn 
kvxu KlwvY kvxu cugwvY mn mih ismrnu kirAw ]2] siB inDwn ds Ast isDwn Twkur kr ql 
DirAw ] jn nwnk bil bil sd bil jweIAY qyrw AMqu n pwrwvirAw ]4]5] {pMnw 10} 
 
ArQ: hy mn! (qyrI ^wqr) ijs Awhr ivc prmwqmw Awp l`gw hoieAw hY, aus vwsqy qUM ikauN (sdw) 
socW-i&kr krdw rihMdw hYN? jyhVy jIv pRBU ny ictwnW qy p`QrW ivc pYdw kIqy hn, auhnW dw BI irzk 
aus ny (auhnW dy pYdw krn qoN) pihlW hI bxw riKAw hY[1[ hy myry pRBU jI! jyhVy mnu`K swD sMgiq 
ivc iml bYTdy hn, auh (ivArQ qO^ly-i&krW qoN) bc jWdy hn[ gurU dI ikrpw nwl ijs mnu`K ƒ ieh 
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(Afolqw vwlI) au~cI Awqmk AvsQw iml jWdI hY, auh (mwno) su`kw kwT hrw ho jWdw hY[1[rhwau[ (hy 
mn!) mW, ipau, pu`qr, lok, vhutI—koeI BI iksy dw Awsrw nhIN hY[ hy mn! qUM ikauN frdw hYN? 
pwlxhwr pRBU hryk jIv nUM Awp hI irzk ApVWdw hY[2[ (hy mn! vyK! kUMj) au~f au~f ky sYNkVy kohW 
qy Aw jWdI hY, ip`Cy aus dy b`cy (iek`ly) C`fy hoey huMdy hn[ auhnW ƒ koeI kuJ KuAwlx vwlw nhIN, koeI 
auhnW ƒ cogw nhIN cugWdw[ auh kUMj Awpxy b`icAW dw iDAwn Awpxy mn ivc DrdI rihMdI hY (qy, iesy 
ƒ pRBU auhnW dy pwlx dw vsIlw bxWdw hY)[3[ hy pwlxhwr pRBU! jgq dy swry ^zwny qy ATwrW is`DIAW 
(mwno) qyry h`QW dIAW qlIAW au~qy r`Ky pey hn[ hy dws nwnk! AYsy pRBU qoN sdw sdky ho, sdw kurbwn 
ho, (qy AwK—hy pRBU!) qyrI bzurgI dy aurly pwrly bMny dw AMq nhIN pY skdw[4[5[ 

Sabad III 

rwgu Awsw mhlw 4 so purKu <siqgur pRswid ] so purKu inrMjnu hir purKu inrMjnu hir Agmw Agm 
Apwrw ] siB iDAwvih siB iDAwvih quDu jI, hir scy isrjxhwrw ] siB jIA qumwry jI, qUM jIAw kw 
dwqwrw ] hir iDAwvhu sMqhu jI, siB dUK ivswrxhwrw ] hir Awpy Twkuru, hir Awpy syvku jI, ikAw 
nwnk jMq ivcwrw ]1] qU Gt Gt AMqir, srb inrMqir jI, hr eyko purKu smwxw ] ieik dwqy ieik 
ByKwrI jI, siB qyry coj ivfwxw ] qUM Awpy dwqw Awpy Bugqw jI, hau quDu ibnu Avru n jwxw ] qUµ pwrbRhmu 
byAMqu byAMqu jI, qyry ikAw gux AwiK vKwxw ] jo syvih jo syvih quDu jI, jnu nwnku iqn kurbwxw ]2] 
hir iDAwvih hir iDAwvih quDu jI, sy jn jug mih suKvwsI ] sy mukqu sy mukqu Bey ijn hir 
iDAwieAw jI, iqn qUtI jm kI PwsI ] ijn inrBau ijn hir inrBau iDAwieAw jI iqn kw Bau sBu 
gvwsI ] ijn syivAw ijn syivAw myrw hir jI, qy hir hir rUip smwsI ] sy DMnu sy DMnu ijn hir 
iDAwieAw jI, jnu nwnku iql bil jwsI ]3] qyrI Bgiq qyrI Bgiq BMfwr jI, Bry ibAMq byAMqw ] qyry 
Bgq qyry Bgq slwhin quDu jI hir Aink Anyk AnMqw ] qyrI Aink qyrI Aink krih hir pUjw jI, 
qpu qwpih jpih byAMqw ] qyry Anyk qyry Anyk pVih bhu isimRiq swsq jI, kir ikirAw Kt krm 
krMqw ] sy Bgq sy Bgq Bly jn nwnk jI, jo Bwvih myry hir BgvMqw ]4] qUµ Awid purKu AprMpru 
krqw jI, quDu jyvfu Avru n koeI ] qUM jugu jugu eyko, sdw sdw qUM eyko jI, qUM inhclu krqw soeI ] quDu 
Awpy BwvY soeI vrqY jI, qUM Awpy krih su hoeI ] quDu Awpy isRsit sB aupweI jI, quDu Awpy isrij sB 
goeI ] jnu nwnku gux gwvY krqy ky jI, jo sBsY kw jwxoeI ]5]1]{pMnw 11} 
 
ArQ: —auh prmwqmw swry jIvW ivc ivAwpk hY (iPr BI) mwieAw dy pRBwv qoN auqWh hY, AphuMc hY 
Aqy byAMq hY[ hy sdw kwiem rihx vwly Aqy sB jIvW ƒ pYdw krn vwly hrI! swry jIv qYnUM sdw 
ismrdy hn, qyrw iDAwn Drdy hn[ hy pRBU! swry jIv qyry hI pYdw kIqy hoey hn, qUM hI sB jIvW dw 
rwzk hYN[ hy sMq jno! aus prmwqmw dw iDAwn DirAw kro, auh swry du`KW dw nws krn vwlw hY[ auh 
(sB jIvW ivc ivAwpk hox krky) Awp hI mwlk hY Aqy Awp hI syvk hY[ hy nwnk! aus qoN ibnw) 
jIv ivcwry kIh hn? (aus hrI qoN v`KrI jIvW dI koeI hsqI nhIN)[1[ hy hrI! qUM hryk srIr ivc 
ivAwpk hYN; qUM swry jIvW ivc iek-rs mOjUd hYN, qUM iek Awp hI sB ivc smwieAw hoieAw hYN[ (iPr 
BI) keI jIv dwnI hn, keI jIv mMgqy hn—ieh swry qyry hI Acrj qmwSy hn (ikauNik Asl ivc) qUM 
Awp hI dwqW dyx vwlw hYN, qy, Awp (hI auhnW dwqW ƒ) vrqx vwlw hYN[ (swrI isRStI ivc) mYN qYQoN 
ibnw iksy hor ƒ nhIN pCwxdw (qYQoN ibnw koeI hor nhIN id`sdw)[ mYN qyry kyhVy kyhVy gux gw ky d`sW? qUM 
byAMq pwrbRhm hYN, hy pRBU! jyhVy mnu`K qYƒ Xwd krdy hn qYƒ ismrdy hn (qyrw) dws nwnk auhnW qoN 
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sdky jWdw hY[2[ hy pRBU jI! jyhVy mn`uK qYƒ ismrdy hn qyrw iDAwn Drdy hn, auh bMdy AwpxI izMdgI 
ivc suKI v`sdy hn[ ijnHW mn`uKW ny hir-nwm ismirAw hY, auh sdw leI mwieAw dy bMDnW qoN Awzwd ho 
gey hn, auhnW dI jmW vwlI PwhI tu`t geI hY (Awqmk mOq auhnW dy nyVy nhIN Fu`kdI)[ ijnHW bMidAW ny 
sdw inrBau pRBU dw nwm ismirAw hY; pRBU auhnW dw swrw fr dUr kr dyNdw hY[ ijnHW mn`uKW ny ipAwry pRBU 
ƒ sdw ismirAw hY, auh pRBU dy rUp ivc hI lIn ho gey hn[ BwgW vwly hn auh mn`uK, DMn hn auh 
mnu`K, ijnHW pRBU dw nwm ismirAw hY[ dws nwnk auhnW qoN sdky jWdw hY[3[ hy pRBU! qyrI BgqI dy 
byAMq ^jwny Bry pey hn[ hy hrI! AnykW qy byAMq qyry Bgq qyrI is&iq-swlwh kr rhy hn[ hy pRBU! 
AnykW jIv qyrI pUjw krdy hn[ byAMq jIv (qYnMU imlx leI) qp swDdy hn[ qyry AnykW (syvk) keI 
isimRiqAW Aqy SwsqR pVHdy hn (Aqy auhnW dy d`sy hoey) Cy Dwrimk kMm qy hor krm krdy hn[ hy dws 
nwnk! auhI Bgq Bly hn (auhnW dI hI Gwl kbUl hoeI jwxo) jo ipAwry hir-BgvMq ƒ ipAwry l`gdy 
hn[4[ hy pRBU! qUM (swry jgq dw) mUl hYN, sB ivc ivAwpk hYN, byAMq hYN, sB dw pYdw krn vwlw hYN, 
Aqy qyry brwbr dw hor koeI nhIN hY[ qUM hryk jug ivc iek Awp hI hYN, qUM sdw hI Awp hI Awp hYN, qUM 
sdw kwiem rihx vwlw hYN, sB dw pYdw krn vwlw hYN, sB dI swr lYx vwlw hYN[ hy pRBU! jgq ivc auhI 
huMdw hY jo qYƒ Awp ƒ cMgw l`gdw hY, auhI huMdw hY jo qUM Awp hI krdw hYN[ hy pRBU! swrI isRStI qUM Awp 
hI pYdw kIqI hY[ qUM Awp hI ies ƒ pYdw krky Awp hI ies ƒ nws krdw hYN dws nwnk aus krqwr dy 
gux gWdw hY jo hryk jIv dy idl dI jwxn vwlw hY[5[1[ 
 
not:—ies Sbd dy pMj bMd (Stanzas) hn[ hryk bMd ivc pMj pMj qukW hn A^Irly bMd dy mu`kx qy 
AMk '5' dy nwl iek hor AMk '1' id`qw igAw hY [ ies dw Bwv ieh hY ik isr-lyK 'so purKu' iek nvW 
sMgRih hY ijs dw ieh pihlw Sbd hY [ 
 
http://www.gurugranthdarpan.com/ 
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Grade: 5 
Lesson Number: 9 
Unit Name: Rahrāsi 
Course: BolI 
Title:  Rahrāsi IV 
 
Standards 
Standard 6: Recitations of Rahrāsi 

• Students recite the Rahrāsi. 
 

Objectives 
1. Student learns to recite Rahrāsi and develop a general understanding of the sabads. 

 
Prerequisites 

• Lesson seven from VirsA on Rahrāsi. 
• Lesson seven and eight from BolI on Rahrāsi. 

 
Materials 

• Audio version of Rahrāsi (available in Audio CD; Track 13) 
• CD player 
• Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of 

Representative Works. Orient Longman, New Delhi: 1960, 2000. 
• Nitnem pothīs printed by Sikh Missionary College (this pothī has accurate breaks that 

will help children better understand and follow along) 
 
Advanced Preparation 

• Teacher should be familiar with background of Rahrāsi and have a clear 
understanding of the Sabads.  

 
Engagement (10-15 minutes) 

• Recite the first six Sabads, having children taking the lead. Do not use a pothī. See 
how much children have been able to memorize. 
o sSodar rAgu AsA mahalA 1 
o AsA mahalA 1- suNi vaDA akhai sabhu koi 
o AsA mahalA 1- AkhA jIvA visrai mari jAu 
o rAgu gUjrI mahalA 4 - hari ke jan 
o rAgu gUjrI mahalA 5 - kAhe re man citvahi udham 
o rAgu AsA mahalA 4 - Sso purakh 

 
Exploration (10-15 minutes) 

• Ask children if they have been incorporating Rahrāsi into their evening routine and 
ask them how they felt comfortable reciting the above 6 Sabads without the pothīs.  
Let them share with you and their class on the ease or hardships of incorporating it 
into their life.  

• Then give them nitnem pothīs (after giving instructions for washing hands and 
covering heads) and ask them to open to Rahrāsi. 
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• Then together recite the next three Sabads of Rahrāsi using the Audio CD. 
o AsA mahalA 4 - tU kartA saciAru 
o AsA mahalA 1 - tit sarvaraRai 
o AsA mahalA 5 - bhaI parApati 

• Tell children to pay special attention to the pronunciation and ask them to see if they 
understand the sabads without going over the translation first.  

 
Explanation/Extension (20-25 minutes) 

• Now go over the translation provided and have children write three to five sentences 
on their understanding. 

• Ask them if they had understood the sabads while they were reading it earlier on. 
• Tell children that all the Sabads that they have read from Rahrāsi so far are all in the 

Gurū Granth Sāhib. In the next class on Rahrāsi they will be introduced to Gurū 
Gobind Siṅgh’s BāNī which is part of Rahrāsi also. 

• Tell children to try and memorize the sabads that they have learnt so far.   
• If you have time have children repeat the three sabads line by line after you. 
 

Evaluation (On-going) 
• Pay special attention to pronunciation as children recite the sabads. 
• Review information learned in this class during next class. 
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Teacher Resources 
 
Sabad I 
 
Awsw mhlw 4 ] qUM krqw sicAwru mYfw sWeI ] jo qau BwvY soeI QIsI, jo qU dyih soeI hau pweI 
]1]rhwau] sB qyrI qUM sBnI iDAwieAw ] ijs no ikRpw krih, iqin nwm rqnu pwieAw ] gurmuiK lwDw 
mnmuiK gvwieAw ] quDu Awip ivCoiVAw Awip imlwieAw ]1] qUM dirAwau, sB quJ hI mwih ] quJ ibnu 
dUjw koeI nwih ] jIA jMq siB qyrw Kylu ] ivjoig imil ivCuiVAw sMjogI mylu ]2] ijs no qUM jwxwieih 
soeI jnu jwxY ] hirgux sd hI AwiK vKwxY ] ijin hir syivAw iqin suKu pwieAw ] shjy hI hir nwim 
smwieAw ]3] qUM Awpy krqw qyrw kIAw sBu hoie ] quDu ibnu dUjw Avru n koie ] qU kir kir vyKih 
jwxih soie ] jn nwnk gurmuiK prgtu hoie ]4]2] {pMnw 11-12} 
 
ArQ: —(hy pRBU!) qUµ sB dw pYdw krn vwlw hYN, qUM sdw kwiem rihx vwlw hYN, qUM hI myrw Ksm hYN[ 
(jgq ivc) auhI kuJ huMdw hY jo qYnUM psMd AwauNdw hY[ jo kuJ qUM dyvyN, mYN auhI kuJ pRwpq krdw hW[1[ 
(hy pRBU!) swrI isRStI qyrI (bxweI hoeI) hY, swry jIv qYƒ hI ismrdy hn[ ijs au~qy qUM dieAw krdw 
hYN ausy ny qyrw rqn vrgw kImqI) nwm l`Bw hY[ jo mnu`K gurU dy snmuK hoieAw aus ny (ieh rqn) l`B 
ilAw[ jo Awpxy mn dy ip`Cy quirAw, aus ny gvw ilAw[ (pr iksy jIv dy kIh v`s? hy pRBU!) jIv ƒ 
qUM Awp hI (Awpxy nwloN) ivCoVdw hYN, Awp hI Awpxy nwl imlWdw hYN[1[ (hy pRBU!) qUM (izMdgI dw, mwno, 
iek) drIAw hYN, swry jIv qyry ivc hI (mwno, lihrW) hn[ qYQoN ibnw (qyry vrgw) hor koeI nhIN hY[ 
ieh swry jIAw jMq qyrI (rcI hoeI) Kyf hY[ ijnHW dy m`Qy auqy ivCoVy dw lyK hY, auh mnu`Kw jnm pRwpq 
kr ky BI qYQoN ivCuVy hoey hn[ (pr qyrI rzw Anuswr) sMjogW dy lyK nwl (iPr qyry nwl) imlwp ho jWdw 
hY[2[ (hy pRBU!) ijs mnu`K ƒ qUM Awp sUJ b^Sdw hYN, auh mnu`K (jIvn dw shI rsqw) smJdw hY[ auh 
mnu`K, hy hrI! sdw qyry gux gWdw hY, Aqy (hornW ƒ) aucwr aucwr ky suxWdw hY[ (hy BweI!) ijs mnu`K 
ny prmwqmw dw nwm ismirAw hY, aus ny suK hwsl kIqw hY[ auh mnu`K sdw Awqmk Afolqw ivc 
itikAw rih ky pRBU dy nwm ivc lIn ho jWdw hY[3[ (hy pRBU!) qUM Awp hI sB kuJ pYdw krn vwlw hYN, 
sB kuJ qyrw kIqw hI huMdw hY[ qYQoN ibnw (qyry vrgw) hor koeI nhIN hY[ jIv pYdw kr ky auhnW dI sMBwl 
BI qUM Awp hI krdw hYN, qy, hryk (dy idl) dI swr jwxdw hYN[ hy dws nwnk! jo mnu`K gurU dI Srn pYNdw 
hY aus dy AMdr prmwqmw prgt ho jWdw hY[4[2[ 
 
Sabad II 
 
Awsw mhlw 1 ] iqqu srvrVY BeIly invwsw, pwxI pwvku iqnih kIAw ] pMk ju moh pgu nhI cwlY, hm 
dyKw qh fUbIAly ]1] mn, eyku n cyqis mUV mnw ] hir ibsrq qyry gux gilAw ]1]rhwau] nw hau 
jqI sqI nhI piVAw mUrK mugDw jnmu BieAw ] pRxviq nwnk iqn kI srxw ijn qUM nwhI vIsirAw 
]2]3] {pMnw 12} 
 
ArQ: —(hy BweI! swfI jIvW dI) aus iBAwnk (sMswr) srovr ivc v`soN hY (ijs ivc) aus pRBU ny 
Awp hI pwxI (dy QW iqRSnw dI) A`g pYdw kIqI hoeI hY (Aqy aus iBAwnk srIr ivc) jo moh dw ic`kV hY 
(aus ivc jIvW dw) pYr c`l nhIN skdw (jIv moh dy ic`kV ivc Psy pey hn)[ swfy swhmxy hI (AnykW 
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jIv moh dy ic`kV ivc Ps ky) aus (iqRSnw-A`g dy Asgwh smuMdr) ivc fu`bdy jw rhy hn[1[ hy mn! 
hy mUrK mn! qUM ie`k prmwqmw ƒ Xwd nhIN krdw[ qUM ijauN ijauN prmwqmw ƒ ivswrdw jw irhw hYN, qyry 
(AMdroN) gux Gtdy jw rhy hn[1[rhwau[ (hy pRBU!) nwh mYN jqI hW, nwh mYN sqI hW, nwh hI mYN piVHAw 
hoieAw hW, myrw jIvn qW mUrK bysmJW vwlw bixAw hoieAw hY (Bwv, jq, sq Aqy iv`idAw ies iqRSnw 
dI A`g Aqy moh dy ic`kV ivc ifgxoN bcw nhIN skdy[ jy mnu`K pRBU ƒ Bulw dyvy, qW jq sq iv`idAw dy 
huMidAW BI mnu`K dI izMdgI mhwmUrKW vwlI huMdI hY)[ so, nwnk bynqI krdw hY—(hy pRBU! mYnUM) auhnW 
(gurmuKW) dI srn ivc (r`K), ijnHW ƒ qUM nhIN Bu`ilAw (ijnHW ƒ qyrI Xwd nhIN Bu`lI)[2[3[ 
 
Sabad III 
 
Awsw mhlw 5 ] BeI prwpiq mwnuK dyhurIAw ] goibMd imlx kI ieh qyrI brIAw ] Avir kwj qyrY 
ikqY n kwm ] imlu swD sMgiq Bju kyvl nwm ]1] srMjwim lwgu Bvjl qrn kY ] jnm ibRQw jwq rMig 
mwieAw kY ]1]rhwau] jpu qpu sMjmu Drmu n kmwieAw ] syvw swD n jwinAw hir rwieAw ] khu nwnk 
hm nIc krMmw ] srix pry kI rwKhu srmw ]2]4] {pMnw 12} 
 
ArQ: —(hy BweI!) qYnUM sohxw mnu`Kw srIr imilAw hY[ prmwqmw ƒ imlx dw qyry leI iehI mOkw hY[ 
(jy pRBU ƒ imlx leI koeI au~dm nwh kIqw, qW) hor swry kMm qyry Awpxy iksy BI ArQ nhIN (qyrI ijMd 
ƒ koeI lwB nhIN ApVwxgy)[ (ies vwsqy) swD sMgiq ivc (BI) iml bYiTAw kr (swD sMgiq ivc bYT 
ky BI) isr& prmwqmw dw nwm ismirAw kr (swD sMgiq ivc bYTx dw BI qdoN hI lwB hY jy auQy qUM 
prmwqmw dI is&iq-swlh ivc juVyN)[1[ (hy BweI!) sMswr-smuMdr qoN pwr lMGx dy (BI) Awhry l`g[ 
(inry) mwieAw dy ipAwr ivc mnu`Kw jnm ivArQ jw irhw hY[1[rhwau[ (hy BweI!) qUM pRBU dw ismrn 
nhIN krdw, (pRBU ƒ imlx leI syvw Awidk dw koeI) au~dm nhIN krdw, mn ƒ ivkwrW vloN rokx dw qUM 
jqn nhIN krdw—qUM (Ajyhw koeI) Drm nhIN kmWdw[ nwh qUM gurU dI syvw kIqI, nwh qUM mwlk pRBU dw 
nwm ismrn kIqw[ hy nwnk! (pRBU dy dr qy Ardws kr, qy) AwK—(hy pRBU!) AsI jIv mMd-krmI hW 
(qyrI srn pey hW), srn ipAW dI lwj r`K[2[4[ 
 
http://www.gurugranthdarpan.com/ 
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Grade: 5 
Lesson Number: 10 
Unit Name: Rahrāsi 
Course: BolI 
Title: Rahrāsi V 
 
Standards 
Standard 6: Recitations of Rahrāsi 

• Students recite the RahrǕsi. 
 

Objectives 
     1. Student learns to recite Rahrāsi and develop a general understanding of the sabads. 
 
Prerequisites 

• Lesson Number 7 from VirsA on RahrǕsi. 
• Lessons 7, 8, and 9 from BolI on RahrǕsi. 

 
Materials 

• Audio version of RahrǕsi (available in Audio CD; Track 14) 
• CD player 
• Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of 

Representative Works. Orient Longman, New Delhi: 1960, 2000. 
• Nitnem pothīs printed by Sikh Missionary College (this pothī has accurate breaks that 

will help children better understand and follow along) 
 
Advanced Preparation 

• Teacher should be familiar with background of RahrǕsi and have a clear 
understanding of the sabads.  

 
Engagement (10-15 minutes) 

• Recite RahrǕsi up to Bentī CaupaI without pothīs as an entire class. 
• Check for pronunciation and correct where necessary (use Audio CD for reference).
• Ask children if they felt confident that they had memorized it thus far. Tell them that 

they don’t have to feel pressured about memorizing it, but more importantly they 
should work towards making it part of their daily routine and focusing on trying to 
get the accurate pronunciation. 

 
Exploration (15-20minutes) 

• Ask children if they have heard of Bentī CaupaI. Let them know that it is also recited 
as part of RahrǕsi. 

• Then recite it as a group using the nitnem pothīs. 
• Follow Bentī CaupaI with SvayA and Dohirā.  
• Focus on recitation. 
• Recite that as a group using the Audio CD. 
• Tell children to pay special attention to the pronunciation. 
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Explanation/Extension (20-25 minutes) 

• Now tell children that you want them to listen to the entire RahrǕsi. 
• Tell them that as a group you have not yet gone over Anandu Sāhib, MundāvaNī and 

the last Salok, but you still want them to listen to the entire RahrǕsi.  
• At the end of it, you want them to take a few minutes and write their feelings on the 

entire RahrǕsi now that they have heard translations from you in the last several 
classes. 

• Play the Audio CD. 
• Then have children write their thoughts and hand it in to you. 
• Tell children that they will not continue RahrǕsi until a few classes later. Ask them to 

work on trying to incorporate it as part of their evening routine and work on trying to 
memorize it with accurate pronunciations as they learnt in class. 

 
Evaluation (On-going) 

• Pay special attention to pronunciation as children recite the sabads. 
• Review information learned in this class during next class. 
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Grade: 5 
Lesson Number: 11 
Unit Name: Comprehension 
Course: BolI 
Title:  BāNi on Bābar 
 
Standards 
Standard 2: Comprehension of Appropriate Passages 

• Students comprehend grade-appropriate reading passages and summarize the 
materials. 
o Students discern main ideas and concepts presented in texts, identifying and 

assessing evidence that supports those ideas. 
o Students draw inferences, conclusions, or generalizations about text and support 

them with textual evidence and prior knowledge. 
o Students understand that theme refers to the meaning or moral of a selection and 

recognize themes (whether implied or implicit) in sample works. 
o Students understand, explain, and describe the function and effect of figurative 

and metaphorical use of words in context. 
 
Objectives 

1. Students translate two sabads of Gurū Nānak. 
 
Prerequisites 

• None 
 
Materials 

• Attached sabads for each student 
• Four to six Pañjābī-English dictionaries 
• Copies of translation from Guru Granth Darpan (attached) 

 
Advanced Preparation 

• Teacher should be familiar with attached sabads. 
 
Engagement (5-10 minutes) 

• Ask children how their VirsA classes are going. Ask them to briefly share with you 
what they have learnt about Gurū NAnak. 

• If no one brings up Gurū NAnak SAhib’s interaction with BhAī LAlo and Malik BhAgo, 
then tell children that after his first visit to EminAbAd, Gurū SAhib returned there and 
he wrote BANī about what was to happen there. 

 
Exploration (20-25 minutes) 

• Begin by dividing the class into two groups and give each group one of the sabads. 
All children in the group should have a copy of the sabad. 
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• Tell children that as a group they need to translate the sabad. They can decide how 
they want to do it. They can pair up and translate one line or they can pair up and 
translate the entire sabad. Let them make the decision as to how they want to do it. 

• Let them know that they can use the dictionaries and the Pañjābī translations as well 
as take your help. 

• At the end each group needs to read their translation to the entire class. 
• Give students about 20 minutes to work on their translation. 
• As children translate teacher should go from group to group and help where needed. 
 

Explanation/Extension (20-25minutes) 
• After children are done translating and before they present make sure that it is 

accurate. 
• Have children present. Let them ask any questions that they may have.  
• At the end tell children that they will further be discussing this sabad in their Virsā 

class. 
 
Evaluation (On-going) 

• Pay special attention to discussions as children translate the sabads. 
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Teacher Resources 
 
Sabad I 
 
iqlµg mhlw 1 ] jYsI mY AwvY Ksm kI bwxI qYsVw krI igAwnu vy lwlo ] pwp kI jM\ lY kwblhu DwieAw 
jorI mMgY dwnu vy lwlo ] srmu Drmu duie Cip Kloey kUVu iPrY prDwnu vy lwlo ] kwjIAw bwmxw kI gl 
QkI Agdu pVY sYqwnu vy lwlo ] muslmwnIAw pVih kqybw kst mih krih Kudwie vy lwlo ] jwiq snwqI 
hoir ihdvwxIAw eyih BI lyKY lwie vy lwlo ] KUn ky soihly gwvIAih nwnk rqu kw kuMgU pwie vy lwlo 
] 1 ] swihb ky gux nwnku gwvY mws purI ivic AwKu msolw ] ijin aupweI rMig rvweI bYTw vyKY viK 
iekylw ] scw so swihbu scu qpwvsu scVw inAwau krygu msolw ] kwieAw kpVu tuku tuku hosI ihdusqwnu 
smwlsI bolw ] Awvin ATqrY jwin sqwnvY horu BI auTsI mrd kw cylw ] sc kI bwxI nwnku AwKY scu 
suxwiesI sc kI bylw ] 2 ] 3 ] 5 ] 
 
pd ArQ: —mY—mYƒ[ bwxI—pRyrnw[ krI—mYN krdw hW[ igAwnu—vwk&IAq, jwx-pCwx[ krI 
igAwnu—mYN vwk&IAq krWdw hW, mYN hwl d`sdw hW[ vy—hy! kwblhu—kwbl qoN[ DwieAw—h`lw kr 
ky AwieAw[ jorI—D`ky nwl, jor nwl[ dwnu—{not :—ivAwh dy smy lVkI vwly dy Gr mMufy vwly jM\ 
bxw ky AwauNdy hn[ ^uSI dy gIq gwey jWdy hn[ ihMdUAW dw ivAwh bRwhmx qy muslmwnW dw kwzI pVHWdw 
hY[ ihMdU kMinAw-dwn krdy hn, dwn dy qOr qy kMinAw Byt krdy hn[ aus suhwvxy smy jW\IAW auqy kysr 
iCVikAw jWdw hY[ ivAwh dw ieh id®StWq dy ky guru nwnk dyv jI ies Sbd dI rwhIN d`sdy hn ik 
bwbr kwbl qoN &Oj lY ky ciVHAw, mwno, pwp-zulm dI jM\ lY ky ihMd dI hkUmq-rUp lwVI ivAwhux 
AwieAw[ bwbr dy &OjIAW ny sYdpur (AYmnwbwd) dIAW iesq®IAW dI bhuq by-pqI kIqI, ieh, mwno, kwzI 
qy bRwhmx dy QW SYqwn ivAwh pVHw irhw sI[ kqlyAwm nwl Shr dIAW glIAW bzwrW ivc lhU hI lhU 
sI, ieh, mwno auh ^UnI ivAwh ivc kysr iCVikAw jw irhw sI[ ivAwhW dy ^uSI dy soihilAW dy QW ^Un 
dy soihly gwey jw rhy sn, hr pwsy mOq dy kwrn vYx hI vYx pY rhy hn}[ srmu—Srm, hXw[ prDwnu—
cODrI[ QkI—rih geI, mu`k geI[ Agdu—Akd, nkwh, ivAwh[ krih Kudwie—^udw ^udw krdIAW 
hn, ^udw A`gy pukwr krdIAW hn[ snwqI—nIvIN jwiq[ eyih BI—ieh BI swrIAW[ lyKY lwie—aus 
zulm dy lyKy ivc hI igx[ KUn ky soihly—kIrny, ivrlwp, vYx[ rqu—lhU[ kuMgU—kysr[1[ 

ArQ: —hy (BweI) lwlo! mYƒ ijho ijhI Ksm-pRBU vloN pRyrnw AweI hY ausy Anuswr mYN qYƒ (aus dUr-
Gtnw dI) vwk&IAq dyNdw hW (jo ies Sihr SYdpur ivc vwprI hY)[ (bwbr) kwbl qoN (&Oj jo, mwno) 
pwp-zulm dI jM\ (hY) iek`TI kr ky Aw ciVHAw hY, Aqy zor-D`ky nwl ihMd-dI-hkUmq rUp kMinAw-dwn 
mMg irhw hY[ (sYdpur ivcoN) hXw qy Drm dovyN lop ho cuky hn, JUT hI JUT cODrI bixAw iPrdw hY[ 
(bwbr dy ispwhIAW vloN sYdpur dIAW iesq®IAW auqy ieqny A`iqAwcwr ho rhy hn ik, mwno) SYqwn (ies 
Sihr ivc) ivAwh pVHw irhw hY qy kwzIAW Aqy bRwhmxW dI (swaUAW vwlI) mrXwdw mu`k cukI hY[ 
muslmwn AOrqW (BI ies zulm dw iSkwr ho rhIAW hn jo) ies ibpqw ivc (AwpxI Drm-pusqk) 
kurwn (dIAW AwieqW) pVH rhIAW hn qy ^udw A`gy pukwr kr rhIAW hn[ au~cIAW jwqW dIAW, nIvIAW 
jwqW dIAW Aqy hor BI sB ihMdU iesq®IAW—iehnW swrIAW auqy iehI A`iqAwcwr ho rhy hn[ hy nwnk! 
(ies ^UnI ivAwh ivc sYdpur ngr dy AMdr hr pwsy) ivrlwp ho rhy hn qy lhU dw kysr iCVikAw jw 
irhw hY[1[ 
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pd ArQ: —mwspurI—auh ngr ijQy hr pwsy mws hI mws iKlirAw ipAw hY, ijQy loQW dy Fyr l`gy 
pey hn, loQW-BirAw Sihr[ AwKu—(hy BweI lwlo ! qUµ BI) khu[ msolw—msAlw, AsUl dI g`l, At`l 
inXm[ ijin—ijs (mwlk-pRBU) ny[ rMig—rMg ivc, mwieAw dy moh ivc[ rvweI—rcweI, privrq 
kIqI[ viK—v`Krw ho ky, inrlyp rih ky[ iekylw—invyklw ho ky[ scw—sdw-iQr, At`l inXm 
vwlw[ qpwvsu—iensw&[ krygu—krygw, kr irhw hY[ tuku tuku—tukVy tukVy[ hosI—hovygw, ho irhw 
hY[ smwlsI—Xwd r`Kygw[ bolw—g`l, dur-Gtnw[ Awvin—AwauNdy hn, Awey hn[ ATqrY—AT`qr 
ivc, sMmq 1578 ivc (sMn 1521 ivc[ not :—Gurū  nwnk dyv jI qIjI ‘audwsI’ smy sMn 1518 
ivc m`ky ƒ gey sn[ auQoN eIrwn dys qy A&Zwinsqwn dys dy hwjIAW dy nwl iml ky bZdwd qy kwbl dy 
rsqy vwps Aw ky AYmnwbwd sMn 1521 ivc aus vyly phMucy sn, jdoN bwbr Sihr isAwlkot ƒ mwr ky 
ieQy phuMicAw sI)[ jwin—jWdy hn, jwxgy[ sqwnvY—sMmq 1597 ivc (sMn 1540 ivc)[ auTsI—
au~Tygw, qwkq PVygw[ mrd kw cylw—sUrmw {not :—Syr Swh sUrI ny bwbr dy pu`qr hmwXUM ƒ ihMdusqwn 
ivcoN mwr BjwieAw qy Awp sMn 1540 ivc ieQoN dw rwj sWiBAw sI}[ sc kI bwxI—sdw kwiem rihx 
vwly pRBU dI is&iq-swlwh dI bwxI[ AwKY—AwKdw hY, aucwrdw hY[ suxwiesI—suxWdw rhygw, aucwrdw 
rhygw, AwKdw rhygw[ bylw—smw, mnu`Kw jnm dw smw[ sc kI bylw—ismrn, is&iq-swlwh dw hI 
ieh smw hY[2[ 

ArQ: —(sYdpur dI kqlwm dI ieh dur-Gtnw bVI iBAwnk hY, pr ieh BI TIk hY ik jgq ivc sB 
kuJ mwlk-pRBU dI rzw ivc ho irhw hY, ies vwsqy) loQW-Bry ies Sihr ivc bYT ky BI nwnk aus 
mwlk-pRBU dy gux hI gWdw hY, (hy BweI lwlo! qUµ BI ies) At`l inXm ƒ aucwr (cyqy r`K ik) ijs 
mwlk-pRBU ny (ieh isRStI) pYdw kIqI hY, ausy ny ies ƒ mwieAw dy moh ivc privrq kIqw hoieAw hY, 
auh Awp hI inrlyp rih ky (auhnW dur-GtnwvW ƒ) vyK irhw hY (jo mwieAw dy moh dy kwrn vwprdIAW 
hn)[ auh mwlk-pRBU At`l inXmW vwlw hY, aus dw inAwauN (hux qk) At`l hY, auh (AgWh ƒ BI) 
At`l inXm vrqwiegw auhI inAwauN krygw jo At`l hY[ (aus At`l inXm Anuswr hI ies vyly sYdpur 
ivc hr pwsy) mnu`Kw srIr-rUp k`pVw toty toty ho irhw hY[ ieh iek AYsI iBAwnk Gtnw hoeI hY ijs 
ƒ ihMdusqwn Bulw nhIN skygw[ (pr hy BweI lwlo! jd qk mnu`K mwieAw dy moh ivc privrq hn, 
Ajyhy G`lU-Gwry vwprdy hI rihxy hn, muZl A`j) sMmq AT`qr ivc Awey hn, ieh sMmq sqwnvy ivc 
cly jwxgy, koeI hor sUrmw BI au~T KVw hovygw[ (jIv mwieAw dy rMg ivc msq ho ky aumr AjweIN gvw 
rhy hn) nwnk qW (ies vyly BI) sdw kwiem rihx vwly pRBU dI is&iq-swlwh krdw hY, (swrI aumr hI) 
ieh is&iq-swlwh krdw rhygw, ikauNik ieh mnu`Kw jnm dw smw is&iq-swlwh vwsqy hI imilAw hY 
[2[3[5[ 

Sabad II 
 
Awsw mhlw 1 ] Kurwswn Ksmwnw kIAw ihMdusqwnu frwieAw ] AwpY dosu n dyeI krqw jmu kir muglu 
cVwieAw ] eyqI mwr peI krlwxy qYN kI drdu n AwieAw ]1] krqw qUM sBnw kw soeI ] jy skqw skqy 
kau mwry qw min rosu n hoeI ]1] rhwau ] skqw sIhu mwry pY vgY KsmY sw pursweI ] rqn ivgwiV 
ivgoey kuqI muieAw swr n kweI ] Awpy joiV ivCoVy Awpy vyKu qyrI  vifAweI ]2] jy ko nwau Drwey vfw 
swd kry min Bwxy ] KsmY ndrI kIVw AwvY jyqy cugY dwxy ] mir mir jIvY qw ikCu pwey nwnk nwmu vKwxy 
]3]5]39] 
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pd ArQ: —Kurwswn—eIrwn dy pUrb Aqy A&Zwinsqwn dy p`Cm vl dw dys ijs ivc hrwq qy mShd 
pRis`D ngr hn[ ihMdusqwn dy lok isMD drIAw dy p`Cm vl dy dySW ƒ Kurwswn hI AwK dyNdy hn[ 
Ksm—mwlk[ Ksmwnw—spurdgI[ AwpY—Awpxy Awp ƒ[ krqw—krqwr[ muglu—bwbr[ eyqI—
ieqnI[ krlwxY—pukwr auTy[ drdu—du`K, qrs[1[ krqw—hy krqwr! soeI—swr lYx vwlw, rwKI 
krn vwlw[ skqw—qkVw[ min—mn ivc[ rosu—rosw, iglw, Zu`sw[1[rhwau[ sIhu—Syr[ pY—h`lw 
kr ky[ vgY—gweIAW dy v`g ƒ, inh`iQAW ƒ, grIbW ƒ[ pursweI—purisS, pu`C[ rqn—rqnW vrgy 
iesq®IAW mrd[ ivgwiV—ivgwV ky[ ivgoey—^uAwr kIqy, nws kr id`qy[ kuqéØI—ku`iqAW ny, muZlW ny[ 
swr—^br[ joiV—joV ky[ vyKu—hy pRBU! vyK[2[ swd—rMg rlIAW[ min—mn ivc[ Bwxy—
BwauNdy[ min Bwxy—jo BI mn ivc cMgy l`gx[ KsmY ndrI—Ksm-pRBU dIAW ingwhW ivc[ jyqy—
ijqny BI[ mir mir—mr ky mr ky, Awpxy Awp ƒ ivkwrW vloN htw ky[3[ 

not: —jdoN m`ky vl dI qIjI ‘audwsI’ qoN gurU nwnk dyv jI bZdwd kwbl dy rsqy sMn 1521 ivc 
ihMdusqwn ƒ vwps Aw rhy sn, auhnIN hI idnIN bwbr ny Byrw isAwlkot mwr ky sYdpur (AYmnwbwd) qy 
hmlw kIqw sI[ siqguurU jI BI AYmnwbwd phMuc cuky sn[ bwbr dy muZl POjIAW h`QoN jo durgiq sYdpur-
invwsIAW dI A`KIN vyKI, aus dw izkr siqgurU jI ies Sbd ivc kr rhy hn[ 

ArQ: —Kurwswn dI spurdgI (iksy hor ƒ) kr ky (bwbr muZl ny hmlw kr ky) ihMdusqwn ƒ Aw shm 
pwieAw[ (jyhVy lok Awpxy &rz Bulw ky rMg rlIAW ivc pY jWdy hn auhnW ƒ szw BugqxI hI pYNdI hY, 
ies bwry) krqwr Awpxy auqy ieqrwz nhIN Awaux dyNdw[ (so, &rz Bulw ky ivkwrW ivc msq pey pTwx 
hwkmW ƒ dMf dyx leI krqwr ny) muZl-bwbr ƒ jmrwj bxw ky (ihMdusqwn qy) cwVH id`qw[ (pr, hy 
krqwr! bd-msq pTwx hwkmW dy nwl grIb inh`Qy lok BI pIsy gey) ieqnI mwr peI ik auh (hwie 
hwie) pukwr auTy[ kI (ieh sB kuJ vyK ky) qYƒ auhnW auqy qrs nhIN AwieAw?[1[ hy krqwr! qUµ 
sBnW hI jIvW dI swr r`Kx vwlw hYN[ jy koeI zorwvr zorwvr ƒ mwr kutweI kry qW (vyKx vwilAW dy) 
mn ivc gu`sw-iglw nhIN hMudw (ikauNik dovyN iDrW iek dUjy ƒ krwry h`Q ivKw lYNdy hn)[1[rhwau[ pr jy 
koeI Syr (vrgw) zorwvr gweIAW dy v`g (vrgy kmzor inh`iQAW) auqy h`lw kr ky mwrn ƒ Aw pey, qW 
ies dI pu`C (v`g dy) Ksm ƒ hI hMudI hY (qwhIeyN, hy krqwr! mYN qyry A`gy pukwr krdw hW)[ (ku`qy Epry 
ku`iqAW ƒ vyK ky jr nhIN skdy, pwV KWdy hn[ iesy qrHW mnu`K ƒ pwV Kwx vwly iehnW mnu`K-rUp 
muZl) ku`iqAW ny (qyry bxwey) sohxy bMidAW ƒ mwr mwr ky im`tI ivc rol id`qw hY, mry ipAW dI koeI swr 
hI nhIN lYNdw[ (hy krqwr! qyrI rzw qUµ hI jwxyN) qUµ Awp hI (sMbMD) joV ky Awp hI iehnW ƒ mOq dy 
Gwt auqwr ky Awpo ivcoN) ivCoV id`qw hY[ vyK! hy krqwr! ieh qyrI qwkq dw kirSmw hY[2[ (Dn 
pdwrQ hkUmq Awidk dy nSy ivc mnu`K AwpxI hsqI ƒ Bu`l jWdw hY qy bVI AwkV ivKw ivKw ky hornW 
ƒ du`K dyNdw hY, pr ieh nhIN smJdw ik) jy koeI mnu`K Awpxy Awp ƒ v`fw AKvw ley, qy mn-mMnIAW 
rMg-rlIAW mwx ley, qW BI auh Ksm-pRBU dIAW nzrW ivc iek kIVw hI id`sdw hY jo (DrqI qoN) dwxy 
cug cug ky inrbwh krdw hY (haumY dI bd-msqI ivc auh mnu`K izMdgI AjweIN hI gvw jWdw hY)[ hy 
nwnk! jyhVw mnu`K ivkwrW vloN Awpw mwr ky (Awqmk jIvn) jIaUNdw hY, qy pRBU dw nwm ismrdw hY auhI 
ieQoN kuJ K`tdw hY[3[5[39[ 

http://www.gurugranthdarpan.com/ 
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Grade: 5 
Lesson Number: 12 
Course: BolI 
Title:  Finding Multiple Meanings for Words 
 
Standard 
Standard 1:  Oral and Silent Reading 

• Students achieve fluent oral and silent reading, through understanding of basic 
features of reading, including letter patterns and their translation into spoken 
language. 
o Students decode regular multi-syllabic words, including knowledge of prefixes 

and suffixes (be-, re-, etc.).
o Students distinguish and interpret words with multiple meanings. 
o Students use sentence and word context to find the meaning of unfamiliar words. 
o Students use a dictionary to learn the meaning and features of unfamiliar words. 
o Students understand and explain common antonyms and synonyms. 
o Students read aloud fluently and accurately and with appropriate intonation and 

expression. 
 
Objective 

1. Students will understand and explain common antonyms and synonyms.  
2. Students will use a dictionary to find the meaning and features of unfamiliar words. 
3. Students will distinguish and interpret words with multiple meanings. 
4. Students will decode regular multi-syllabic words, including knowledge of prefixes 

and suffixes. 
5. Students will read aloud fluently and accurately and with appropriate intonation and 

expression. 
 
Prerequisites 

• Teacher needs to have experience using a Pañjābī dictionary.  
 
Materials 

• Chart paper  
• Markers 
• Pocket Chart 
• Cardstock 
• Class set of Pañjābī dictionaries (Panjabi University, Patiala)  
• Multiple student worksheet per student (example attached) 

 
Advanced Preparation 

• Think of two words that have multiple meanings. Prepare two simple sentences on 
card stock by placing each word separately on cardstock.   
o cInI - Sugar, crystallized sugar 
o cInI imTI hY[ 
o cInI - porcelain 
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o ieh cInI dy brqn hn[ 
o rcnw - to be absorbed, mix, permeate, saturate, to make, compose, create, write, 

produce 
o mYN ies kivqw dI rcnw kIqI hY[ 
o rcnw - creation 
o dyKo ieh rcnw iknI suMdr hY[ 

• Prepare a list of words that have multiple meanings write these on chart paper and put 
it up in the room when students begin the exploration activity.    
o  jMmxw/jMimAw (brP jMmxw/b~cw jMmxw-pYdw hoxw) 
o pwT (chapter from a book/ lesson learnt/reading GurbāNī)  
o jmwq (class-room/sect of society or religion)  
o muMfw/muMifAw (boy/shaved off)

 
Engagement (15-20 minutes) 

• Review what an antonym and synonym are by asking the students to define them and 
provide examples of each. To practice, the teacher says a word and students must 
provide an antonym and synonym for the word. 

• Explain to the students that some words have different meanings. Write an example 
of a word with multiple meanings on chart paper (information in Advanced Prep 
section).  

• Verbally share one simple sentence in which the target word is used. Make sure this 
sentence is the same as the one written on the word cards prepared ahead of time. Use 
appropriate intonation and expression as you speak. 

• Give each student one prepared card with a word on it. Ask them to try and figure out 
what the word says by reading it independently. Explain to the class that you will 
repeat the sentence and they are to look at their card to see if you are saying the word 
they have.   

• Repeat each sentence slowly. As each word is spoken the student that has the word 
card must place the card in the pocket chart.   

• Once the entire sentence is spoken and spelled out using the word cards read it 
together as a class. Remember to model appropriate intonation and expression.  

• Talk about what the target word means in that context.   
• Repeat the same process again using the target word in a different context, then 

discuss with students how the same word has a different meaning in a different 
context.  

 
Exploration (35 minutes) 
Finding words with multiple meanings using a dictionary 

• As a class brainstorm a list of words that have multiple meanings. Have students 
generate simple sentences demonstrating the difference in how the word is used.  

• Model the use of proper intonation and expression when speaking and encourage 
students to do the same.  
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• Divide the class into pairs and give each pair a dictionary and paper. Write out three 
to five different words that have multiple meanings. Have students write the word 
down, define the word using a dictionary and use it in a sentence.   

 
Explanation/Extension (5-10 minutes) 

• Have each pair share with the class one word they found, define its multiple meanings 
and provide an example of how the word is used in different contexts.  

 
Evaluation  

• Observe individual progression through children’s ability to make sentences using 
multiple meaning words. 
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Teacher Resources 
 
 
Student Word Sheet 

 
 
Word       

Meaning           

            

             

Sentence           

            

             

 
 
 
Word       

Meaning           

            

             

Sentence           
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Grade: 5  
Lesson Number: 13 
Unit Name: Letter writing  
Course: BolI 
Title:  Opinion Letter to Bābar I 
 
Standards 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. Paragraphs should include 
transitional expression that link one paragraph to another in a clean line of 
thought. Summary should be found in the conclusion. 

o Students learn the formats to write persuasive letters or compositions. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 

Objectives 
1. Students begin to form opinions on Bābar’s barbarity and begin thinking of points to 

include in a letter that they will write to him. 
 
Prerequisites 

• This is the first in a series of lessons on opinion letters to Bābar. 
• Before beginning these series of lessons children should have completed Sikh Virsā 

lessons on Gurū Nānak’s travels, especially the lesson on Bābar rule and Bābar bāNī. 
 
Materials 

• Reading from “Bed Time Stories-2” - bwbr dw zulm, pp. 77-79 (provided) 
• Dry/Erase board and markers  
• Letter below 

 
Advanced Preparation 

• Be prepared with the background information on Bābar. You can reference the 
information provided in the Sikh Virsā classes on Gurū Nānak’s travels.   

• Be familiar with the reading below. 
 
Engagement (15-20 minutes) 

• Begin by writing on the board “Bābar”. 
• Ask children to brainstorm anything and everything that they know about Bābar in 

Pañjābī (teacher can choose to give students a thinking map or graphic organizer from 
resource CD). 

• Write all the brainstorming on the board. 
• Then give all the children the attached reading. 
• Ask for volunteers to read out loud. Have each student read one to two paragraphs. 
• Discuss with children their thoughts about the reading. 
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• Then further discuss their thoughts on Bābar in general. 
 
Exploration (35 minutes) 

• Now begin discussion about what children think Gurū Nānak’s thoughts were on 
Bābar’s actions. Let them have an open ended discussion. 

• Continue on asking students if they know what an opinion letter is. Have a brief 
discussion on it. Ask children if they have ever written an opinion letter.  Ask them 
to give you examples of points.  

• Share the attached letter with the students. Ask them if they can identify personal 
opinions in the letter. 

• Now tell them that over the next two classes they will be writing and presenting an 
opinion letter. 

• The letter will be to Bābar and they will base their opinions on what they have 
learned in all their classes. 

• They will have time in class to work on it and then they will be reading their letters to 
all the children.  

• To begin with give them time to write an outline of what they want to say in their 
letters.  

• As children are developing their outlines teacher should walk around and check 
outlines, talk to children individually and help when needed. 

 
Explanation/Extension (5-10 minutes) 

• If you have enough time, have them exchange their outlines with a partner and give 
each other suggestions.   

• Also ask children to do any extra reading they might come across that will help them 
with developing their opinion letters. 

 
Evaluation (On-going) 

• Check for development of an outline in the students’ progress. 
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bwbr dw zulm 
 
gurU jI m`ky qoN vwps AwauNdy hoey kwbl ivc dyK Awey sn ik ikvyN bwbr Bwrq au~pr hmlw krn dIAW 
iqAwrIAW kr irhw sI[ bwbr dy hmlw krn qoN pihlW gurU jI AYmnwbwd BweI lwlo pws pu`jy, ijnHW ƒ 
auh Awpxy imSn dw pihlw pRcwrk Qwp gey sn[  aus Sihr dy lokW ƒ hmly qoN jwxU krvwaux leI 
gurU jI ny Sbd rwhIN d`isAw ik bwbr kwbl qoN hmlw krn leI Aw irhw hY[ lokW pwsoN auh zor nwl 
sB kuJ Koh lvygw [ bVw ^Un-^rwbw hovygw [ ieh sB kuJ dunIAW ƒ pYdw krn vwly dy swhmxy 
hovygw[ 
 
auh idn Aw igAw jdoN bwbr AYmnwbwd pu`j igAw[ pTwxW ny bwbr dy twkry leI koeI &OjI iqAwrI qW 
kIqI nhIN sI pr kuJ mOlvI klmw pVHn leI pYsy dy ky ibTwey sn[ pTwxW dw i^Awl sI ik klmw 
pVHn nwl aunHW dI blwA tl jwvygI[ bwbr dI ij`q hoeI[ jyqU &Oj ny idl KolH ky Sihr ƒ lu`itAw 
Aqy mn-mrzIAW kIqIAW[ aunHW ƒ rokx vwlw koeI nhIN sI[ kqlyAwm qoN ip`CoN ijhVy mrd, idqRIAW 
Aqy b`cy bcy, aunHW sB ƒ aunHW ny bMdI bxw ilAw[ swirAW ƒ iek`Ty kr ky &Oj leI Awtw pIsx leI 
c`kIAW dy id`qIAW[ gurU  jI Aqy BweI mrdwny ƒ vI bMdI bxw ky Awtw pIsx leI ibTw id`qw igAw[ 
 
gurU jI dy bMdI^wny ivc Awaux qoN pihlW swry bMdI ro rhy sn[ aunHW dw roxw bxdw vI sI, jdoN aunHW dy 
ipAwry aunHW dy swhmxy kql kIqy gey, aunHW dy Gr lu`ty gey Aqy aunHW ƒ jbrI Awtw pIsx leI dy id`qw 
igAw[ gurU jI ny bMdIAW ƒ roNdy dyK ky iek Sbd aucwirAw, ijs nwl aunHW ƒ SWqI imlI Aqy aunHW 
roxw bMd kr id`qw[ aunHW ƒ igAwn ho igAw ik auh prmwqmw ƒ Bu`l gey sn ijs kwrn aunHW dw ieh 
burw hwl ho irhw sI[ ijnHW AOrqW dy sohxy kys sn, sMDUr pwieAw hoieAw sI, mihlW ivc soi&AW 
au~pr bYTdIAW sn; aunHW dy isr, dwqrIAW nwl muMny gey, auh zmIn au~pr bYT ky c`kIAW clw rhIAW 
sn[ aunHW dI suMdrqw aunHW dI vYrI bx geI sI[ jy aunHW pihlW prmwqmw ƒ Xwd kIqw huMdw qW aunHW ƒ 
ieh burw idn nw dyKxw pYNdw[ mwieAw dy moh ivc aunHW mwlk ƒ ivswr id`qw sI[ 
 
bwbr dy jrnYl mIr ^wn ny bwbr ƒ d`isAw ik ikvyN gurU nwnk dy Sbd pVHn nwl swry bMdI SWq ho gey 
sn[ bwbr ny Awpxy A`KIN jw ky bMdI^wny ƒ dyiKAw Aqy hukm kr id`qw ik gurU nwnk ƒ C`f id`qw 
jwvy[ gurU jI ny ikhw, “bwdSwh, mYN iek`lw bwhr nhIN jw skdw[ jy myry nwl ienHW swry bMdIAW ƒ 
C`ifAw jwvy qW mYN jwvWgw[” gurU  jI dy kihx au~pr swry bMdIAW ƒ C`f id`qw igAw[ bwbr ny ^uS ho 
ky ikhw, “&kIr, kuJ hor mMg lY[” gurU jI ny au~qr id`qw, “iek ^udw dw id`qw bhuq kuJ hY[ sB 
ausdw id`qw KWdy hn[ bwdSwh ausdy hI bxwey hoey hn[ mnu`K dw Awsrw lYx vwly ƒ sdw Gwtw hI 
rihMdw hY[ ijhVw qyry pwsoN mMgygw, auh bysmJ hI hovygw [” mIr ^wn ny bwbr ƒ ikhw, “bwdSwh, 
&kIrW ƒ id`qw nhIN jWdw, aunHW pwsoN mMigAw jWdw hY[” 
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Grade: 5 
Lesson Number: 14 
Unit Name: Letter Writing 
Course: BolI 
Title:  Opinion Letter to Bābar II 
 
Standards 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. Paragraphs should include 
transitional expression that link one paragraph to another in a clean line of 
thought. Summary should be found in the conclusion. 

o Students learn the formats to write persuasive letters or compositions. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 
Objectives 

1. Students begin to write their opinion letters.   
 
Prerequisites 

• This is the second in a series of lessons on opinion letters to Bābar. 
• Before beginning this series of lessons children should have completed Sikh Virsā 

lessons on Gurū Nānak’s travels, especially the lesson on Bābar rule and Bābar bāNī. 
 
Materials 

• Reading from “Bed Time Stories-2” - bwbr dw zulm, pp. 77-79 (provided in lesson 
number 13) 

• Dry/Erase Board/Markers  
• Letter writing material  
• Examples of opinion letter (provided) 

 
Advanced Preparation 

• Though there is a letter provided, it would be ideal for the teacher to also write an 
opinion letter. 

 
Engagement (15-20 minutes) 

• Review your last class. 
• Read out example of the opinion letter, stopping and asking children’s opinion on 

whether they understood the information and specifically what aspects of it that made 
it an opinion letter. 

• Also discuss what else was included within the opinion letter and what kind of an 
impact the letter makes. 
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Exploration (30-40 minutes) 
• Have children begin writing their letters.   
• Go around helping where needed. 
• Tell children to finish their letters for the next class and that if they need any 

particular help that they should get it from you during this time frame.  
 
Evaluation (On-going) 

• Pay special attention to children’s discussion around the opinion letter and 
development of the letter. 
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Example Letter 
 
 

SRI mwn bwbr, 

 

mYN A~j jdoN Awpxy mwmw jI nUM imlx AYmnwbwd geI, qW mYnUM au~Qy hoeI brbwdI dw pqw l~igAw[ mYnUM 

ieh jwxky bVw APsos hoieAw ik quhwfI POj ny myry mwmw jI Aqy AnykW hor byksUr lokW dy Gr lu~t ley[

lokW nUM ku~itAw vI igAw Aqy bwAd iv`c auhnW qoN jbrdsqI AOKy kMm krwey gey[jykr qusIN AwpxI 

POj nUM iksy zwlm rwjy dw zulm ^qm krwaux leI Byjdy qW ikMnw cMgw huMdw[ ijvyN qusIN inrdoS lokW nUM 

mrvw ky Aqy bwkIAW au~qy zulm krwieAw hY, quhwfw nW bwbr nhIN jwbr hoxw cwhIdw hY[ jykr qusIN 

hux vI AYmnwbwd dy lokW dI mdd nw kIqI qy A~gy qoN hornW nUM qMg krnw nw C~ifAw qW quhwnUM vwhgurU jI 

qoN quhwfy kIqy zulmW dI szw jrUr imlygI[ 

 

du`K nwl, 

AMRimq kOr 



SojhI                        BolI 
 

© 2013 Sikh Research Institute                                                                                          56 



SojhI                        BolI 
 

© 2013 Sikh Research Institute                                                                                          57 

Grade: 5 
Lesson Number: 15 
Unit Name: Letter writing 
Course: BolI 
Title:  Opinion Letter to Bābar III 
 
Standards 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. Paragraphs should include 
transitional expression that link one paragraph to another in a clean line of 
thought. Summary should be found in the conclusion. 

o Students learn the formats to write persuasive letters or compositions. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 
Standard 7: Recitations 

• Students deliver recitations and oral presentations. 
o Students speak in a manner that guides the listener to understand important ideas 

by using proper phrasing, pitch, and modulation. 
o Students understand, interpret, and use non-verbal messages. 
o Students provide a beginning, middle, and end, including concrete details that 

develop a central idea. 
o Students clarify and enhance oral presentations through the use of appropriate 

props (e.g., objects, pictures, charts). 
o Students read prose and poetry aloud with fluency, rhythm, and pace, using 

appropriate intonation and vocal patterns to emphasize important passages of the 
text being read. 

o Students recite brief poems (i.e., two or three stanzas), soliloquies, or dramatic 
dialogues, using clear diction, tempo, volume, and phrasing. 

 
Objectives 

1. Students read their opinion letters to the class and will discuss the effectiveness of 
different letters. 

 
Prerequisites 

• This is the third in a series of lessons on opinion letters to Bābar. 
• Before beginning this series of lessons children should have completed Sikh Virsā 

lessons on Gurū Nānak’s travels, especially the lesson on Bābar rule and Bābar bāNī. 
 
Materials 

• Snacks/drinks 
• Students’ opinion letters 
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Advanced Preparation 
• Bring some drinks and munchies to class for children to snack on while the letters are 

being read. 
 
Engagement (10-15 minutes) 

• Remind children that today they are going to be reading their opinion letters to the 
children.  

• Tell them that they can take a drink and some snacks to their area and can enjoy them, 
but they need to remember to be respectful while others are reading the letters.  

• Give children the attached rubric and have them evaluate each letter based on it. 
 
Exploration (40-45 minutes) 

• Have children begin reading their letter. After reading about five letters, stop and 
discuss the effectiveness of the letters encouraging the children to point these out.  

 
Evaluation (On-going) 

• Pay attention to each child’s oral presentation skill and effectiveness of each letter.  
• Collect rubrics from all students and identify progress in children’s portfolios.  
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Student Name       
 
Rating     
 
5 – Letter is very effective 
4 – Letter is effective, but needs more opinions 
3 – Letter is not very clear and was not easy to understand 
2 – Letter did not include aspects of opinion 
1 – I was not able to understand the letter 

 
Specific Comments: 
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Grade: 5 
Lesson Number: 16 
Unit Name: Rahrāsi 
Course: BolI 
Title:  Rahrāsi VI 
 
Standards 
Standard 6: Recitations of Rahrāsi 

• Students recite the Rahrāsi. 
 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. Paragraphs should include 
transitional expression that link one paragraph to another in a clean line of 
thought. Summary should be found in the conclusion. 

o Students learn the formats to write persuasive letters or compositions. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 
Objectives 

1. Student learns to recite Rahrāsi and develop a general understanding of the sabads. 
 
Prerequisites 

• Lesson seven from VirsA on Rahrāsi. 
• Lesson number seven through ten from BolI on Rahrāsi. 

 
Materials 

• Audio version of Rahrāsi (available in Audio CD; Track 15) 
• CD player 
• Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of 

Representative Works. Orient Longman, New Delhi: 1960, 2000. 
• Nitnem pothīs printed by Sikh Missionary College (this pothī has accurate breaks that 

will help children better understand and follow along) 
• Paper/Pencil 
• Attached Translation 

 
Advanced Preparation 

• Teacher should be familiar with background of Rahrāsi and have a clear 
understanding of the sabads.  

 
Engagement (10-15 minutes) 

• Now that children have not had a class on Rahrāsi for the last five classes, ask them 
if they have been able to incorporate Rahrāsi as part of their daily routine. 

• Let them discuss their ease and difficulties around that.  
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• Then give them the attached translation of Anandu Sāhib, MundāvaNI and Salok. Ask 
them to read it silently. 

 
Exploration (10-15 minutes) 

• Now tell children that you will recite Rahrāsi as a class. 
• While reciting, you want everyone to think about how Rahrāsi has felt for them over 

these last several weeks. What it is talking about? What effect if any it has made on 
them? 

• After they recite it, then you will ask them to write a paragraph in Pañjābī letting 
them describe their feeling. 

•    Finish reciting and then move on to project. 
 

Explanation/Extension (20-25 minutes) 
• Let children begin writing their paragraphs. Tell them they can use dictionary and 

their translation copies for help. They can of course ask you for help too. 
• At the end collect their papers. 

 
Evaluation (On-going) 

• Pay special attention to pronunciation as children recite Rahrāsi. 
• Evaluate paragraphs for clarity in writing and also for understanding of material. 
 

 



SojhI                        BolI 
 

© 2013 Sikh Research Institute                                                                                          63 

Teacher Resources 
 
rwmklI mhlw 3 Anµdu 
 
< siqgur pRswid ] Anµdu BieAw myrI mwey siqgurU mY pwieAw ] siqguru q pwieAw shj syqI min 
vjIAw vwDweIAw ] rwg rqn prvwr prIAw sbd gwvx AweIAw ] sbdo q gwvhu hrI kyrw min ijnI 
vswieAw ] khY nwnku Anµdu hoAw siqgurU mY pwieAw ]1] {pMnw 917} 

1. gurU pwsoN prmwqmw dI is&iq-swlwh dI dwiq imldI hY, qy, is&iq-swlwh dI brkiq nwl mnu`K dy 
mn ivc Awqmk AwnMd (pUrn iKVwau) pYdw ho jWdw hY[ 

ey mn myirAw qU sdw rhu hir nwly ] hir nwil rhu qU mMn myry dUK siB ivswrxw ] AMgIkwru Ehu kry 
qyrw kwrj siB svwrxw ] sBnw glw smrQu suAwmI so ikau mnhu ivswry ] khY nwnku mMn myry sdw rhu 
hir nwly ]2] {pMnw 917} 

2. ijhVw mnu`K prmwqmw dI Xwd ivc juiVAw rihMdw hY, prmwqmw aus dy swry du`K dUr kr dyNdw hY, aus 
dy swry kMm sMvwrdw hY[ auh mnu`K swry kMm krn-jogw hY[ 

swcy swihbw ikAw nwhI Gir qyrY ] Gir q qyrY sBu ikCu hY ijsu dyih su pwvey ] sdw isPiq slwh qyrI 
nwmu min vswvey ] nwmu ijn kY min visAw vwjy sbd Gnyry ] khY nwnku scy swihb ikAw nwhI Gir 
qyrY ]3] {pMnw 917} 

3. ijs mnu`K auqy prmwqmw imhr dI ingwh krdw hY, auh mnu`K prmwqmw dI is&iq-swlwh prmwqmw 
dw nwm Awpxy mn ivc vsWdw hY[ nwm dI brkiq nwl mnu`K dy AMdr Awqmk AwnMd pYdw hoieAw rihMdw 
hY[ 

swcw nwmu myrw AwDwro ] swcu nwmu ADwru myrw ijin BuKw siB gvweIAw ] kir sWiq suK, min Awie 
visAw ijin ieCw siB pujweIAw ] sdw kurbwxu kIqw gurU ivthu ijs dIAw eyih vifAweIAw ] khY 
nwnku suxhu sMqhu sbid Drhu ipAwro ] swcw nwmu myrw AwDwro ]4]  

4. gurU dI imhr nwl prmwqmw dw nwm imldw hY[ prmwqmw dw nwm ijs mnu`K dI izMdgI dw Awsrw 
bx jWdw hY, aus dy AMdroN mwieAw dy swry lwlc dUr ho jWdy hn, Aqy aus dy AMdr SWqI pYdw ho jWdI hY, 
Awqmk AwnMd pYdw ho jWdw hY[ 

vwjy pMc sbd iqqu Gir sBwgY ] Gir sBwgY sbd vwjy klw ijqu Gir DwrIAw ] pMc dUq quDu vis kIqy 
kwlu kMtku mwirAw ] Duir krim pwieAw quDu ijn kau is nwim hir kY lwgy ] khY nwnku qh suKu hoAw 
iqqu Gir Anhd vwjy ]5] {pMnw 917} 
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5. prmwqmw Dur drgwh qoN ijnHW mnu`KW dy BwgW ivc nwm ismrn dw lyK ilK dyNdw hY, auh mnu`K nwm 
ivc juVdy hn[ nwm dI brkiq nwl kwmwidk pMØjy vYrI auhnW auqy Awpxw zor nhIN pw skdy[ ies qrHW 
auhnW dy AMdr Awqmk AwnMd bixAw rihMdw hY[ 

Andu, suxhu vfBwgIho, sgl mnorQ pUry ] pwrbRhmu pRBu pwieAw auqry sgl ivsUry ] dUK rog sMqwp 
auqry suxI scI bwxI ] sMq swjn Bey srsy pUry gur qy jwxI ] suxqy punIq khqy pivqu siqguru rihAw 
BrpUry ] ibnvMiq nwnku gur crx lwgy vwjy Anhd qUry ]40]1] {pMnw 922} 
 
40. Awqmk AwnMd dy l`Cx :—ijs mnu`K dy AMdr Awqmk AwnMd pYdw huMdw hY, aus dI Btkxw dUr ho 
jWdI hY, aus dy swry icMqw-Jory imt jWdy hn, koeI du`K koeI ivkwr koeI klyS aus auqy zor nhIN pw skdw  

muMdwvxI mhlw 5 ] 

Qwl ivic iqMin vsqU peIE squ sMqoKu vIcwro ] AMimRq nwmu Twkur kw pieE ijs kw sBsu ADwro ] jy ko 
KwvY jy ko BuMcY iqs kw hoie auDwro ] eyh vsqu qjI nh jweI inq inq rKu auir Dwro ] qm sMswru crn 
lig qrIAY sBu nwnk bRhm pswro ]1] (pMnw 1429) 

ArQ: hy BweI! (aus mnu`K dy ihrdy-) Qwl ivc au~cw Awcrn, sMqoK Aqy Awqmk jIvn dI sUJ—ieh 
iqMn vsqUAW itkIAW rihMdIAW hn, (ijs mnu`K dy ihrdy-Qwl ivc) prmwqmw dw Awqmk jIvn dyx 
vwlw nwm Aw v`sdw hY (ieh ‘AMimRq nwmu’ AYsw hY) ik ies dw Awsrw hryk jIv leI (zrUrI) hY[ (ies 
Awqmk Bojn ƒ) jy koeI mnu`K sdw KWdw rihMdw hY, qW aus mnu`K dw ivkwrW qoN bcwau ho jWdw hY[ hy BweI! 
(jy Awqmk ‘auDwr’ dI loV hY qW) Awqmk pRsMnqw dyx vwlI ieh nwm-vsqU iqAwgI nhIN jw skdI, 
ies ƒ sdw hI Awpxy ihrdy ivc sWB r`K[ hy nwnk! (ies nwm vsqU dI brkiq nwl) pRBU dI crnIN 
l`g ky Gu`p hnyrw sMswr-smuMdr qirAw jw skdw hY Aqy hr QW prmwqmw dy Awpy dw prkwS hI (id`sx 
l`g pYNdw hY)[1[ 

slok mhlw 5 ]  

qyrw kIqw jwqo nwhI mYno jogu kIqoeI ] mY inrguixAwry ko guxu nwhI Awpy qrsu pieEeI ] qrsu pieAw 
imhrwmiq hoeI siqguru sjxu imilAw ] nwnk nwmu imlY qW jIvW qnu mnu QIvY hirAw ]1] (pMnw 
1429) 

ArQ: hy nwnk! (AwK—hy pRBU!) mYN qyry kIqy aupkwr dI kdr nhIN smJ skdw, (aupkwr dI dwiq 
sWBx leI) qUM (Awp hI) mYƒ PbvW BWfw bxwieAw hY[ mYN gux-hIn ivc koeI gux nhIN hY[ qYƒ Awp ƒ 
hI myry auqy qrs Aw igAw[ hy pRBU! qyry mn ivc myry vwsqy qrs pYdw hoieAw, myry au~qy qyrI imhr 
hoeI, qW mYƒ im`qr gurU iml ipAw (qyrw ieh aupkwr BulwieAw nhIN jw skdw)[ (hux ipAwry gurU pwsoN) 
jdoN mYƒ (qyrw) nwm imldw hY, qW myry AMdr Awqmk jIvn pYdw ho jWdw hY, myrw qn myrw mn (aus 
Awqmk jIvn dI brkiq nwl) iKV AwauNdw hY[1[ 

www.gurugranthdarpan.com 
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Grade: 5 
Lesson Number: 17 
Unit Name: Figurative Language 
Course: BolI 
Title:  Themes through Figurative Language I 
 
Standards 
Standard 1: Oral and Silent Reading 

• Students achieve fluent oral and silent reading, through understanding of basic 
features of reading, including letter patterns and their translation into spoken 
language. 
o Students distinguish and interpret words with multiple meanings.  
o Students use sentence and word context to find the meaning of unknown words. 
o Students read aloud fluently and accurately and with appropriate intonation and 

expression. 
 

Standard 2: Comprehension of Appropriate Passages 
• Students comprehend grade-appropriate reading passages and summarize the 

materials. 
o Students discern main ideas and concepts presented in texts, identifying and 

assessing evidence that supports those ideas. 
o Students draw inferences, conclusions, or generalizations about text and support 

them with textual evidence and prior knowledge. 
o Students understand that theme refers to the meaning or moral of a selection and 

recognize themes (whether implied or implicit) in sample works. 
o Students understand, explain, and describe the function and effect of figurative 

and metaphorical use of words in context. 
 

Objectives 
1. Students are introduced to the function and effect of figurative and metaphorical use 

in Gurū Nānak’s bāNī. 
2. Students discern main ideas and concepts present in Gurū Nānak’s bāNī. 

 
Prerequisites 

• This is the first lesson in a series of five lessons on themes and figurative language.  
• It would be best to begin these lessons after the two initial lessons on comprehension 

and writing. 
• These lessons should take place after children have been through several lessons 

under Gurū Nānak’s Travels in the Sikh Virsā Class. 
 
Materials 

• Chart paper 
• Markers  
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Advanced Preparation 
• Teacher should be familiar with different poetic styles. You can reference the 

language arts lesson plans on poetry in the section for fourth grade. 
• Teacher should study multiple sabads of Gurū Nānak that fall under the theme of 

Nām/Remembrance, Nature, Equality, Ritualism, Justice, and more. Sabads from the 
So daru lessons and Bābar BāNī should be heavily utilized. 

  
Engagement (15-20 minutes) 

• Begin the class by asking children if they have a favorite poem. Have them share the 
name and the gist of the poem and ask them why it’s their favorite and what about the 
way the poem is written is interesting to them. Let children share their thoughts 
openly and try to question them to bring out examples of the particular writing style 
of the poem. 

• After they are done sharing their thoughts and you feel that you have had a healthy 
discussion of poetry writing styles, review intensely what a metaphor is and also 
further discuss why you are discussing this in a Khālsā School Language Arts class.  
The hope is that students will be able to say that bāNī uses metaphor. 
o Metaphor (rUpk AlMkwr) :  Describing something by comparing it to another 

object or thing without using "like" or "as" (The moon was a shining jewel.) 
o Source: http://en.wikipedia.org/wiki/Metaphor 

 
Exploration (35 minutes) 

• Now explain to children that you are going to begin a unit on figurative language.  
The purpose of the unit is two-fold. 
o To introduce the children to different sabads of Gurū Nānak’s bāNī and to explore 

the different themes in his bāNī. 
o To help the children to focus on one theme and write commentary in Pañjābī. 

• After you explain that to them let them ask you questions. You can also ask them 
questions as to how they want to go about learning this. 

• The ideal way would be to let children research and explore some sabads on their 
own and for you to provide them with some examples as well. 

• Once you’ve had a substantial discussion, ask children to get into groups of three to 
four. 

• Ask them to brainstorm themes or ideas (in Pañjābī) that they have 
understood/realized through their Sikh Virsā class on Gurū Nānak’s travels and also 
through reading they may have already done. They should also tap into their 
understanding of Āsā kī Vār through their previous Language Art classes. 

• Ask children to give examples (in Pañjābī) that express the concept of the themes.  
•    Then ask them to present and write their separate themes on charts. Buzz words

words from presentation should be noted so the themes can be used in other classes.  
 
Explanation/Extension (5-10 minutes) 

• Ask children to begin thinking of a theme that they want to concentrate on to start 
researching sabads that they can use.   
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• Remind them that as they research sabads they should think about the figurative 
language that Gurū Nānak is using to strengthen his ideas/views. Tell each child to 
bring one sabad written by Gurū Nānak to the next class. 

 
Evaluation (On-going) 

•    Evaluation will be ongoing and will lead to the writing and theme-based presentation 
pieces in Pañjābī. Pay attention to discussion and add information in individual 
portfolios where you see progress in children’s learning. 
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Teacher Resources 
 
Pañjābī Poetic Aesthetic forms  
 

Each word, phrase, line, verse are a witness of the aesthetic beauty contained within the Gurū 
Granth Sāhib. The aesthetics can certainly be found throughout, however, it seems one of the 
reason these forms were used was to convey a thought, a message. The Gurūs were not 
necessarily writing for themselves to fulfill some poetic impulse but rather directly for their 
audience.  They understood very well the psyche of those to whom they were speaking. They 
understood the experiences, the emotional states, and social, political and religious 
environment of their audience. Therefore, they explained their message in ways and methods 
with which their listeners already had a close emotional rapport. They used the same type of 
tunes, the same type of rhythms so that what they wanted to share was not something foreign 
or something their audience could not relate to. The images they created, the pictures they 
painted, the analogies, the similes, the metaphors, and the examples they used were a part of 
the common man’s experience. When the common person read the Gurū’s Word he could 
identify with it as to how it related to the different aspects of his life and it was therefore 
easier for them to comprehend the true message. The Gurūs used examples from all spheres 
of life: nature, culture, human relationships etc. The Gurūs did what no other can claim. They 
brought about revolutionary change through these innovative methods and thus infused a new 
spirit into the common man. Below are some examples of the different types of aesthetic 
forms that can be found within the Gurū Granth Sāhib. 

 

a) Alliteration (Sbd AlMkwr) – This is the most popular form where there is an occurrence of 
the same sound at the start of words. The words are close and are repeated to form a 
melodious expression, which is easy to remember, for example: 

sUr sru sois lY som srupoiK lY jugiq kir mrqu su snbMDu kIjY ]  (m: 1, p. 991) 
[Burn off the mainsprings of passion, and strengthen the attributes of Truth:  this verily, 
is the inhalation and exhalation of breath; and let poise be the holding of the breath.] 
 

b) Expressions of Praise (aupmw AlMkwr) – In the form of simile, where one thing is 
compared to another.  For example: 

Dnu jobnu Aru PulVw nwTIAVy idn cwir ] 
pbix kyry pq ijau Fil Fuil juMmxhwr ]    (m: 1, p. 23) 
[Wealth, the beauty of youth and flowers are guests for only a few days.  
Like the leaves of the water lily, they wither and fade and finally die.]  

 
c) Metaphorical expression (rUpk AlMkwr) – Which is the application of a word or phrase to 
something that it does not apply to literally. This form is beautifully used throughout GurbāNī, 
for example, the items used in a prayer called Ārtī where a plate with an oil lamp. 

ggn mY Qwlu riv cMdu dIpk bny qwirkw mMfl jnk moqI ]  (m: 1, p. 663) 
     [The sky is a plate, the sun and moon the oil lamps and the stars the pearls.] 
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d) Expressions of Analogy (idRStWq AlMkwr) – In this form one thing is compared to another 
to make its meaning more lucid.  For example, Gurū Sāhib tells of the suddenness of death in 
the following manner: 

BweI ry ieau isir jwxhu kwlu ]  
ijau mCI iqau mwxsw pvY AicMqw jwlu ]    (m: 1, p. 55) 
[O my brothers, just like this, see death hovering over your own heads!  Just like this 
fish; unaware, the noose of death descends upon them.] 

 
e) Expressions of logic (kwvXilMg AlMkwr) – This form is used when through a given method 
the meaning is confirmed or substantiated. 
    AsMK jog min rhih audws ]  AsMK Bgq gux igAwn vIcwr ]  AsMK sqI AsMK dwqwr ] 
    AsMK sUr muh BK swr ]  AsMK moin ilv lwie qwr ]   (m: 1, p. 3-4) 

[There are countless yogis, whose minds remain detached from the world. There are 
countless devotees contemplate the wisdom and virtues of the Divine. There are 
countless the holy, countless the givers. There are countless heroic spiritual warriors, 
who bear the brunt of the attack in battle. There are countless who silently meditate on 
Divine love.] 

 
f) Critical or Sarcastic expressions (vkRokqI AlMkwr) – Here the form appears to be one of 
sarcasm or criticism. However, the underlying meaning or message behind the surface is 
quite deep. For example: 

qUM suix hrxw kwilAw kI vwVIAY rwqw rwm ] 
    ibKu Plu mITw cwir idn iPir hovY qwqw rwm ]   (m: 1, p. 438) 

[O black deer, listen: why are you so attached to the orchard of passion?  
The fruit of sin is sweet for only a few days, and then it grows hot and bitter.] 

 
g) Active expressions (iSRMKlwmUlk AlMkwr) - 

    suixAw mMinAw min kIqw Bwau ]  AMqrgiq qIriQ mil nwau ]  (m: 1, p. 4) 
[Listening and obeying with love and humility in your mind,  
cleanse yourself with the Name, at the sacred shrine deep within.] 

 
h) Confrontational or Contradictory Expressions (ivroDmUlk AlMkwr) – These appear as 
such on the surface; however at a deeper level the contradiction doesn’t actually exist. 

    swgr mih bUMd bUMd mih swgru, kvxu bUJY ibiD jwxY ]”  (m: 1, p. 878) 
[The drop is in the ocean, and the ocean is in the drop.  Who understands, and knows 
this.] 
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Grade: 5 
Lesson Number: 18 
Unit Name: Figurative languages 
Course: BolI 
Title:  Themes through Figurative Language II 
 
Standards 
Standard 1: Oral and Silent Reading 

• Students achieve fluent oral and silent reading, through understanding of basic 
features of reading, including letter patterns and their translation into spoken 
language. 
o Students distinguish and interpret words with multiple meanings.  
o Students use sentence and word context to find the meaning of unknown words. 
o Students read aloud fluently and accurately and with appropriate intonation and 

expression. 
 

Standard 2: Comprehension of Appropriate Passages 
• Students comprehend grade-appropriate reading passages and summarize the 

materials. 
o Students discern main ideas and concepts presented in texts, identifying and 

assessing evidence that supports those ideas. 
o Students draw inferences, conclusions, or generalizations about text and support 

them with textual evidence and prior knowledge. 
o Students understand that theme refers to the meaning or moral of a selection and 

recognize themes (whether implied or implicit) in sample works. 
o Students understand, explain, and describe the function and effect of figurative 

and metaphorical use of words in context. 
 
Objectives 

1. Students are introduced to the function and effect of figurative and metaphorical use 
in Gurū Nānak’s bANI. 

2. Students distinguish main ideas and principles present in Gurū Nānak’s bANI. 
 
Prerequisites 

• This is the second lesson in a series of five lessons on themes and figurative language.  
• These lessons should take place after children have been through several lessons 

under Gurū Nānak’s Travels in the Sikh Virsā Class. 
 
Materials 

• Dry/Erase Board/Marker  
• Chart paper 
• Markers 
• Multiple copies of the Guru Granth Darpan by Prof. Sahib Singh   

(www.guru granthdarpan.com) 
• Other resources that you have available to you for translation of sabads - some of these 

can be downloaded at www.gurbanifiles.org 
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Advanced Preparation 

• Teacher should study multiple sabads of Gurū Nānak that fall under the theme of 
Nām/Remembrance, Nature, Equality, Ritualism, Justice, and more. Some of these 
are Japu jī, sabads from So daru and Sohilā, as well as any other sabads you feel 
necessary. 

 
Engagement (15-20 minutes) 

• Begin class by going around and asking every child to tell the class which sabad of 
Gurū Nānak they brought to class for discussion. Ask them to give you one to three 
sentences on what the sabad is about and also the underlying theme. 

• Write all the themes that come up on the board. 
• Ask children to make note of anyone who might have picked the same sabad. 
• Now tell children to spend 10-15 minutes translating the sabad that they brought 

using the resources provided in the classroom. Ask them to circle any words that they 
are unfamiliar with. This gives you a chance to go around and help children who are 
stuck and it also gives children who were not able to do much research into 
understanding the chosen sabad to spend time on it. As you go around write the 
particular theme of the sabad in red somewhere on the paper for your reference as 
well as the students’ reference. 

 
Exploration (30-35 minutes) 

• After everyone is done and you have had a chance to touch base with everyone, have 
children who have the same themes get together. 

• Have each child in the group share their sabad. 
• After that, together as a group have them write particular examples of how the sabad 

shows different kinds of figurative language.  
• Have them give concrete examples, but most likely they will have to work on 

understanding their sabads better. It will be a difficult task for children to do on their 
own, so they will need help so you may want to plan to have extra help this class. 

• Ask them to use the time to help each other clarify the sabad.  They can pair up 
within their groups if need be. 

• There may be students who do not fit into a theme group. If there is more than one, 
then connect them up and see if they would like to pick one of the two or three 
themes.  

• Use the time to go and help the groups and also to make note of how individual 
leaning towards each theme is going.  By observing children you will also be able to 
recommend to them what theme to lean towards.  

 
Explanation/Extension (10-15 minutes) 

• Have groups present the figurative language with concrete examples to the rest of the 
class. 

• Have children think about how in certain cases Gurū Sāhib has used different kinds of 
figurative examples to express one theme. 

• At the end ask children that by the beginning of next class they need to make a 
decision on what theme they want to do their project on.  



SojhI                        BolI 
 

© 2013 Sikh Research Institute                                                                                          73 

 
Evaluation (On-going) 

• This will be ongoing that will lead to the writing and theme based presentation pieces 
in Pañjābī. 
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Grade: 5 
Lesson Number: 19 
Unit Name: Figurative Language and themes 
Course: BolI  
Title:  Themes of Gurū Nānak I 
 
Standards 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. Paragraphs should include 
transitional expression that link one paragraph to another in a clean line of 
thought. Summary should be found in the conclusion. 

o Students learn the formats to write persuasive letters or compositions. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 
Objectives 

1. Children focus on themes that they want to explore in Gurū Nānak’s BāNī. They will 
begin work on creating a multi-paragraph composition in Pañjābī.  

 
Prerequisites 

• This is the third lesson in a five-part series of lessons on themes and figurative 
language. 

• These sets of lessons should begin after students have been through Sikh Virsā 
lessons on Gurū Nānak.  

 
Materials 

• Lots of writing material 
• Charts that describe parts of writing 
• Dry/Erase board 

 
Advanced Preparation 

• Create a chart.  
 
Engagement (15-20 minutes) 

• Review briefly discussion on figurative language and themes. 
• Discuss the important of a piece of writing as a means to: 

o Get information across 
o Inspire 
o Instigate 
o Express emotion 
o Share an experience 

• Let children come up with these through a questioning format and write them on the 
board. 

• Now remind children about their upcoming project on "writing with a theme in mind." 
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• Tell them that they should have made a decision on a theme that they want to further 
explore in Gurū Nānak’s BāNī. 

• Their project will entail writing a three to five paragraph paper in Pañjābī explaining 
the theme and Gurū Nānak’s vision. 

• The guidelines will be the following: 
o Each paragraph will need to have a topic sentence. 
o There needs to be appropriate transitioning.  

 
Exploration (25-30 minutes) 

• During this time have children develop an outline for their paragraphs. 
• You should use this time to go around and help children clarify their ideas or give 

them direction by understanding what they may want to do. You particularly may 
want to look to help them organize the flow of their paper, have them come up with 
appropriate examples they nee to use in their paper and to have an introduction and a 
conclusion. 

 
Explanation/Extension (10-15 minutes) 

• Now ask children who are doing the same theme to get together. 
• Have them come up with a skit that expresses their theme.  
• Tell them that the next class will begin with the skits. 
• Skits should be no longer that 15 minutes of your engagement time, so calculate 

accordingly to the number of groups you have. 
• The main reason for the skits is two-fold:  

1) To give children a break from research and writing.  
2) To help children better understand the theme. 

 
Evaluation (On-going) 

• The final piece will be their evaluation, but you should also look for process that 
leads to development. 
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Grade: 5 
Lesson Number: 20 
Unit Name: Figurative language and themes 
Course: BolI 
Title:  Themes of Gurū Nānak II 
 
Standards 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea. 
o Students can create multi-paragraph compositions, including a developed 

topic sentence, and simple supporting facts and details. Paragraphs should 
include transitional expression that link one paragraph to another in a clean 
line of thought. Summary should be found in the conclusion. 

o Students learn the formats to write persuasive letters or compositions. 
o Students describe the setting, characters, objects, and events using adjectives 

and appropriate vocabulary. 
 
Objectives 

1. Children focus on themes that they want to explore in Gurū Nānak’s BāNī. They 
will begin work on creating a multi-paragraph composition in Pañjābī.  

 
Prerequisites 

• This is the fourth lesson in a five-part series of lessons on themes and figurative 
language. 

• These sets of lessons should begin after students have been through Sikh Virsā 
lessons on Gurū Nānak.  

 
Materials 

• Lots of writing material 
• Charts that describe parts of writing 
• Dry/Erase board/Markers 

 
Advanced Preparation 

• None
 
Engagement (15-20 minutes) 

• Give children five minutes to get into their groups and practice their skits. 
• Have groups present their skits to the rest of the class. 
• Have other children guess the theme. 
• After the skits, remind children that their project will entail writing a three to five 

paragraph paper explaining the theme and Gurū Nānak’s vision. 
• The guidelines will be the following. 
• Each paragraph will need to have a topic sentence. 
• There needs to be appropriate transitioning.  
• It needs to reflect a particular theme that they found in some of Gurū Nānak’s 

BāNī and should be supported by examples. 
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Exploration (30-35 minutes) 

• Have children take out their outlines from last class on theme writing (Lesson 
Number 19).

• Based on feedback that you gave them in last class and on any new information 
they may have gotten have them add to their outline. 

• You should use this time to go around and help children clarify their ideas or give 
them direction by understanding what they may want to do. 

 
Explanation/Extension (10-15 minutes) 

• Now have children pair up with someone who is not doing the same theme.  
• Have them go over each other’s outlines and make suggestions for change.  
• Remind children that they will be writing their final draft in the next class. 

 
Evaluation (On-going) 

• The final piece will be their evaluation, but you should also look for process that 
leads to development. 



SojhI  BolI 

© 2013 Sikh Research Institute  79 

Grade: 5  
Lesson Number: 21 
Unit Name: Figurative Language and Themes 
Course: BolI 
Title:  Themes of Gurū Nānak III 

Standards 
Standard 3: Writing Composition with a Central Idea 

• Students write clear and coherent compositions that develop a central idea.
o Students can create multi-paragraph compositions, including a developed

topic sentence, and simple supporting facts and details. Paragraphs should
include transitional expression that link one paragraph to another in a clean
line of thought. Summary should be found in the conclusion.

o Students learn the formats to write persuasive letters or compositions.
o Students describe the setting, characters, objects, and events using adjectives

and appropriate vocabulary.

Objectives 
1. Children write their multi-paragraph composition in Pañjābī on themes that are

prevalent in Gurū Nānak’s BāNī. 

Prerequisites 
• This is the fifth lesson in a five-part series of lessons on themes and figurative

language. 
. 
Materials 

• Pens/Pencils
• Paper
• Charts that describe parts of writing
• Dry/Erase board/Markers
• Different resources for children to use - multiple copies of the following:

o Pañjābī-English dictionary
o Guru Granth Sahib Darpan by Prof Sahib Singh

(www.gurugranthdarpan.com)
o Other translations of BāNī
o Books or articles on Gurū Nānak’s travels and life

Advanced Preparation 
• None

Engagement (5-10 minutes) 
• Remind children of what they have been working on and review any issues that

may have come up regarding their writing project. 
• Then remind them of their project.
• Their project will entail writing a three to five paragraph paper explaining the

theme and Gurū Nānak’s vision with the following guidelines:
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o Each paragraph will need to have a topic sentence.
o There needs to be smooth transitioning and it should read fluently.

Exploration (40-45minutes) 
• Return children’s outlines with any comments that you needed to add.
• During this time have children complete their writing.
• Have them use any of the resources they want to from the class or anything that

they bring along with them.

Explanation/Extension (5 minutes) 
• Ask children to hand in their compositions.
• If there are any children who need more time to work on their compositions let

them take it home and return it to you by a particular date.
• Tell children that you will go through each composition, make corrections and

then return it.
• Upon its return, children will type up their paper and return it to you and at which

point you will develop a book with all the compositions.

Evaluation (On-going) 
• You want to check the compositions for understanding of material, clear and

concise writing, smooth transitioning and creativity. 



SojhI  BolI 

© 2013 Sikh Research Institute  81 

Unit:  Celebrations Ideas 
Lesson Number: 22-27 

These ideas are meant to be used during the following celebration times. It is an 
understanding that there will be no class on the particular day. Instead, the school will 
work together towards the celebration. There is usually a flexible open-day of instruction 
in the curriculum which can be used for preparation for the ideas below if needed.  Ideas 
are broken down into possible tasks per age group. A significant amount of planning will 
occur outside of the classroom and regular classroom hours.  The 4th and 5th grades will 
use these celebration ideas to develop leadership skills. 

Gurū Nānak Sāhib’s Prakāsh Purab: A focus on helping the needy (5 November 2006) 
(this date changes every year) 

The school will work together to help a local community program, such as a homeless 
shelter, a hospital, a food bank, etc. On the day of the celebration, a formal trip with the 
children will be made to where the partnership is being developed. 

4th and 5th graders:  With the help of their teachers and the school administrators, 
children in these grades will develop the plan for the celebration. Representatives from 
these grades will have an opportunity to talk to the organization to assess their needs and 
will then present their findings to the rest of the group. Students will come up with how 
they want to go about meeting those needs by involving the rest of the school and the 
saOgat. 

3rd and 2nd graders:  These children will be in charge of marketing. Their most important 
job will be to make poster/post-cards and specifically to market the project to the saOgat.  
Depending on the group of children, they can make printed/paper announcements or 
make video advertisements with the help of 4th and 5th graders. 

1st graders and Kindergarteners: These students will do the on-going marketing with the 
help of the 2nd and 3rd graders. They can hold posters and encourage members of the 
community to donate or provide material for the selected organization by reminding them 
of the project on a regular basis.   

Holā Mahallā (14 March 2007)  

4th and 5th Grade: Students in 4th and 5th grade help develop and create new games for a 
Sikh Sports Day. Student committees can be made to lead and encourage younger grade 
levels to participate in the happenings of Sikh Sports Day. Teachers can help initiate 
Teacher vs. Students intramurals between Teacher Team and 4th and 5th Grade student 
teams. This will be after the 4th and 5th graders successfully lead and guide the younger 
grades though the Sikh Sports Day. 

Kindergartners to 3rd Graders:  Children in these grades participate in the Sikh Sports 
Day and write appreciation letters or cards for the 4th and 5th graders. 
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Gurgaddī Divas Gurū Granth Sāhib (20 October) 

4th and 5th graders: Students do presentations on how to celebrate a Gurpurab. Teacher 
should encourage students to develop a plan of action for a new idea that the children 
come up with and assist them in putting those ideas into a presentation for the saOgat at 
large. 

3rd and 2nd graders: Students in these grades write about the Gurū Granth Sāhib and what 
they have learnt about it. These papers can be shared in the saOgat or posted for everyone 
to read while the children stand by their writing to answer questions from the saOgat. 

1st graders and Kindergartners: Teachers for these students can initiate a video 
presentation in which they interview the children about the Gurū Granth Sāhib. A 15-20 
minute video can be made and shown to the saOgat during a divan. 

Māī Bhāgo/Sikh Women (Sometime in May or June) 

Students develop a local neighborhood outreach day to the larger community to educate 
members about Sikh women in history. Students can choose to do a play at the local 
elderly house or read stories on Sikh women at a local hospital or library. 
 
Children in Kindergarten to 3rd grade should have been through lessons on Sikh women. 
They will participate in the neighborhood outreach day through the guidance of the 4th 
and 5th graders by participating in skits, speeches, drawings, etc… 

4th and 5th graders coordinate these efforts and involve the younger children in their skits 
or other projects depending on the plans they have made. 

Vaisākhī (14 April) 

4th and 5th graders: Students interview members who have partaken in the ammrit sancār 
and write story to display for the saOgat at large. Teams can be made to work on different 
aspects of displays for the Celebration of Vaisākhī. One team can tell the story of 
Vaisākhī 1699. Another team can conduct interviews. Another team can discuss 
challenges that individuals might face, keeping in mind aspects they have learnt about 
Pañj Vikārs.   

Kindergarten to Grade 3:  Children in these grades put on a Khālsā Fair, similar to a 
Science Fair. Individual children or teams can develop innovative projects relating to 
Sikhī that can be displayed on tables or the walls to be shared with the saOgat. This 
project should be similar to science fairs at school and should take on a substantial aspect 
of parent or community help at large.  
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Gurpurabs 

Gurū Sāhib  Prakāsh        Gurgaddī  Jotī Jot  

Nānak I *  * -  - 8 Assū 22 Sep 
Nānak II 5 Vaisākh        18 Apr     4 Assū             18 Sep          3 Vaisākh       l6 Apr 
Nānak III 9 JeTh 23 May 3 Visākh 16 Apr 2 Assū 16 Sep 
Nānak IV 25 Assū 9 Oct 2 Assū 16 Sep 2 Assū 16 Sep 
Nānak V 19 Vaisākh 2 May 2 Assū 16 Sep 2 HARh 16 Jun 
Nānak VI 21 HARh 5 Jul 28 JeTh 11 Jun 6 Chet  19 Mar 
Nānak VII 19 Māgh 31 Jan 29 PhaggaN 12/11 Mar 6 Kattak 20 Oct 
Nānak VIII 8 SAvaN 23 Jul 6 Kattak 20 Oct 3 Visākh 16 Apr 
Nānak IX 5 Vaisākh        18 Apr   3 Vaisākh         16 Apr       1 Magghar      24 Nov 
Nānak X 23 Poh  5 Jan 11 Magghar 24 Nov 7 Kattak 21 Oct 

Other Purabs (2006-07) 

NAnAkshAhI Gregorian Description

1 Cet 14 Mar Nānakshāhī Sammat - Sikh New Year 
2 Cet 15 Mar* Holā Mohallā – Martial Arts Celebrations 
1 Vaisākh 14 Apr          Vaisākhī – Inauguration of the Khālsā (The Ideal Person) 
21 JeTh 4 Jun Ghallughārā – 1984 Holocaust (Attack on Sikh People & 

Culture) 
6 SAvaN 21 Jul Mīrī-Pīrī – Double-edged Spiritual & Political Sovereignty 
17 BhAdoM 1 Sep Prakāsh – Gurū Granth’s Installation (Scriptural canon) 
6 Kattak 20 Oct Granth-Panth – Eternal Gurūship of Wisdom-Nation 
7 Kattak 21 Oct* Bandī Chor – Liberty & Freedom Celebrations 
22 Kattak 5 Nov* Prakāsh – Gurū Nānak’s Birth (Founder Prophet) 
27 Magghar 8 Feb VaDDa Ghallughārā – The Great Holocaust (Half of the 

Sikh population killed) 
* Traditional celebrations are based on lunar calendar; they change every year.
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Sikh Calendar 
 

Month Begins On Total Days 

Cet/cyq  14 March 31 
Vaisākh/vYswK       14 April              31 
JeTh/jyT  15 May 31 
HARh/hwVH  15 June 31 
SAvaN/swvx  16 July 31 
BhAdoM/BwdoN  16 August 30 
Assū/A`sU  15 September 30 
Kattak/k`qk  15 October 30 
Magghar/m`Gr  14 November 30 
Poh/poh  14 December 30 
Māgh/mwG  13 January 30 
PhaggaN/P`gx  12 February 30 (31 in a leap year) 
 

 

 




