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Grade: 3 
Lesson Number: 1 
Course: Bolī 
Title:  Japu jī Sāhib – I 
 
Standards 
Standard 8: Recitation of the first 15 PauRīs of Japu jī Sāhib 

• Students recite the first 15 PauRīs of Japu jī Sāhib. 
 
Objectives 

1. Students will learn to recite the first 15 PauRīs of Japu jī Sāhib. 
2. Students will learn the meanings of the first 15 PauRīs of Japu jī Sāhib. 

  
Prerequisites 

• None. 
 
Materials 

• Nitnem Pothīs in Gurmukhī – Printed by Sikh Missionary College 
• Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs, UNESCO Collection of 

Representative Works, 1960, Orient Longman, New Delhi, 2000. (Recommended)  
• Pencils 
• Chart paper 
• Markers 
• Notebook paper  
 

Advanced Preparation 
• Read translations of the first 15 PauRīs of Japu jī Sāhib. Be prepared to answer 

questions that students may have. It is best to use Professor Sahib Singh’s darpan to 
better understand literal meanings and to prepare to answer questions.  The Sacred 
Writings of the Sikhs is also a great source to understand Japu jī Sāhib.  

 
Engagement (20 minutes) 

• Greet the students and have them get settled. 
• Hand out lined notebook paper and ask students to write down their daily routine in 

Gurmukhī.  
• Divide students into three to four groups, and ask students to compare their daily 

routines with one another. This should only take about three to five minutes. 
• Have a representative from each group share what was similar and different about 

each group’s routine. 
• If groups failed to mention Nitnem or PATh – say, “I think you have a good routine but 

I feel there is something missing – what do you think that might be?” 
• If groups mentioned Nitnem – compliment them and ask students why they think it is 

important to do their Nitnem. 
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Exploration (30 minutes) 
• Next, have students cover their heads, wash their hands and sit down in a circle.
• Explain to them the etiquettes of doing PATh.

o This is not the time for them to be playing with their hands or touching their feet.
o They should try to focus on the GurbāNī.
o They may not laugh at anyone attempting to read the GurbāNī.

• Hand out Nitnem Pothīs to all students.
• Teacher will recite one line and students will repeat the same line of GurbāNī (the

purpose of this is to make sure students are pronouncing the GurbāNī with accuracy.)
• Stop after the first PauRī and discuss the PauRī – have students share the translations

and summarize the first PauRī.
• The teacher will begin reciting the second PauRī – Students will repeat after the

teacher.
• Stop after the second PauRī and discuss – share translations and summarize the second PauRī.

      • Follow the above process for PauRīs three, four and five.

Explanation/Extension (10 minutes) 
• Have students sit down at their seats with a piece of new notebook paper and allow

them the opportunity to write a quick summary of the first five PauRīs of Japu jī Sāhib
in Gurmukhī.

• Tell students that they need to use some of the vocabulary they have learned from the
bāNī in their summary.

• Have students share their summary with a group of other students – this will allow
students to add additional information in case they missed something.

• Ask students to bring their summaries back for the next session.

 Evaluation (On-going)
   • For homework, have students do Japu jī Sāhib each day.

o Those children that did not have it as a part of their daily routine – have them 
begin with the first five PauRīs.

o Those students that were already reciting it – have them continue reciting it while
thinking about the meaning of the GurbāNī.

• Ask students to share their summaries with their parents.
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Grade: 3 
Lesson Number: 2 
Course: Bolī 
Title:  Japu jī Sāhib – II 

Standards 
Standard 8: Recitation of the first 15 PauRīs of Japu jī Sāhib 

• Students recite the first 15 PauRīs of Japu jī Sāhib.

Objectives 
1. Students will recite the first 15 PauRīs of Japu jī Sāhib.
2. Students will learn the meanings of the first 15 PauRīs of Japu jī Sāhib.

Prerequisites 
• Previous completion of the first lesson, Japu jī Sāhib – I

Materials 
• Nitnem Pothīs in Gurmukhī/Romanized – enough for entire class
• Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs, UNESCO Collection of

Representative Works, 1960, Orient Longman, New Delhi, 2000. (Recommended)
• Pencils
• Chart paper
• Markers
• Notebook paper

Advanced Preparation 
• Read translations of the first 15 PauRīs of Japu jī Sāhib – be prepared to answer

questions that students may have. It is best to use Professor Sahib Singh’s darpan to 
better understand literal meanings and to prepare to answer questions. The Sacred 
Writings of the Sikhs is a recommended source for understanding Japu jī Sāhib.  

Engagement (20 minutes) 
• Greet the students and have them get settled.
• Ask students to take out their summaries of the first five PauRīs and read them

silently.
• Ask children if, while they were doing the first five PauRīs, they felt that knowing

about the PauRīs helped.
• The teacher will ask students to share something from their summary – teacher will

write the information on chart paper.

Exploration (30 minutes) 
• Next, have students cover their heads, wash their hands and sit down in a circle.
• Remind them of the etiquettes of doing PATh.

o This is not the time for them to be playing with their hands or touching their feet.
o They should try to focus on the GurbāNī.
o They may not laugh at anyone attempting to read the GurbāNī.
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• Hand out Nitnem Pothīs to all students.
• As a class recite the first five PauRīs.
• Next, explain to students that you will be reciting the next five PauRīs of Japu jī Sāhib.
• Teacher will recite one line and students will repeat the same line of GurbāNī. Stop

after the sixth PauRī and discuss the PauRī – have students share the translations and
summarize the sixth PauRī. All summarizations should be in simple Pañjābī so that
students can understand the meanings.

• The teacher will begin reciting the seventh PauRī – Students will repeat each line after
the teacher.

• Stop after the seventh PauRī and discuss – share translations and summarize the
seventh PauRī.

• Follow the above process for PauRīs eight, nine and ten.

Explanation/Extension (10 minutes) 
• Have students sit down at their seats with a piece of new notebook paper and allow

them the opportunity to write a quick summary in Pañjābī of PauRīs 6-10 of Japu jī
Sāhib. Have students write as much of the summary in Pañjābī as possible.

• Students need to use vocabulary from the bāNī in their summary.
• Have students share their summary with a group of other students – this will allow

students to add additional information in case they missed something.
• Groups will share their summaries with the class and teacher will write down

students’ thoughts on a new piece of chart paper.
• Teacher will also write down new vocabulary that students found interesting on the

chart paper – all students should copy down the new vocabulary in their notebooks.
• Ask students to bring their summaries back for the next session.

Evaluation (On-going) 
• For homework, have students do Japu jī Sāhib each day.

o Those children who have just added Nitnem to their daily routine, will do Japu jī
Sāhib PauRīs 1-10.

o Those students that were already reciting it – have them continue reciting it while
thinking about the meaning of the GurbāNī.

• Ask students to share their summaries with their parents.
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Grade: 3 
Lesson Number: 3 
Course: Bolī 
Title:  Japu jī Sāhib – III 

Standards 
Standard 8: Recitation of the first 15 PauRīs of Japu jī Sāhib 

• Students recite the first 15 PauRīs of Japu jī Sāhib.

Objectives 
1. Students will recite the first 15 PauRīs of Japu jī Sāhib.
2. Students will learn the meanings of the first 15 PauRīs of Japu jī Sāhib.

Prerequisites 
• Previous completion of the lessons of Japu jī Sāhib – I and II.

Materials 
• Nitnem Pothīs in Gurmukhī/Romanized – enough for entire class
• Singh, Tarlochan, et. Al. The Sacred Writings of the Sikhs, UNESCO Collection of

Representative Works. Orient Longman, New Delhi: 1960, 2000. (Recommended)
• Pencils
• Chart paper
• Markers
• Notebook paper
• Plain paper 11 x 17
• Color pencils, crayons, etc.

Advanced Preparation 
• Read translations of the first 15 PauRīs of Japu jī Sāhib – be prepared to answer

questions that students may have. It is best to use Prof. Sahib Singh’s darpan to better 
understand literal meanings and to prepare to answer questions.  The Sacred Writings 
of the Sikhs is a recommended source to understand translations of Japu jī Sāhib. 

Engagement (20 minutes) 
• Greet the students and have them get settled.
• Ask students to take out their summaries of the PauRīs 6-10 and read them silently.
• Have students share the vocabulary words from the previous class – see how many

students can give definitions of the words in Pañjābī.
• Next, have students cover their heads, wash their hands and sit down in a circle.
• Ask student about the etiquettes of PATh. Students should remind you of the following

in Pañjābī:
o This is not the time for them to be playing with their hands or touching their feet.
o They should try to focus on the GurbāNī.
o They may not laugh at anyone attempting to read the GurbāNī.

• Hand out Nitnem Pothīs to all students.
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• As a class recite the first 10 PauRīs.

Exploration (30 minutes) 
• Next, explain to students that you will be reciting the next five PauRīs of Japu jī Sāhib

(11-15).
• Teacher will recite one line and students will repeat the same line of GurbāNī. Stop

after the eleventh PauRī and discuss the PauRī – have students share the translations
and summarize the eleventh PauRī.

• The teacher will begin reciting the twelfth PauRī – Students will repeat after the
teacher.

• Stop after the twelfth PauRī and discuss – share translations and summarize the
twelfth PauRī in simple Pañjābī.

• Follow the above process for PauRīs 13, 14 and 15.

Explanation/Extension (10 minutes) 
• Have students sit down at their seats with a piece of new notebook paper and allow

them the opportunity to write a quick summary in Gurmukhī of PauRīs 11-15 of Japu jī
Sāhib.

• Students will use new vocabulary they have learned from the bāNī.
• Have students share their summaries with a neighbor and then with a group of other

students – this will allow students to add additional information in case they missed
something.

• Groups will share their summaries with the class and teacher will write down
students’ thought on a new piece of chart paper.

• Next, students will draw a visual representation of a PauRī – you may choose to assign
two students per PauRī, or a group of students per a couple of Pauṛīs – depending on
the size of the class. This can be homework or an extension. This part of the
assignment allows students to work cooperatively and tap in on their creativity. If
students are trying to draw a concept from a particular line in a PauRī, ask students to
write the word or GurbāNī line in Gurmukhī in their drawing.

Evaluation (On-going) 
• For homework, have students do Japu jī Sāhib each day.

o Those children who have just added Nitnem to their daily routine, will do Japu jī
Sāhib PauRīs 1-15, if not more.

o Those students that were already reciting it – have them continue reciting it while
thinking about the meaning of the GurbāNī.

• Ask students to share their summaries and visual representations with their parents.
• During the following session, collect all sketches, picture and/or portraits that the

students have created and bind them together to make a class book.
• Place the book for display for all to see.
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Grade: 3 
Lesson Number: 4 
Course: Bolī 
Title:  Dictionary Skills – I 

Standards 
Standard 3: Reference Materials 

• Students understand the purposes of various reference materials.
o Students understand the purpose of the English-Pañjābī Dictionary.

Objectives 
1. Students will understand how the dictionary is set-up.
2. Students will learn how to use the English-Pañjābī or Pañjābī-English dictionary.

Prerequisites 
• Student should know Gurmukhī alphabet order.

Materials 
• English-Punjabi Dictionary ISBN 81-7380-095-2
• Punjabi-English Dictionary by Gurmukh Singh ISBN 81-7380-096-1
• Gurmukhī alphabet chart
• Gurmukhī alphabet letters written on plain paper 8 ½ x 11
• Pencils/pens
• Chart paper
• Markers
• Notebook paper
• Plain paper 8 ½ x 11
• Lined paper
• Color pencils, crayons, etc.
• Copies of the Dictionary Skills Activity Sheet

Advanced Preparation 
• On plain 8 ½ x 11 paper, write individual letters of the Gurmukhī alphabet in large

print – this is for an activity where students have to try to put the letters in 
alphabetical order without talking to one another. 

Engagement (20 minutes) 
• Greet the students and have them get settled.
• Explain to students that they need to stay quiet to do the next activity. They will be

handed a paper with a Gurmukhī letter – they need to figure out where their letter
belongs as far as alphabetical order. (a student who has an a will be first since it is the
first letter in the alphabet; a student who has a h will be fifth because h is the fifth
letter of the Gurmukhī alphabet.)
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• As soon as all students are handed a letter, the class may begin the activity – 
depending on the size of the class, some students may have more than one letter – it 
also works well to combine two classes for this lesson. 

• Once all students have figured out where they belong, ask them to lay their Gurmukhī 
letters on the floor and step back. All students need to sit down and focus on the 
letters. 

• Read the order of the Gurmukhī letters that are lying on the ground, ask students to 
pay attention and raise their hands if they feel there is a mistake. 

• If there is a mistake and students don’t catch on to the mistake, bring out the 
Gurmukhī alphabet chart. Ask students to examine the chart and find the mistake(s).  

 
Exploration (30 minutes) 

• Next, explain to students that they need to pick up their Gurmukhī alphabet paper 
from the floor that they used in the previous activity.  

• Divide students up into groups of four. Give each group a Pañjābī-English Dictionary. 
• Explain the layout of the dictionary to students – show them how to find words and 

understand the definition.  
• Give each group lined paper and a pencil/pen.  
• Ask the students to look at the letters that their group has and try to create words 

using the four letters that the group has (each student should have their Gurmukhī 
letter). Each group needs to write down the words that their team came up with. Give 
students about five to seven minutes to complete this activity. 

• Walk around to make sure each group understands the assignment and is on task. 
• Ask each group to share their list of words with the class – write down the words on a 

chart paper and put a star next to the words – that are actually words and a question 
mark next to words that aren’t spelled correctly or aren’t true words. 

• Next, tell students that you are now moving on to the next activity. The teacher will 
say a word from the list below. Students need to listen carefully for the sounds in the 
word. If the word is Brm (bharam), then students that have the following letters: B, r 
and m need to stand up and walk to the front of the room hold up their letters and 
stand in the correct order to make up the word Brm.  

• Meanwhile, the rest of the group needs to find the word in the Pañjābī -English 
dictionary and share the dictionary definition. 

• Do this with all of the words from the word list below – or add your own words to the 
list. 

• Collect the individual Gurmukhī alphabet letters used in the first activity. 
 

Explanation/Extension (10 minutes) 
• Have students sit down at their seats. Make sure they have a pencil and a copy of the 

Dictionary Skills worksheet. 
• Explain to students that they need to put the words in alphabetical order. 
• Allow students some time to work on this. Whatever does not get completed in class 

needs to be finished for homework. 
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Evaluation (On-going) 
• For homework – have students complete the dictionary skills worksheet. Ask them to

come up with a list of five words for the class to look up in the next class. They may
choose words with or without mātrās.
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Teacher Resources 

Dictionary Skills Worksheet 

Brm bharam Dn dhan 

bdn badan qn tan 

Adrk adrak drj daraj 

hQ hath csk casak 

Gt ghaT crn caran 

Drm dharam .
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Grade: 3 
Lesson Number: 5 
Course: Bolī 
Title:  Dictionary Skills – II 

Standards 
Standard 3: Reference Materials 

• Students understand the purposes of various reference materials.
o Students understand the purpose of the English-Pañjābī Dictionary.

Objectives 
1. Students will use the English-Pañjābī Dictionary to look up and illustrate three to four

vocabulary terms. 
2. Students will work in a group to create a story with a word bank.

Prerequisites 
• Dictionary Skills - Lesson I activities need to be completed prior to this lesson.

Materials 
• English-Pañjābī Dictionary ISBN 81-7380-095-2
• Pañjābī-English Dictionary ISBN 81-7380-096-1
• Gurmukhī alphabet chart
• Gurmukhī alphabet letters written on plain paper 8 ½ X 11
• Vocabulary word list – provided below
• Index cards
• Pencils
• Chart paper
• Markers
• Notebook paper
• Plain paper 8 ½ x 11
• Color pencils, crayons, etc.
• Copies of the Vocabulary Definition Sheet

Advanced Preparation 
• Use the Gurmukhī alphabet letters written on 8 ½ x 11 paper in the previous lesson.

Staple or tape the letters on the wall. This will be a permanent part of the class. Any 
new vocabulary that is learnt should be written on an index card and then taped under 
the appropriate letter (the letter that the word begins with). 

• Write the Vocabulary words from the list on to index cards. Each student needs to
have at least three to four words. 

• Make copies of the Vocabulary Definition Sheet – each student needs one – ask them
to use it as a template. They should create their own sheets using plain 8 ½ x 11 
paper. Each word will be defined on a single sheet of paper – teachers may choose to 
use the back of the paper also. 
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Engagement (20 minutes) 
• Greet the students and have them get settled.
• Ask students to make sure their names are on their Dictionary Skills worksheet

completed for homework from the previous class.
• Once all the homework is collected, pass it out again making sure that students get a

different student’s paper instead of their own.
• Ask student to write “Corrected by: (their name)” on the other student’s paper.
• As a class, correct the homework papers; ask students to circle mistake(s) and write

the number of correct responses on the top of the paper.
• Collect the papers – students will receive these at the end of the session.
• Next, explain to students that they will be working both independently and then in a

group.
• First they need to work individually for about 10-15 minutes. Each student will be

given three to four vocabulary terms along with a Vocabulary Definition Sheet and
three to four pieces of plain white paper.

• Using the Vocabulary Definition Sheet as a template, students need to find the
definitions and illustrate the three vocabulary terms they received.

Exploration (30 minutes) 
• Next, students will get into groups of four (the other students should all have different

vocabulary terms).
• Students will teach their team members the new vocabulary terms.
• Once everyone in the team has become familiar with the new vocabulary, the group

will work together to create a story using the new vocabulary.
• The teacher needs to read and approve the story. Once the story is approved, the

group needs to re-write the story but leaving blanks in place of the vocabulary words.
• As groups complete this assignment, they will exchange their story with another

group because all of the groups have the same vocabulary words. As groups one and
two exchange their stories, they now need to try to fill in the vocabulary words into
the new story.

Explanation/Extension (10 minutes) 
• As students complete this, they will read the other group’s story in front of the class.

The other group will decide if the group presenting did a good job. Remind children
that they need to give constructive criticism, as opposed to just saying they didn’t like
the story. They should share their ideas in Pañjābī.

• Return student homework from previous class.

Evaluation (On-going) 
• For homework – if students have not completed the four components of the

Vocabulary Definition Sheet for their three words, they need to complete that. If they
have completed their vocabulary words, ask them to take their template home and
find three to five new vocabulary words they weren’t familiar with but learned during
the week. Allow students to present their homework at the beginning of the next
class.
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Teacher Resources 

 Vocabulary 

iek One eyvfu the great eIK sugarcane 
sMgiq Congregation srIr body sWvlw dark-skinned 
hiQ Hand hjwr thousand htI shop hIr diamond 
kmlu Lotus flower kys hair kurshu earth ikRpwn kirpan 
Kyq Field Kyl game Kwdw eaten 
gwh Ocean gw to sing igrwis morsels of food 
Gir Home GoVw horses Gwly counted 
is|I Horn 
cMd Moon cuBY pierces caudis fourteen cit lick 
Cqu Canopy Cih six  Cqru umbrella 
jgqu World jpu to recite jVqw studded with jewels 
iJm To drip softly iJlkY shine/glitter JolI begging bowl 
suM\Y Empty is\wix to recognize sluM\u skirt of a garment 
tIfu Grasshopper tUtI broken tuMfw armless tohxI cane 
TMFw Cold Twk block(age) TgvwVw robber Twkur master 
fMfw Stick fUbIAly to drown fMfauq bow down 
FyrI Pile Fil to wither iFh cumble/bow down Fuil to fade 
rYx Night igx to count 
qKqu Throne qIrQ shrine qin body qwrw star 
Ql Land QlI desert Qwlu dish 
dIvw Oil lamp drvwxI doorkeeper drvys beggar 
DIA Daughter Ddwn grain/rice DrqI earth 
nwgu Snake nIr lakes nvhwix young woman 
pgrI Turban prvwru  family pIr (spiritual) guide 
Pl Fruit Pul flower PoiV break 
bIij Seed bih to sit bUAwV sesame 
Bin To speak Bwrw heavy Bvjl world-ocean 
mhlu Mansion mwey mother mUrq image msqik forehead 
Xwr Friend 
rqn Jewel rbwbw rabab rwjw king rwj loyalty 
iliK To write lwil crimson red lK thousand 
vyK To look vyc to sell 
piV To read igVvVrI (like) the mountain 
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Word Definition: English/ Pañjābī  

Picture            Use it in a sentence 
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Grade: 3 
Lesson Number: 6 
Course: Bolī 
Title:  Oral Reading and Comprehension 

Standards 
Standard 1:  Oral and Silent Reading 

• Students achieve fluent oral and silent reading, through understanding of basic
features of reading, including letter patterns and their translation into spoken 
language. 
o Students use sentence and word context to find the meaning of unknown words.
o Students use dictionary to learn the meaning and features of unknown words.
o Students read aloud fluently and accurately and with appropriate intonation and

expression.

Standard 2:  Comprehension of Appropriate Passages 
• Students comprehend grade-appropriate reading passages and summarize the

materials. 
o Students demonstrate comprehension by identifying answers in the text.
o Students recall major points in the text and make and modify predictions about

forthcoming information.

Objectives 
1. Students will write predictions in Gurmukhī based on the title.
2. Students will read a passage.
3. Students will circle or highlight any words that they do not understand.
4. Students will demonstrate their understanding through answering comprehension

questions.

Prerequisites 
• Dictionary - Lesson I activities need to be completed prior to this lesson.

Materials 
• English-Pañjābī Dictionary ISBN 81-7380-095-2
• Pañjābī-English Dictionary ISBN 81-7380-096-1
• Gurmukhī alphabet chart
• Highlighters
• Class set of passage below: iqMn im~qr, AmrdIp pMjwbI pwT mwlw 1

• Pencils
• Chart paper
• Markers
• Notebook paper
• Index cards
• Plain paper 8 ½ x 11
• Color pencils, markers, crayons, etc…
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Advanced Preparation 

• Read the passage and make a list of any words that you feel that students might 
struggle with.  

• Write down vocabulary on index cards. 
 

Engagement (20 minutes) 
• Greet the students and have them get settled. 
• Ask students to make sure their names are on their Dictionary Skills worksheet 

completed for homework from the previous class.  
• Explain to students that today they will read the passage: “iqMn im~qr (tinn mittar).” 
• Write the title on the board. 
• Ask student to take out a piece of lined paper and write down the title. Next ask them 

to make a prediction about what the passage will be about. They need to write their 
predictions in Pañjābī.  

• Have students share their prediction out-loud or with a neighbor.  
 

Exploration (30 minutes) 
• Students will put their predictions away and will be given a highlighter and a copy of 

the passage.  
• The class will read the passage together. As the class is reading, students will 

highlight any words that they did not understand. 
• Next, the class will read the passage one more time and the class will discuss the 

words that they did not understand.  
• Ask students to share words that they had highlighted. Write these words on the 

board. 
• Once all the words are written, see if students can figure out the meaning of a word 

by reading it in context (i.e., read the word as it was written in the sentence). 
• Explain to students that this is a great strategy in figuring out new vocabulary.  
• Once you have gone through some of the words tell students that you are going to 

break them into groups and their group will be responsible for figuring out some 
words from the passage. Feel free to add other words from the passage:  
Gu~gI, slwh, bwldw, au~qr, ivcwrw, iek~lIAW, dwA, clwkI, smJdI, is~iKAw, bhwdrI, rl 
(ghuggI, salAh, bAldA, uttar, vicArA, ikallIAM, dAa, calAkI, samjhadI, sikkhiA, 
bahAdarI, ral).  

• Divide students into groups of three to four students and assign each group two to
three words. See if students can go back and find the words and understand them in 
the context of the passage.   

• If students are not able to understand the meaning from the context, allow them to 
find the definitions in the dictionaries. 

• If some groups finish before others, ask them to write in Pañjābī whether their 
prediction was correct or not. Next, they will write a five to seven (or more) sentence 
summary about what happened in the story. In the summary, students must also write 
the moral of the story. 
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Explanation/Extension (10 minutes) 

• Have students sit in a circle and orally tell the story in Pañjābī. The story needs to be 
told in sequence. The first student will say what happened first, next, and then finally. 
If the story is finished and some students still have not had a chance to share, allow 
them to read their summaries or the story.  

 
Evaluation (On-going) 

• Teacher will be able to evaluate the student’s comprehension by observing them in 
their group trying to figure out the meaning of the word, reading their summary and 
hearing them add-on to the oral sequencing activity at the end of the day.  
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Teacher Resources 
 
iqMn im~qr 
 
ie~k sI kW, ie~k sI icVI, qy ie~k sI Gu~gI[ iqMnW ny rl ky KIr bxwaux dI slwh kIqI[ kW du~D 
ilAwieAw[ icVI cOl ilAweI[ Gu~gI KMf ilAweI[ iqMnW ny rl ky KIr bxweI[ kW A~g bwldw sI[ 
 
KIr iqAwr ho geI[ kW nhwaux clw igAw[ icVI Gu~gI nMU kihx lgI “kW clw igAw hY[ Aw AwpW swrI 
KIr Kw leIey[” Gu~gI ny juAwb id~qw, “nw BYx, ieh TIk nhIN[ AwpW rl ky KIr bxweI hY, AwpW rlky 
hI KwvWgy[ auh ivcwrw qW A~g bwldw irhw hY[” 
 
icVI ny iPr ikhw, “mYN qW l~gI hW Kwx[ mYnMU bhuq Bu~K lgI hoeI hY[ mYN nhIN iksy nMU aufIkxw[”
 
Gu~gI ny smJwieAw, “kW AwpW dw vIr hY[ AwpW Awpxy vIr nwl DoKw nhIN krnw[ AwpW ieauN 
iek`lIAW corI KIr KWdIAW cMgIAW nhIN l`gdIAW[ mYnMU pqw hY ie~k vwrI qMU qy kW ny rl ky iK`cVI 
bxweI sI[ kW nhwaux clw igAw sI qMU iek`lI iK`cVI Kw ky au~f geI sI[ A~j mYN ieauN nhIN krn 
idAWgI[ rl ky AwpW KIr bxweI hY[ rl ky hI KwvWgy[ dwA mwrnw cMgw nhIN[ qUM ieauN clwkI nwl 
KIr Kwx nUM idl pRcwvw smJdI eyN[ ieh TIk nhIN[ 
 
AYny nUM kW vI Aw igAw[ kW ny Gu~gI dIAW ku~J g~lW sux leIAW sn[ kW ny Gu`gI nMU ikhw, “BYx jI, 
A~j qusIN sohxI is`iKAw id~qI hY[ A~gy qW AsIN dwA mwr ky ie~k dUjy dw ih~sw Kwxw bhwdrI smJdy 
rhy hW[” 
 
Gu~gI ny ikhw, “rl ky bxweI cIz rl ky Kwx nwl hI KSI iml skdI hY[” iqnW ny rl ky KIr KwdI[ 
 
 
- AmrdIp pMjwbI pwT mwlw 1, p. 32-33
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Grade: 3  
Lesson Number: 7  
Course: Bolī 
Title:  Poetry – I 
 
Standards 
Standard 9:  Brief Recitations 

• Students deliver brief recitations and oral presentations. 
o Clarify and enhance oral presentations through the use of appropriate props 

(e.g., objects, pictures, charts). 
o Read prose and poetry aloud with fluency, rhythm, and pace, using appropriate 

intonation and vocal patterns to emphasize important passages of the text being 
read. 

o Recite short poems, songs, and rhymes. 
 
Objectives 

1. Students will read poetry, prose and/or GurbāNī. 
2. Students will choose a poem or sabad to share with the class. 
3. Student will rehearse their piece to present in front of the class. 
4. Student will create an illustration or drawing to go along with their poetry. 

 
Prerequisites 

• None. 
 
Materials 

• Chart paper 
• Plain paper 
• Color pencils 
• Markers 
• Lined paper 
• Pencils / pens 
• English – Pañjābī Dictionaries (if needed) 
• Poems in Pañjābī (Amardeep or other similar books are suggested)  

o Teacher may choose to use GurbāNī or other prose 
 

Advanced Preparation 
• In the previous class, remind students to find a poem or sabad that they would like to 

share with the class. 
• Teacher needs to have many resources available so that students will have a wide 

variety to choose from. 
 

Engagement (20 minutes) 
• Greet the students and allow them to get settled. 
• Have students sit in a circle; explain to them that they will be reading and listening to 

poems in Pañjābī. 
• Introduce the poems – discuss what students understood about the poetry. 
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Exploration (30 minutes) 

• Discuss presentations of poems. 
• Ask students how poetry is supposed to be read. See what they can share with you. 
• If students are unsure, tell them that poetry is a type of art but instead of using a 

paintbrush, you are painting a picture in peoples mind through words. 
• Explain to students that they will be choosing a poem. 
• Remind them to choose a poem that they like – it could be funny, sad, encouraging, 

inspirational, etc.
• Students will share the poem in the manner it is written. If it is funny, they should 

present in a light manner. 
• Explain to students that during their presentations, they must: 

o Look at the audience.  
o Read or recite their poem with expression. 
o Use a strong voice so that they can be heard. 

• Write the above on chart paper. 
• Students should read several poems before they make their final choice. 
• Once students choose a poem, have them write it in their notebooks – if a copier is 

available that would be helpful. 
• Students will read their poem and try to understand it – if there are words that 

students do not understand, then they should try to understand it in context, find the 
word in the dictionary or finally ask the teacher if the other two suggestions fail. 

• Pass out plain paper for students to create their illustrations.  
• Students need to create an illustration based on their poem. The illustration should 

clearly show what the poem was about. Students need to write a few words or phrases 
from the poem in their illustrations. The words or phrases should reflect what is 
happening in the illustration. 

• Allow time for students to write or rehearse their poems and work on their 
illustrations.  

• Walk around and see how the kids are doing.  
 

Explanation/Extension (10 minutes) 
• Next, have students join you on the floor in a circle and discuss which poem they will 

be sharing with the class.  
  

Evaluation (On-going) 
• Students need to rehearse their poems and finish their illustrations.  
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Teacher Resources 
 
Poetry Examples 
 
myrI mW  
 
ipAwrI-ipAwrI myrI mW, 
hr dm qYnMU Xwd krW[ 
 
ikMnw mYnMU lwf lfwieAw, 
ku~CV cu`k-cu`k ^Ub iKfwieAw[ 
 
lorIAW nwl sulwieAw mYnMU, 
nw A~kxw, nw Q~kxw qYnMU[ 
 
“icVI, kbUqr,” “Ahu ey kW,” 
muV-muV d~isAw ie~k-ie~k nW[ 
 
kryN duAwvW r`b dy A`gy,
“myrI aumr bwl nMU l`gy[”
 
ijhVI humid ru`K dI CW, 
qYQoN gUVHI hMudI nw[ 
 
dyNx ikvyN mYN dyvW qyrw, 
Jukdw sIs sdw mW myrw[ 
 
d~sIAW jo qMU cMgIAW g`lW, 
qyry d~sy rwh ‘qy c`lW[ 
 
qyrw nW vI hovy au~cw, 
‘mW’ Sbd ijauN fwFw su`cw[ 
 
 
jwgo  
 
jwgo! jwgo! hoieAw svyrw, 
sUrj ciVHAw imitAw nyHrw[ 
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AwlHixAW iv~c pMCI jwgy, 
rOxk hoeI lwgy-cwgy[ 
jwg ipAw hY cwr-cuPyrw, 
jwgo! jwgo! hoieAw svyrw[ 
 
KyqW nMU c`l pey ny hwlI, 
pSUAW dy nwl qur pey pwlI[ 
cwnx pwieAw hr Gr Pyrw, 
jwgo! jwgo! hoieAw svyrw[
 
TMFI-TMFI hvw peI c`ly, 
su`qy rihxw ikhVI g~ly[ 
jwgo hux sON ilAw bQyrw, 
jwgo! jwgo! hoieAw svyrw[ 
 
ijhVw hux q`k vI nw jwgy, 
^uSI nw Awvy aus dy lwgy[ 
kMm kro, nw kro Avyrw, 
jwgo! jwgo! hoieAw svyrw[ 
 
 
- pMjwbI pusqk-2, pMjwb skUl is`iKAw borf ,  p. 110 
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Grade: 3  
Lesson Number: 8 
Course: Bolī 
Title:  Poetry – II 
 
Standards 
Standard 9:  Brief Recitations 

• Students deliver brief recitations and oral presentations. 
o Clarify and enhance oral presentations through the use of appropriate props 

(e.g., objects, pictures, charts). 
o Read prose and poetry aloud with fluency, rhythm, and pace, using appropriate 

intonation and vocal patterns to emphasize important passages of the text being 
read. 

o Recite short poems, songs, and rhymes. 
 
Objectives 

1. Students will read poetry, prose and/or GurbāNī in front of the class. 
2. Student will share their illustration or drawing of the poem with peers. 

 
Prerequisites 

• Students should have completed the following activities in the previous class: 
choosing a poem and creating an illustration or drawing.  

 
Materials 

• Student chosen poems (students should have a copy of the poem they are presenting) 
• Student illustrations to share with class 
 

Advanced Preparation 
• Students were reminded to rehearse their poems and have their illustrations ready. 
• Teacher should have a poem to share with the class at the end of all student 

presentations – if possible, teacher should also create an illustration or drawing to go 
with the poem. 

 
Engagement (40 - 50 minutes) 

• Greet the students and allow them to get settled. 
• Before beginning the poetry reading, remind students that during their presentations, 

they must: 
o Look at the audience.  
o Read or recite their poem with expression. 
o Use a strong voice so that they can be heard. 

• Remind students that they need to be a good audience while their peer are presenting.  
• Begin the poetry reading – choose volunteers.  If no one volunteers, call on students 

alphabetically – using Gurmukhī alphabet.  
 
Explanation/Extension (10 minutes) 

• Congratulate the class on a job well done.  
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• Discuss in Pañjābī what students understood about the poetry. 
• Ask students what they liked about their own presentations. 
• Ask students if they would do anything different during their next presentation. 
• Students will write a paragraph in Gurmukhī about how they felt about their 

presentation.  
• Allow students time to write their paragraphs.  
  

Evaluation (On-going) 
• If students do not complete their paragraphs in class, they will complete them for 

homework. 
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Grade: 3  
Lesson Number: 9 
Course: Bolī 
Title:  Arts – I 
 
Standards 
Standard 2: The Tradition of Pañjāb 

• Students learn the history of the cultural heritage of Pañjāb, including cuisine, poetry, 
songs, arts, and crafts of the different regions. 

 
Objectives 

1. Students will read and listen to poetry about Pañjāb and Sikhī.
2. Students will then learn how to write Diamante poems.
3. Students will choose a topic and write their own Diamante poem in Gurmukhī.

 
Prerequisites 

• None. 
 
Materials 

• Chart paper 
• Markers 
• Lined paper 
• Pencils / pens 
• Poems in Pañjābī (Any that students can understand like the ones published by 

Amardeep and Panjab School Sikhia Board) 
• Information on Diamante poems provided below 
 

Advanced Preparation 
• Teacher needs to understand how a Diamante poem is written. 
• Teacher needs to have some ideas in mind in case students cannot decide what to 

write their poem on: Vaisākhī (Cultural vs. Religious), Gurmukh vs. Manmukh, Past 
(times of Gurū Nānak Sāhib) vs. Present, etc.

• Write the format of the Diamante poem on chart paper. 
• Write the “Winter / Summer” Diamante on chart paper. 
 

Engagement (20 minutes) 
• Greet the students and allow them to get settled. 
• Have students sit in a circle; explain to them that they will be reading and listening to 

poems in Pañjābī. 
• Introduce the poems – discuss what students understood about the poetry. 
• Ask students what type of poetry they are familiar with. They may or may not say 

“Diamante.” 
• Explain to them that they will be writing a special kind of poem today. It is called a 

Diamante because it is in the shape of a diamond. It is a type of poem that has seven 
lines. The lines are not sentences and they do not have to rhyme.  
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• Before students begin their own writing of a Diamante, they will need to see an 
example of one. Share the Season's Diamante describing winter and summer by 
writing it on the board or on chart paper. Students will need to refer to it to 
understand how to write their own Diamante.

Exploration (30 minutes) 
• After students listen to or read the example, ask them what the topics are for this

Diamante – they should say summer and winter.
• Go line by line and explain the format of this poem.
• Next ask students to brainstorm what they would like to write on their  

Diamante about.
• Have students discuss topics. Topics need to be related to Sikh culture, Pañjāb, Sikh

History, etc.
• Explain to students that within their poem they are describing two things – they do not

have to be opposite – but can be like for instance (Gurmukh & Manmukh). A student
can also write about how Vaisākhī has different connotations and meanings for some
people. For this type of lesson, you would need to compare culture and religion.

• Allow students time to brainstorm and write – these poems need to be in Gurmukhī.
• Once the writing part is done, have kids draw a picture of both topics that are being

described in their Diamante.
• Walk around and see how the kids are doing.

Explanation/Extension (10 minutes) 
• Next have students join you on the floor in a circle and discuss their Diamantes –

allow students to share as much as they have – the group can politely offer
suggestions for missing words/ideas etc.

Evaluation (On-going) 
• Those students who did not finish will need to complete it for homework.
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Teacher Resources

Diamante Example #1  

Line 1: Winter = 1 NOUN-A  
Line 2: Rainy, cold = 2 ADJECTIVES-A  
Line 3: Skiing, skating, sledding = 3 GERUNDS-A (verb + -ing)  
Line 4: Mountains, wind, breeze, ocean = 2 NOUNS-A + 2 NOUNS-B  
Line 5: Swimming, surfing, scuba diving = 3 GERUNDS-B (verb + -ing)  
Line 6: Sunny, hot = 2 ADJECTIVES-B  
Line 7: Summer = 1 NOUN-B 

Winter  
Rainy, cold  

Skiing, skating, sledding  
Mountains, wind, breeze, ocean  

Swimming, surfing, scuba diving  
Sunny, hot  
Summer 

Diamante Example #2  

Line 1: one word 
(subject/noun that is contrasting to line 7)  

Line 2: two words 
(adjectives) that describe line 1  

Line 3: three words 
(action verbs) that relate to line 1  

Line 4: four words (nouns) 
first 2 words relate to line 1 
last 2 words relate to line 7  

Line 5: three words 
(action verbs) that relate to line 7  

Line 6: two words 
(adjectives) that describe line 7  

square 
symmetrical, conventional 

shaping, measuring, balancing 
boxes, rooms, clocks, halos 

encircling, circumnavigating, 
enclosing 

round, continuous 
circle 

Line 7: one word 
(subject/noun that is contrasting to line 1)  
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Grade: 3 
Lesson Number: 10 
Course: Bolī 
Title:  Sensory Vocabulary – I 

Standards 
Standard 2: The Tradition of Pañjāb 

• Students learn the history of the cultural heritage of Pañjāb, including cuisine, folk
dancing, songs, arts, and crafts of the different regions. 
o Cuisine includes popular foods and names of foods and the seasons with which

they are associated. 

Standard 4: Writing Coherent Sentences and Paragraphs 
• Students write coherent sentences and paragraphs that develop a central idea.

o Students can create a single paragraph, including a developed topic sentence,
and simple supporting facts and details.

Objectives 
1. Students will complete a brainstorming web about their favorite Pañjābī cuisine.
2. Next, using their completed web, they will write about their favorite Pañjābī cuisine

using all five senses.

Prerequisites 
• None.

Materials 
• Chart paper
• Markers
• Lined paper
• Plain paper
• Pencils / pens
• Color pencils

Advanced Preparation 
• Teacher should prepare a list of Pañjābī cuisines.

Engagement (20 minutes) 
• Greet the students and allow them to get settled.
• Teacher will ask students to sit in a circle and start mentioning Pañjābī foods without

explaining to the students why she’s mentioning them. Next she will ask students,
“What do all the things that I mentioned have in common?”

• Then, the teacher will ask students to think about their favorite food.
• The teacher will go around the circle asking students what their favorite foods are.
• Next the teacher will say, “Well, I know what those foods are, but how would you

describe them to someone who doesn’t know what these foods are?”
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• The class will think of ways of explaining to people what these foods are – help
students realize that if they use all five senses (sight, smell, taste, touch and hearing),
they will be able to describe with more detail.

• Ask students to choose a favorite food that they would like to describe to someone.
• Give each student a blank piece of paper and ask them to create a brainstorming web

about their favorite food.
• Their brainstorming web can look like the one below.
• The six questions that students will address are:

o What does this food look like?
ieh iks qrW nzr AwauNdw hY?

o What does this food smell like?
ies dI KuSbo iks qrHW dI hY?

o What does this food sound like?
ies dI Awvwz iks qrHW dI hY?

o What does this food feel like?
ieh iks qrHW mihsUs hMdw hY?

o What does this food taste like?
ies dw suAwd iks qrHW dw hY?

o Why do you like this food?
mYnMU ieh ikauN psMd hY?

Exploration (30 minutes) 
• Once students have completed their brainstorming, they will begin their writing about

their favorite Pañjābī cuisine. 
• Their writing should be about two or three paragraphs.
• Have students illustrate their favorite Pañjābī cuisine.

Explanation/Extension (10 minutes) 
• Have students share their short stories with the class – display students’ work for others

to enjoy. If teacher is familiar with the cuisine he/she can add comments as to when 
the cuisine is often appreciated or celebrated as part of Pañjābī heritage. 

Evaluation (On-going) 
• Teacher should look to see if children are able to effectively describe details of their

topic sentence and central idea in the paragraph. 
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ieh iks qrW 
nzr AwauNdw hY? ies dI KuSbo iks 

qrW dI hY? 

ies dI Awvwz 
iks qrHW dI hY? 

mYnMU ieh ika uN 
psMd hY? 

ieh iks qrW 
mihsUs hMdw hY? 

ies dw suAwd 
iks qrW dw hY? 

 
 

What does it 
look like? What does it 

smell like? 

What does it 
sound like? 

Why do I 
love it? 

What does it 
sound like? 

What does it 
feel like? 

Teacher Resources 
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Grade: 3 
Lesson Number: 11 
Course: Bolī 
Title:  Conjugation Rules 

Standards 
Standard 7: Grammar: Tenses 

• Students relate grammar related to present, past and future tense conjugation.
o Students recognize a verb and noun in sentences.
o Students identify and correctly use singular and plural verbs and

common/irregular conjugations.

Objectives 
1. All students will contribute to a classroom list of verbs.
2. Working with a group, then a partner, then individually students will conjugate verbs

in past, present and future tenses.
3. Pairs of students will also show the difference between singular and plural verbs

through short skits.

Prerequisites 
• None.

Materials 
• Chart paper
• Markers
• Lined paper
• Pencils / pens

Advanced Preparation 
• Teacher should prepare a list of verbs in case students cannot think of any or you

may use the list provided below. 

Engagement (20 minutes) 
• Greet the students and allow them to get settled.
• Teacher will write “verb” (ikirAw/ikRAw) on a chart paper and ask students to

explain what a verb is.
• If students seem to be unfamiliar with the term, remind them that it is an action word;

give them an example: to eat (Kwxw).

• As students think of verbs write them on the chart paper.
• Next go through the list of verbs and have students help to think of the Pañjābī

translations for the verbs listed.
• Students should be writing these (ikirAw/ikRAw) in their own notebooks.
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Exploration (30 minutes) 
• Class will sit in a semi-circle and listen to the teacher’s explanation of the 

assignment. 
• Teacher will show students how to conjugate verbs to show past, present and future 

tense. 
• Teacher will use a minimum of five examples to show class how to conjugate verbs. 
• Teacher will pair students for the next assignment. 
• Each pair of students will choose five new verbs to conjugate in to past, present and 

future tenses. 
• Students will write one sentence for each verb. At the end of session, the class will try 

to figure out which tense the students wrote their sentences in. Students must use all 
tenses for their sentences (two sentences for past tense, two for future and one for the 
present). 

• Give students about 10-15 minutes to work on their sentences. 
• During this time the teacher will circulate to make sure that students are on task and 

understanding their assignment. 
 

Explanation/Extension (10 minutes) 
• If time allows, have all students join a large circle. This part of the activity can be a 

great way to begin the next class with a review. One by one, each pair of students will 
come up in front of the class and share their sentences. After each sentence, the class 
will decipher the verb and decide whether it was in past, present or future tense. 

  
Evaluation (On-going) 

• During the next session, teacher should review verbs and tenses and continue on to 
singular (iekvcn) and plural (bhuvcn). 
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Teacher Resources 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ikirAw/ikRAw  
Verb 

vrqmwn kwl 
Present 

BUq kwl 
Past 

BivKq kwl 
Future 

sux sux suixAw suxygw 
bol boilAw boilAw bolygw 
pVH pVH piVHAw pVHygw 
ilK ilK iliKAw ilKygw 
qur qur quirAw qurygw 
gw gw gwieAw gwvygw 
sON sON su`qw sONvygw 
lV lV liVAw lVygw 
dyK dyK dyiKAw dyKygw 
nHwauxw nhw nhwieAw nhweygw 
pkwauxw pkw pkwieAw pkweygw 

ikirAw/ 
ikRAw 
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Grade: 3 
Lesson Number: 12 
Course: Bolī 
Title:  Sensory Vocabulary – II 
 
Standards 
Standard 4: Writing Coherent Sentences and Paragraphs 

• Students write coherent sentences and paragraphs that develop a central idea. 
o Students can create a single paragraph, including a developed topic sentence, 

and simple supporting facts and details. 
 
Objectives 

1. Students will describe a setting from history or a current place from Pañjāb – a 
village, a house, fields, a mill, battle-field, a gurduārā, etc. 

 
Prerequisites 

• None. 
 
Materials 

• Chart paper 
• Markers 
• Lined paper 
• Plain paper 
• Pencils / pens 
• Color pencils 
 

Advanced Preparation 
• Teacher should have pictures of places in Pañjāb – in case students have not been to 

Pañjāb or can not recall details. Attached pictures have been provided by Google 
Images and clipart from Microsoft. 

• Teacher will be describing one of her favorite places – this should be prepared with 
sensory details (sight, smell, taste, touch, sound).  (suxnw, Cohxw, c~Kxw, dyKxw, sMuGxw) 

 
Engagement (20 minutes) 

• Greet the students and allow them to get settled. 
• Teacher will ask students to sit in a circle and ask them to listen while the teacher 

describes one of her favorite places in Pañjāb. 
• Once the teacher completes the description, write: sight, smell, taste, touch, sound 

(see below). 
• Ask students to think about the description they just heard from the teacher – they 

need to decide about what parts of the description were sensory. If students mention 
(fragrance of jasmine flowers), teacher should ask in Pañjābī, “Which sense do you 
use for the fragrance of flowers?” Students should say smell. The teacher will then 
write ‘jasmine flowers’ under the category of smell. 
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• Next the teacher will ask students to think about their favorite place in Pañjāb – it 
could be a place they’ve visited, lived in, or read about in our history books (like the 
fields where Gurū Nānak would take his cows to graze.) OR, What do you think 
Pañjāb is like? (Not all students need to have a connection to Pañjāb.) 

• Students may choose to brainstorm about this place or just begin writing about it in 
Pañjābī. 

• If some students choose to brainstorm, give them a piece of blank paper to begin 
brainstorming.  

• Whether students brainstorm or not, they will address the following in their writing:   
o What does this place look like? 

ieh QW ikho ijhI idsdI hY? 
o What does this place smell like? 

ies QW qoN ikho ijhI KuSbo AwauNdI hY? 
o What does  this place sound like? 

ies QW qoN ikho jI Avwz AwauNdI hY? 
o What does this place feel like? 

ieh QW ikho ijhI lgdI hY? 
o What does the food in this place taste like? 

ies QW ‘qy Kwxy dw suAwd ikho ijhw hY? 
o Why do you like this place? 

quhwnUM ieh QW ikauN psMd hY? 
 
Exploration (30 minutes) 

• Once students have completed their brainstorming, they will begin their writing about 
their favorite place in Pañjāb using as much description as possible.  

• Their writing should be about two or three paragraphs. 
• Have students create an illustration.  

 
Explanation/Extension (10 minutes) 

• Have students share their short stories with the class – display students’ work for others 
to enjoy. 

  
Evaluation (On-going) 

• Teacher should look for clarity in students’ writing focusing on central idea, topic 
sentences and supporting details. 
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Teacher Resources 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Sight 
nzr 

Smell 
suMgnw 

Taste 
suAwd 

Touch 
CUhnw 

Sound 
Avwz 
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Grade: 3 
Lesson Number: 13 
Course: Bolī 
Title:  Mental Vices – I 

Standards 
Standard 3: Introduction to Mental Vices 

• Students identify why caste-based, gender-based, and other forms of discrimination
and biases are contradictory to Sikh values through the performance of a play. 
o Students should participate in active visual illustrations of the injustices caused

by caste and gender-based discrimination. 

Objectives 
1. Students will learn about caste-based, gender-based and other forms of

discrimination. 
2. Students will look at examples of GurbāNī and see where the Gurūs stood on issues of

discrimination.  
3. The students will work in a group to create a play illustrating the fact that these forms

of discrimination take place in our community in this day and age – though it 
contradicts what Sikhī teaches us. 

Prerequisites 
• None.

Materials 
• Information on discrimination – both gender and caste-based discrimination

(attached) 
• T-Chart graphic organizer
• Blank paper
• Crayons/Color Pencils/or Markers
• Pencil
• Chart paper
• Lined notebook paper

Advanced Preparation 
• The information about caste and gender-based discrimination has been provided;

please make sure you take a look so that you can conduct the discussion and answer 
any questions that the students might have.  

• Write the salok by Gurū Nānak Sahib on chart paper or a white board in Gurmukhī.

Engagement (40 minutes) 
• Greet the students and have them get settled.
• Discuss with children what discrimination is.
• Come up with a class definition for discrimination.
• Come up with a class definition for discrimination in Pañjābī.
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• Write the definition on a chart paper/white board.
• On the board or chart paper, write in Pañjābī: “What does Sikhī say about

discrimination?” (isKI dw ivqkry bwry kI KXwl hY?)

• Before students do any writing on this topic, discuss it with the students. Ask them to 
back up their statements. (e.g., How do you know Gurū Nānak Sahib was against 
discrimination? What proof do you have?)  (quhwnMU ikvy pqw hY ik gurU nwnk pwqSwh 
ivqkry dy ivroDI sn? ik sbUq hY ies bwry?)

• Ask students to keep in mind what life in Asia was like back then. Women were
treated like second-class citizens by most people, there was a lot of discrimination
between castes. People were treated better or worse based on their castes, finally there
were also religious biases. Depending on who was in power at any given time, people
of other religions were treated unfairly and even persecuted.

• If students come up with proof – that’s great, if not, share the following lines to 
students about Gurū Nānak Sahib and his feelings about gender-discrimination:
BMif jMmIAY BMif inMmIAY BMif mMgxu vIAwhu ]
BMfhu hovY dosqI BMfhu clY rwhu ]
BMfu muAw BMfu BwlIAY BMif hovY bMDwnu ]
so ikau mMdw AwKIAY ijqu jMmih rwjwn ]
BMfhu hI BMfu aUpjY BMfY bwJu n koie ]
nwnk BMfY bwhrw eyko scw soie ]

From woman, man is born; 
within woman, man is conceived; to woman he is engaged and married.  
Woman becomes his friend; through woman, the future generations come.  
When his woman dies, he seeks another woman; to woman he is bound.  
So why call her bad, from whom kings are born.  
From woman, woman is born; without woman, there would be no one at all. 

- Gurū Nānak, Rāg Āsā Mahalā 1, Page 473  

• Have students write down the salok in their notebook.
• Read the salok, ask students to find words that they understand. Write down all words

that students understand and try to link them to make sense of the entire salok.
• Tell students that now you have provided them with an example and proof from

GurbāNī to back up the statement that Gurū Nānak Sahib was against discrimination. 
In this case, it is gender-based discrimination. Now it is the students’ turn.

• Give each student a lined paper, ask them to fold it in half lengthwise and write,
“What Sikhī says” on the left and, “What I see” on the right.

• Ask students to write for 10 minutes about what Sikhī says about discrimination on
the left-hand side of their paper – provide proof (e.g., line from GurbāNī or example
from history). Next, students need to think about what they see in everyday life – how
people are treated and how they treat others and write about whether they see
hypocrisy or do they see compliance with Sikh principles.  Students will write about
examples of discrimination in Pañjābī.
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Exploration (15  minutes) 
• Share the reading about gender and caste discrimination with students. 
• Allow them to add on to their list if the reading incited further thoughts. 
• Create a T-chart on chart paper or on the board (example of chart attached below)– 

similar to the one the students are using.  
• Ask students to share their insight about discrimination. As students share an incident 

(e.g., Sevā – Sikhī says we’re equal – therefore there should be equal opportunities to 
all – What I see – Women are not allowed to do the same types of Sevā in Darbār 
Sāhib.)  

• Decide whether this is gender-based or caste-based discrimination. 
• Go around the room until all students have had an opportunity to share. 
• Next discuss in Pañjābī whether or not discrimination occurs in our local 

communities. 
• Ask students the following questions in Pañjābī:  

o What types of incidents do you see in our community that are discriminatory in 
nature? (qusI ikho ijhIAW GtnwvW vyKdy ho jo ik ivqkrw idKWdIAW hn?) 

o Why do these incidents occur? (ieh GtnwvW ikau huMdIAW hn?) 
o How do they make you feel? (quhwnMU ieh vyK ky kI mihsUs huMdw hY?) 
o What can we do about them? (AsI ies bwry kI kr skdy hW?) 
o What would our Gurūs do? (swfy gurU ies bwry kI krdy?) 

• Explain to students that sometimes we do things without realizing why we do them. 
Sometimes we adopt attitudes and feeling from our ancestors – We may decide that 
we don’t like certain type of people because our parents and grandparents didn’t 
associate with these people. Many times we are not aware of our behavior. 

 
Explanation/Extension (10 minutes) 

• Since discrimination still occurs on an everyday basis in our community, we are 
going to bring it to everyone’s attention through short plays or skits. For homework 
they need to take another look at their list they created in class about what "Sikhī says 
about discrimination and what I see" and begin brainstorming on incidents that they 
feel that our community needs to be more conscious of. Think about how the Gurūs 
would feel about these incidents. They should discuss the incidents with their families 
and be ready to discuss during the next session. 

 
Evaluation (On-going) 

• At the beginning of the next session, review the T-chart with the students and then 
discuss issues that students have brain-stormed. 
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Teacher Resources 

Note to the teacher: Please refer to the examples below to show the students how the Gurū’s 
thinking was so progressive and different from the rest of India at that time.  

• PauRI on women from Āsā Kī Vār.  Gurū Nanak's voice that women should not be
discriminated against based on the fact that they are women:

BMif jMmIAY BMif inMmIAY BMif mMgxu vIAwhu ]
BMfhu hovY dosqI BMfhu clY rwhu ]
BMfu muAw BMfu BwlIAY BMif hovY bMDwnu ]
so ikau mMdw AwKIAY ijqu jMmih rwjwn ]
BMfhu hI BMfu aUpjY BMfY bwJu n koie ]
nwnk BMfY bwhrw eyko scw soie ]

From woman, man is born;
within woman, man is conceived; to woman he is engaged and married. 
Woman becomes his friend; through woman, the future generations come. 
When his woman dies, he seeks another woman; to woman he is bound. So 
why call her bad? From her, kings are born.
From woman, woman is born; without woman, there would be no one at all. 

- Gurū Nānak, Rāg Āsā Mahalā 1, Page 473  

• Gurū Amardās organized his preachers into 22 teaching districts. He put Bībī Amro
in-charge of one of these districts. This meant that she was to lead the saOgat in
Kīrtan and GurbāNī Vīcār. She was a sort of a preacher appointed by Gurū Amardās.
According to one account, of the 146 missionaries Gurū Amardās trained and sent
out, 52 were women. At one time the religious seats in the country of Afghanistan
and Kashmir were under the jurisdiction of women. These women had complete
jurisdiction in decision making as well as preaching to congregations.

• Gurū Amardās and the rejection Satī (gender based)--reference in Grade
2 lesson on Gurū Amardās.

• Gurū AOgad's teaching of Gurmukhī and this can be based around asking
children whether they believe that girls were allowed or not allowed. And
similar thing with his wrestling matches.

• The laOgar system. Again, Gurū Amardās having Akbar sit in paOgat before
meeting him. Bringing equality.

• Gurū Arjan chose a Muslim saint to lay the foundation stone of Harimandar Sāhib.
• Gurū Arjan designed Harimandar Sāhib so that it offered entrance from all sides –

symbolizing that people of all castes, genders, religions etc. were welcome.

Here is some information on Sikh Women that have shaped our history: 
• Mātā Khīvī was Gurū Angad’s wife and she occupies a special place in Sikh

history. She played a critical role in the second Gurū's life. Her most important 
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contribution is that she made the concept of laOgar (community kitchen), a 
reality.  She helped create a new social consciousness in Sikh women. 

 
• Mātā Ajīt Kaur nurtured and guided the Khālsā for forty years after the Gurū's

death. She was deeply spiritual, as well as intellectual, and was responsible for 
making scholarship a central part of Sikh life. She provided leadership for the Sikhs 
in a very difficult and tumultuous time following the passing away of Gurū Gobind 
Siṅgh. She helped maintain the sanctity of the Gurū Granth Sāhib as the successor of 
Gurū Gobind Siṅgh and dealt strictly with pretenders and other aspirants of 
Gurūship.  

• Mātā Gujrī was an illuminating force behind her husband Gurū Teghbahādar (the
ninth Gurū) and her son Gurū Gobind Siṅgh (the tenth Gurū). After the martyrdom 
of Gurū Teghbahādar, Mātā Gujrī guided and inspired her son Gurū Gobind Siṅgh. 
She was responsible for the training of the sāhibzādās (the four sons of Gurū Gobind 
Siṅgh) who gave up their lives for Sikhism while they were still very young. Mātā 
Gujrī was an inspiring force during one of the most difficult times in Sikh history.  

Prior to the time of our Gurūs, women were treated as second-class citizens. Their lives
were oppressed as they did not have an opportunity to get an education. Women and 
other second-class citizens or members of low castes did not have many freedom in the 
areas of religion, culture, politics or economics. The lives of women were predestined to 
serve men. The Gurūs tried to change the sad state of women by offering them a chance to 
learn GurbāNī and spread the message of Vāhigurū.  

Long ago the women was referred to as “man’s shoe,…. the root of all evil.” .Her 
function was only to perpetuate the race, do household work, and serve the male 
members of society. Female infanticide was common, and the practice of sati, the 
immolation of the wife on her husband's funeral pyre, was encouraged, sometimes 
even forced. Guru Nanak condemned this man-made notion of the inferiority of 
women, and protested against their long subjugation.  

- Valerie Kaur, excerpt is from Equality of Women, in Sikh Ideology and Practice 

Although Sikhs believe that all humans are equal, this is not always the practice. Our 
communities continue to be separated by a class system. There are Gurduārās that are 
considered the “Doctor’s Gurduārās” and other that are meant for “Taxicab-drivers and other 
blue collar workers.” The women in our community don’t play similar roles to men. The 
roles of women continue to be primarily in the laṅgar hall and teaching the children in 
Gurmat schools. However, rarely do women play roles in leadership circles. This is also true 
for people of “lower castes.” 

This isn’t the tradition that Gurū Nānak had in mind for us – what are you going to do to 
change it?  
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“What does Sikhī say about discrimination?” 

“What Sikhī says” “What I see” 
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Grade: 3 
Lesson Number: 14 
Course: Bolī 
Title:  Mental Vices – II 

Standards 
Standard 3: Introduction to Mental Vices 

• Students identify why caste-based, gender-based, and other forms of discrimination
and biases are contradictory to Sikh values through the performance of a play. 
o Students should participate in active visual illustrations of the injustices caused

by caste and gender-based discrimination. 

Objectives 
1. Students will learn about caste-based, gender-based and other forms of

discrimination. 
2. The students will work in a group to create a play illustrating the fact that these forms

of discrimination take place in our community in this day and age – though it 
contradicts what Sikhī teaches us. 

Prerequisites 
• Completion of Mental Vices Lesson – I

Materials 
• Information on discrimination (attached below)
• Blank paper
• Crayons, Color Pencils, or Markers
• Pencil
• Chart paper
• Lined notebook paper

Advanced Preparation 
• The information about caste and gender-based discrimination has been provided;

please make sure you take a look so that you can conduct the discussion and answer 
any questions that the students might have.  

• Have some topics in mind that students could create skits on – there may be some
students who didn’t get a chance to think about this during the week.  

Engagement (20 minutes) 
• Greet the students and have them get settled.
• Do a quick recap of what students learned during the previous week.
• Remind students what there homework was and see how many students thought about

topic where they felt someone or a group of people were being discriminated because
of their gender, caste, religion etc.

• Write down students’ ideas for skits on the board/chart paper.
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• Once all topics are on the board – explain to students that you will need to narrow the
topics down to four to five topics. If students could not come up with four to five
topics, the teacher needs to suggest different topics.

• One way of narrowing down topics is to combine similar ideas. Next have the class
vote until you are down to four to five topics. Four to five groups are perfect for a
class of 20 to 25 students and each group will have four to five students.

• Next students need to decide which group they would like to be in – explain to
students that they need to choose a group because of the topic not because their
friends are in that group.

Exploration (30 minutes) 
• Once students have chosen their groups, have them sit with their team-members so

that they can begin discussion about their topic. They must discuss the following: 
o Why does this incident (Women not being allowed to do certain sevā at Darbār

Sāhib) occur? (bIbIAW nUM drbwr swihb ivc kuJ syvwvW nhI krn idqIAW jWdIAW, ieh 
ikauN huMdw hY?) 

o Is it fair? Why or why not? (ik ieh TIk hY? ikauN jW ikauN nhI?)
o What should be done about it? (ies dy bwry kI krnw cwhIdw hY?)
o What can you do about it? (qusI ies bwry kI kr skdy ho?)
o Why does this topic need to be brought to people’s attention? (ies ivSy bwry lokW nMU

sucyq krnw ikauN zrUrI hY?)
o How would the Gurū feel about this incident taking place? (gurU jI ies bwry kI

mihsUs krxgyy?)

• Ask students to write out their answers to the above questions in Gurmukhī on lined
paper – one paper per group.

• As the session is coming to an end, ask students to complete their writing and then sit
in a circle with the rest of the class.

• Collect the papers from any group that has completed the assignment – the rest need
to complete it for homework.

Explanation/Extension (10 minutes) 
• Give each student a piece of paper and ask them to respond to the following writing

prompt: “Why did you choose this topic? (qusI ies ivSy nMU ikauN cuixAw?) How does 
this topic make you feel? (quhwnMU kI mihsUs huMdw hY ies ivSy bwry?) Why do you feel this 
is a topic that needs to be addressed in our community? (ies ivSy bwry quAwfI smwJ 
ivc gl-bwq krnI ikauN zrUrI hY?)”

• Ask students to write out their thoughts and illustrate with a quick sketch of what this
incident would look like. 

Evaluation (On-going) 
• At the beginning of the next session, review the topics that students choose – work

with each group to see how much they completed. 
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Teacher Resources 

From: http://www.adl.org/what_to_tell/whattotell_intro.asp 

The population of our nation is becoming increasingly diverse. Here are some suggestions 
to help your child get along with people of varied backgrounds and abilities in the United 
States today. 

While today's changing demographics are compelling, 
historically the United States has always been challenged to 
find effective ways for its diverse populations to live and work 
well together. To ensure their potential for success, we must 
prepare all children to live and work harmoniously and 
productively alongside others who represent various and 
many racial and cultural groups, backgrounds and 
abilities in our society. One of the greatest obstacles to 
creating such a future is prejudice. While many of us would 
like to believe that prejudice is a problem of the past, this is 
not the case. Incidents of prejudice and discrimination occur 
every day. For example, on a daily basis: 

 Some people are called hurtful names or are excluded 
from participating in events; 

 Some people are unfairly excluded from jobs, 
neighborhoods, bank loans, educational opportunities, 
social events and clubs; 

 Some people are attacked and beaten; 
 Some people's homes, places of worship, or cemeteries are vandalized; and 
 Some people are unfairly paid less than others for doing equal work. 

Such instances of discrimination are far from rare. If we are to have a just society, it is up to 
each of us to take a stand against such unfair practices and attitudes. We must teach our 
children that there is no place for prejudice or discrimination in our communities, 
homes, schools or places of work. 

 

Prejudice: 
 
Attitudes or opinions about 
a person or group simply 
because the person belongs 
to a specific religion, race, 
nationality, or other group. 
Prejudices involve strong 
feelings that are difficult to 
change. Prejudice is pre-
judging. A person who 
thinks, "I don't want (name 
of group) living in my 
neighborhood," is 
expressing a prejudice.  
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Grade: 3 
Lesson Number: 15 
Course: Bolī 
Title:  Mental Vices – III 
 
Standards 
Standard 3: Introduction to Mental Vices 

• Students identify why caste- based, gender-based, and other forms of discrimination 
and biases are contradictory to Sikh values through the performance of a play. 
o Students should participate in active visual illustrations of the injustices caused 

by caste and gender-based discrimination. 
 
Objectives 

1. Students will learn about caste-based, gender-based and other forms of 
discrimination. 

2. In this lesson students will be working on components of the skit/play. 
3. The students will work in a group to create a play illustrating the fact that these forms 

of discrimination take place in our community in this day and age – though it 
contradicts what Sikhī teaches us. 

 
Prerequisites 

• Completion of Mental Vices Lesson – I and II 
 
Materials 

• Information on discrimination – both gender and caste-based discrimination (see 
Mental Vices - I and II) 

• Blank paper  
• Crayons, Color Pencils, or Markers 
• Pencil  
• Chart paper 
• Lined notebook paper 
 

Advanced Preparation 
• The information about caste & gender-based discrimination has been provided in 

Lessons I and II; please make sure you take a look so that you can conduct the 
discussion and answer any questions that the students might have.  

• The teacher should have looked at group responses to questions during Mental Vices -
II and then please give groups feedback. Give students particular feedback, so that 
they can make any specific changes where needed. 

 
Engagement (20 minutes) 

• Greet the students and have them get settled. 
• Do a quick recap of what students learned during the previous two weeks. 
• Collect homework from those that need to turn it in. Check it immediately so that 

you can work with the group and offer suggestions, praises, etc.  
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Exploration (30 minutes) 
• Have students seated together in a large group with lined paper to take notes – the 

teacher will explain to students how to go about writing their play/skit.  
• Explain to students that they need to focus on:  

o Characters 
o Setting/Place 
o Time – Era (past or present) 
o Problem 
o Solution 

• Ask students to start discussing the above story elements – they must write their 
thoughts and ideas on lined or unlined paper. Students should also create sketches of 
the characters and setting. Explain to students that the above story elements need to 
be strong. People should be able to relate to the elements. Also, the solutions for the 
problems need to be Gurmat-based. Ask the students to think about the solutions they 
come up with – is this what our Gurūs would do?  

 
Explanation/Extension (10 minutes) 

• Have students sit in a large circle – each student will be given a piece of paper – 
students need to write about what their group accomplished that day and what their 
contribution was to the group. The teacher will collect the writings and go over it to 
see if all students are playing a role in their group. 

 
Evaluation (On-going) 

• Work with groups during each session to see who needs a little extra push and/or 
help. 
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Grade: 3 
Lesson Number: 16 
Course: Bolī 
Title:  Mental Vices – IV 
 
Standards 
Standard 3: Introduction to Mental Vices 

• Students identify why caste- based, gender-based, and other forms of discrimination 
and biases are contradictory to Sikh values through the performance of a play. 
o Students should participate in active visual illustrations of the injustices caused 

by caste and gender-based discrimination. 
 
Objectives 

1. Students will learn about caste-based, gender-based and other forms of 
discrimination. 

2. In this lesson students will be working on components of the skit/play. 
3. The students will work in a group to create a play illustrating the fact that these forms 

of discrimination take place in our community in this day and age – though it 
contradicts what Sikhī teaches us. 

 
Prerequisites 

• Completion of Mental Vices Lessons – I, II and III. 
 
Materials 

• Information on discrimination – both gender and caste-based discrimination (see 
Mental Vices - I and II) 

• Blank paper  
• Crayons, Color Pencils, or Markers 
• Pencil  
• Chart paper 
• Lined notebook paper 
 

Advanced Preparation 
• The information about caste & gender-based discrimination has been provided in 

Lesson I; please make sure you take a look so that you can conduct the discussion and 
answer any questions that the students might have.  

• The students worked in groups during the previous session working on specific story 
elements - please give groups feedback. Make sure the idea for the skit is relevant.  

 
Engagement (20 minutes) 

• Greet the students and have them get settled. 
• Do a quick recap of what students learned during the previous three class sessions. 
• Collect homework from those that need to turn it in. Check it immediately so that 

you can work with the group and offer suggestions, praise etc.  
• While teacher is checking homework, students will begin working with their team on 

this skit. Groups will decide on the setting. Though groups should have briefly 
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discussed story elements in the previous session, we are now encouraging students to 
add details. In other words, though groups may have a skeleton or a frame for their 
story, we are now adding some flesh to the bones to make the characters and story 
come alive. 

• Teacher needs to work with each group and see if their story elements make sense. If
not, teacher will make suggestions to assist those groups that require extra assistance.

Exploration (30 minutes) 
• As groups discuss setting, they need to keep the actual story in mind. Groups need to

ask themselves: Will this setting work for the skit we are presenting?  If the story is
based in Pañjāb, we can’t have our characters skiing in Colorado.

• The story should be true to the era that students are trying to portray. There were not
any automobiles during Gurū Nānak’s time.

• Groups will concentrate on their main character – they will decide what the
character’s personality is like – Is he/she shy, loud, talkative, a perfectionist, friendly,
silly, funny, annoying? What does the main character look like? Are they messy, neat,
superficial etc.?

• Groups will begin working on supporting characters such as the main character’s
family, friends, enemies, etc.

• By the end of this lesson, students should have a write-up about their setting, main
character and preliminary work on the supporting character/s.

Explanation/Extension (10 minutes) 
• For the next three to four sessions, groups will be assigned to work with other groups.

During this time, both groups will share their ideas with their peers about their skits.
As one group is presenting their ideas to the next group, the group that is listening can
and should give feed-back about how they felt.

• Remind all students that they need to be respectful to others and be careful that they
don’t hurt anyone’s feelings by making harsh comments. Tell students that, “only
constructive comments are allowed!”

Evaluation (On-going) 
• For students that did not complete all, some or most of today’s class work, they will

need to find some time to work with their team during the week so that everyone will
be ready to work during the next session.
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Grade: 3  
Lesson Number: 17 
Course: Bolī 
Title:  Letter Exercises – I 
 
Standards 
Standard 4: Writing Coherent Sentences and Paragraphs 

• Students write coherent sentences and paragraphs that develop a central idea. 
o Students can create a single paragraph, including a developed topic sentence, 

and simple supporting facts and details. 
o Students go through the writing process (prewriting, drafting, revising, and 

editing successive versions). 
 
Objectives 

1. All students will write a multi-step recipe to make something or assemble a product. 
It should be a simple process that peers can follow – without too much expense or 
difficulty.  

2. This session will be focused on writing the multi-step process. 
 
Prerequisites 

• None 
 
Materials 

• Chart paper 
• Markers 
• Lined paper 
• Pencils/pens 
 

Advanced Preparation 
• Teacher should prepare a list of possible multi-step processes – e.g., like making 

Parshād, making a roTI, salad, cookies, paper airplane, how to tie your shoes, wearing 
a dastār, doing a braid, ride a bike, making a peanut-butter and jelly sandwich etc. 
(attached).

• Teacher should prepare a letter for the parents informing them of the activity and the 
materials that will be needed for it (attached). 

 
Engagement (20 minutes) 

• Greet the students and allow them to get settled. 
• Teacher will explain to students the assignment: “Today we are going to write a 

multi-step process in Pañjābī. This needs to be a simple process that your peers can 
follow. Choose a process that is simple and can be expressed with ease.” 

• “Now, we will think of easy processes – I will be making a list of things on the board; 
I want you to choose something without letting anyone else know what you are 
choosing. I will come by and ask you after we are done with our brainstorming. 
Remember to not share your idea with anyone.” 
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• Pass out two sheets of lined paper to students. Students should have a pen or pencil to 
write with. 

• “So let’s start brainstorming….” Teacher will write down students’ ideas on the 
board or chart paper. 

• Students will write down possible ideas for their multi-step writing assignment. 
 
Exploration (30 minutes) 

• Once the brainstorming session is over, go around the room and write down 
students’ ideas. Next, help students begin their writing process. 

• On the board the teacher will write: “Materials.” Students will also write “Materials” 
on their paper. They will list all the materials they will need for their multi-step 
recipe/process. 

• After listing the materials, students will begin writing out the steps to creating the 
recipe or completing the process. 

• Students need to make sure that they are thorough in writing out steps.  
• Teacher will walk around to ensure that students have included all materials and steps 

in order to complete the process. 
 

Explanation/Extension (10 minutes) 
• Teacher will pair up the students to make sure that another person will be able to    

complete the process with the instructions given. 
 
Evaluation (On-going) 

• During the next session, students will bring enough supplies for the entire class to 
follow their multi-step recipe/process. 

• Teacher needs to remind students to bring enough materials for entire class. 
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Teacher Resources 
 
Possible Letter 
 
 
Dear Parents, 
 
 

              Our class is learning how to write about a multi-step processes. Your child will 

choose one idea (tying your shoes, making roTI, making a peanut butter & jelly sandwich etc. 

We will be writing out our process in the first class and then students will orally present the 

process in the following class.  

 

Your child has chosen to write and speak about: _________________________. 

Please look over the materials list and see if it will be possible to bring those materials to the 

next class. I am requesting all parents to bring enough supplies so that the entire class can 

participate in the activity. If this seems inconvenient, please feel free to call me or meet with 

me. I appreciate your continued support, 

 

 

Your child’s Gurmat school teacher, 
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pInt btr qy jYm sYNfivc 

smgRI (ingredients): 

brYf 

jYm 

pInt btr 

sprYfr (btr nweIP) 

plyt (QwlI) 

 

AwdyS (instructions): 

• do pIs brYf dy kf lau[ 

• jYm bwhr kf lau[ 

• pInt btr kf lau[ 

• iek pIs brYf dy au~qy sprYfr dy nwl jYm lwau[ 

• dUjy pIs qy sprYfr dy nwl pInt btr lwau[ 

• jYm vwly pIs nMU pInt btr vwly pIs dy aupr joV dau ijQy ik jYm qy pInt btr iek dUjy nwl 

juV jwx [ 

• AwKIr ivc sYNfivc nMU Ad ivc kt idau qy plyt ivc pwky duD dy glws nwl Kw lau [ 
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Grade: 3 
Lesson Number: 18 
Course: Bolī 
Title:  Letter Exercises – II 
 
Standards 
Standard 5: Writing Narratives 

• Students write brief narratives and stories. 
o Students should move through a logical sequence of events. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
              
Standard 2: Comprehension of Appropriate Passages 

• Students comprehend grade-appropriate reading passages and summarize the 
materials. 
o Students ask questions and support answers by connecting prior knowledge with 

literal information. 
o Students recall major points in the text and make and modify predictions about 

forthcoming information. 
o Students follow simple multi-step written instructions (e.g., how to assemble a 

product). 
 
Objectives 

1. All students will do a quick presentation of their multi-step process. 
2. Students were asked to bring enough materials for all students to create or assemble 

the product the speaker is presenting. 
3. Students will do a quick write-up about their presentation experience. 

 
Prerequisites 

• Completion of activities for Lesson on Letter Exercises - I. 
 
Materials 

• Chart paper 
• Markers 
• Lined paper 
• Pencils/pens 
• Materials necessary for each student’s presentation 
 

Advanced Preparation 
• All students need to bring enough materials for the entire class to participate in 

activity. 
 

Engagement (20 minutes) 
• Greet the students and allow them to get settled. 
• Teacher will ask students to sit in a semi-circle and follow the instructions of the 

presenter. 



SojhI  BolI 

© 2013 Sikh Research Institute  60 

• Students need to be reminded to be courteous and raise their hand if they don’t 
understand something. 

• Explain to the class that everyone must participate. 
 
Exploration (30 minutes) 

• Each student will present their multi-step process. As the presenter is explaining in 
Pañjābī each step of the process, the class should be completing the step.   

 
Explanation/Extension (10 minutes) 

• If time allows, at the end of the day, the teacher will give each student a piece of 
paper. They will write a quick journal entry about their presentation. Students will 
mention whether or not they were prepared for their presentation. Ask students to 
mention two things they did really well during their presentation and one thing that 
they feel they need to work on for the next presentation. 

  
Evaluation (On-going) 

• It is also important for teacher to observe if the children are accurately following the 
step by step process. 

• During the next session, teacher will give student another assignment that requires a 
short speech or presentation. 
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Grade: 3  
Lesson Number: 19 
Course: Bolī 
Title:  Letter Speeches 

Standards 
Standard 4: Writing Coherent Sentences and Paragraphs 

• Students write coherent sentences and paragraphs that develop a central idea.
o Students can create a single paragraph, including a developed topic sentence,

and simple supporting facts and details.
o Students go through the writing process (prewriting, drafting, revising, and

editing successive versions).

Standard 9: Brief Recitations 
• Students deliver brief recitations and oral presentations.

o Students speak in a manner that guides the listener to understand important ideas
by using proper phrasing, pitch, and modulation.

o Provide a beginning, middle, and end, including concrete details that develop a
central idea.

o Clarify and enhance oral presentations through the use of appropriate props
(e.g., objects, pictures, charts).

o Retell and relate stories paying attention to the sequence of events by answering
who, what, when, where, why and how questions.

Objectives 
1. Students write a letter to GaOgū or AuraOgzeb expressing how they feel about this

person’s actions against the Sikh Panth. This lesson will be completed by having 
students read their letters aloud in front of the class in speech format. 

Prerequisites 
• None.

Materials 
• Chart paper
• Markers
• Lined paper
• Pencils/pens

Advanced Preparation 
• Teacher should prepare to avail the sākhīs of ChoTe Sāhibzāde and a translation of the

Zafarnāmāh. Teacher should be familiar with the relationship of Gurū Gobind Siṅgh 
with GaOgū and AuraOgzeb.  

Engagement (20 minutes) 
• Greet the students and allow them to get settled.
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• Teacher will draw a vertical line in the middle of the chart paper. On one side the
teacher will write “GaOgū,” and on the other side the teacher will write “AuraOgzeb.”

• The teacher will ask the students, “Have you heard these names before? What can
you tell me about these people?”  ik qusI ieh nW pihlW suxy hn? qusI mYƒ iehnW bwry kI
ds skdy ho?

• If students are not familiar with either name, stop and read them the Sākhīs and make
them familiar with the two people.

• If students are familiar with them, allow students to brainstorm about who they were.
• Explain the assignment to students. Tell students. “You are to choose one person

(either GaOgū or AuraOgzeb) and you will be writing a letter to this person. In the
letter, you need to explain how what they did was wrong and unjust. You need to
express your feelings and tell them how you felt about what they did. Also, think
about what you think Gurū Gobind Siṅgh would say to these people.” gMgU jW AOrMgzyb
nMU iek icTI ilKo ijs ivc qusI aus nMU smJwxw hY ik jo aus ny kIqw auh ikMnw glq sI[ Aqy
aus ivc ilKo jo quhwnUM mihsUs hoieAw jdoN quhwnUM ieh pqw l`gw ik auhnW ny kI kIqw[ AwKIr
ivc ieh ilKo ik gurU goibMd isMG jI aunW nUM kI khdyN, jo quhwnUM lgdw hY [

• Next pass out a blank paper to students, allow them to choose one person to
brainstorm about. Allow students as long as they need to brainstorm. This
brainstorming will help them collect their thoughts to write their letter. Students may
choose to draw during brainstorming time.

Exploration (30 minutes) 
• As students complete their brainstorming, have a short conference with them. Ask

them to show you their brainstorming, if students need extra assistance, please do it
during this conference period.

• Next give them the lined paper and allow them to begin writing. You may want to
discuss parts of a letter and clarify for children how to write one.  You may want to
provide an example.

• Walk around and offer assistance to students who may be struggling.
• Remind students that they need to mention the history – e.g., if they choose GaOgū, 

the student needs to mention how it was wrong for GaOgū to betray Mātā Gujrī Jī, 
Bābā Fatih Siṅgh and Bābā Zorāvar Siṅgh.

• As students finish up, allow them to pair up with a partner and edit their letters.

Explanation/Extension (10 minutes) 
• Give students time to fix up their corrections. If time allows, you may begin speeches

during this session or continue this lesson during the next session.

Evaluation (On-going) 
• During the next session, students will share their speeches. At the end of the speeches

the teacher should share parts of the Zafarnāmāh so that students would have a sense
of how the Gurū reacted to these unjust behaviors from these men.
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Teacher Resources 

Bābā Fatih Siṅgh and Bābā Zorāvar Siṅgh 

Although he was skeptical of the promises of safety made by the Mughal leaders, Gurū 
Gobind Siṅgh complied with his followers’ request to leave the battle at Anandpur Sāhib. As 
he approached the Sarsā (srsw) river with his family and disciples during a torrential 
thunderstorm, the Mughal forces rescinded on their word and attempted a sneak attack. The 
situation was made even more troublesome by the quickly flooding river.  

Only Gurū Gobind Siṅgh, 40 Sikhs, and his elder two sons - Sāhibzādā (swihbzwdw) Ajīt 
Siṅgh and Sāhibzādā Jujhār Siṅgh – crossed the river safely. The younger two sons of the 
Gurū, Sāhibzādā Zorāvar Siṅgh and Sāhibzādā Fatih Siṅgh, accompanied by their 
grandmother, Mātā Gujrī, were separated during the battle. As they fled the scene, they ran 
into an old acquaintance named GaOgū (gMgU) Brahmin, who had worked in their house for 
nearly 20 years. Upon his request, the three refugees agreed to go with GaOgū to his village 
and stay at his place for some time. 

GaOgū was caught up in greed though. He knew he would get a handsome reward if he 
called the police to arrest Mātā Gujrī, Sāhibzādā Zorāvar Siṅgh, and Sāhibzādā Fatih 
Siṅgh.  Accompanied by the village chief, he went to the police station and informed the 
station in charge about the presence of Gurū Gobind Siṅgh’s mother and his two 
younger sons in his house and asked for prize money for helping the authorities arrest 
them. The traitor GaOgū proceeded to take the police to his village and had Mātā Gujrī and her two 
grandsons arrested and handed over to Navāb Wazīr Khān of Sarhind, the Governor of the 
district. Navāb Wazīr Khān, who had been unable to capture Gurū Gobind Siṅgh, was happy 
to capture and incarcerate the family.   

The next morning, Mātā Gujrī woke her grandsons up to prepare them for their visit to 
Wazīr Khān’s court.  She cautioned them that they would be offered all kinds of riches, toys, 
foods, and anything that one could ever want, if they renounced their faith and accepted 
Islam. She shared her expectations that the grandsons would make her, Gurū Gobind Siṅgh, 
and the Sikh community proud.  

As the guards came to deliver the Sāhibzāde to Wazīr Khān’s court, the two young ones 
announced their presence by loudly declaring ‘Vāhigurū Jī Kā Khālsā, Vāhigurū Jī Kī 
Fatih!’ (vwihgurU jI kw ^wlsw, vwihgurU jI kI &iqh). 

Wazīr Khān was offended and demanded that the two children bow before him. The 
Sāhibzāde refused, stating that a Sikh only bows to the Gurū. This upset Wazīr Khān even 
more, who then attempted to break the children’s spirits by informing them of their father’s 
death and the impending doom of the Sikh nation. The young ones were unaffected 
however.  

One of the Navāb’s counsels suggested that youth so strong and brave at such a young age 
will only become bigger problems as they age. The counsel suggested an immediate 
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execution, but the Navāb decided that a conversion on such high-profile individuals would 
be a worthwhile feat. So he decided to give it time.  

The next day, multiple promises were made and threats were given to the Sāhibzāde.  They 
still refused though, which angered the governor. He sent them back to their jail cells again 
with a similar conclusion. Give it more time.    

On the third day, Sāhibzāde again entered by pronouncing ‘Vāhigurū Jī Kā Khālsā, Vāhigurū 
Jī Kī Fatih!’ This infuriated the already angered Navāb, so he asked the two boys what 
they would do if they were released.  

The brave young boys replied: “A Sikh’s duty is to always fight for freedom against 
injustice. So we would organize more Sikhs and fight for freedom against any evil rulers.  
No one could stop us from such a mission."  

The governor felt embarrassed and humiliated that he failed in his efforts to convert the two 
children. An associate of his recognized his frustration and promptly suggested bricking the 
children alive before decapitating them. The decision was made.  

The two boys were made to stand very close to each other and slowly a wall was built 
around them, so tight that they could not even move. 

The two Sāhibzāde began reciting the Mūl Mantr, a composition that kept them in high 
spirits. When the wall reached up to their knees, they were asked if they would now convert 
to Islam. The two boys didn’t even pay attention to him. 

The bricklayer continued building his wall until it reached the boys’ necks. They could 
barely breath at this point, but when asked if they would convert, the children declared with 
their trademark "Vāhigurū Jī Kā Khālsā, Vāhigurū Jī Kī Fatih!" The executioner responded by 
cutting off their heads.  

Thus the two sons of Gurū Gobind Siṅgh, aged 6 and 8 years respectively, became the 
youngest Sikh martyrs. Their bravery provided inspiration for all Sikhs. Mātā Gujrī is 
another example and role model for all Sikhs. She was full of faith and determination and 
was able to share this with her grandsons. 

Zafarnāmāh 

Zafarnāmāh (z&rnwmh/z&rnwmw) means the Notification/Letter of Victory and is the name 
given to the letter sent by Gurū Gobind Siṅgh in 1705 to the Mughal Emperor of South Asia, 
AuraOgzeb. The letter is written in Persian (&wrsI) verse. 

In this letter, Gurū Gobind Siṅgh reminds AuraOgzeb how he broke their promise made on 
the Koran. In this letter, Gurū Gobind Siṅgh writes that though he has lost his four sons and 
so many brave Sikhs, he has won a moral victory over the Emperor who broke all his vows. 
He states that although AuraOgzeb had a powerful army, they still were not able to capture 
or kill him because he was being protected by Vāhigurū.  

The Zafarnāmāh has 111 verses, the maximum numbers of 34 verses are to praise Vāhigurū; 
32 deal with Aurangzeb’s invitation for the Gurū to meet him and the Gurū's refusal to meet 
the Emperor - instead the Gurū asks AuraOgzeb to visit him; 24 verses detail the events in 
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the Battle of Camkaur (cmkOr), which took place on 22 December 1704; 15 verses criticize 
AuraOgzeb for breaking promise given by him and by his agents to the Gurū; In verses 78 
and 79, Gurū Gobind Siṅgh had also warned AuraOgzeb about the resolve of the Khālsā not 
to rest till his evil empire is destroyed; 6 verses praise AuraOgzeb. It is beautiful document. 
Below are examples of the different types of verses in the Zafarnāmāh. They show the love 
the Gurū felt for Vāhigurū, disappointment the Gurū felt in AuraOgzeb for being a tyrannical 
leader and for breaking a vow made on the Koran. 

 
Below is a sample of the translation of few verse from Zafarnāmāh.  Full version is available 
at: http://www.sikhs.org/transl5.htm 

 
 

Zafarnāmāh 
 

Vāhigurū is perfection personified. Vāhigurū is eternal and through Vāhigurū’s miracles 
the presence is shown. Vāhigurū is generous in granting us bounties. Vāhigurū is 

compassionate and merciful. 
 

I don’t have trust in you (AuraOgzeb) even equivalent to a drop of water. Your army 
general and advisor (who came to me with your oaths on Koran) were all 

telling lies. 
 

If I had cheated by taking oath on Koran, I would not have made my dear 
(Khālsā) army lame (by bringing them out of Anandpur Sāhib fort and 

exposing them to an unequal battle). 
 

(In verses from 19 to 41 below, Gurū Sāhib gives an account of the Battle of 
Camkaur fought on 22 December 1704 and the reasons that forced him to 

take to the sword.) 
 

When all the stratagem employed for (solving) an affair or problem are 
exhausted, then taking your hand to the sword is legitimate. 

 
If any person believes one’s oath on Koran, he should neither be attcked nor tied (arrested) 

nor be killed. (AuraOgzeb! I believed your oath on Koran 
that if I leave Anandpur, you would give me safe passage. You still 

attacked and broke your oath). 
 

Should you want, I can also have the copy of Koran delivered to you, which 
has the falsewritten promises  

 
If your majesty visits Kāngar village (where I am staying) then we both can 

meet each other 
 

AuraOgzeb! Come here and I will talk to you face to face and this way I 
will show my compassion for you  
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You should recognize the Almighty (VAhigurU) and, stop harming and tormenting the people 

on the advice of others 
 

You are shedding the blood of people without any reason. Remember! Your 
blood will also be shed by the heavenly sword. 

 
What happened that you have killed four children (my sons), the coiled 

snake (in the form of my Khālsā) still remains (to confront you). 
 

What manliness you have shown by extinguishing a few sparks (sāhibzāde). 
You have made the conflagration brighter and more furious. 

 
I do not know if you believe in the Almighty since you have performed too 

many deeds that were tyrannical 
 

Auraṅgzeb is beauty personified. He is bright minded i.e., quick-thinker and 
he is the lord of his kingdom; 

 
 

Anyone who serves the Almighty with his heart and soul, He showers upon him all the peace 
and tranquility. 

 
 



SojhI                    BolI 
 

© 2013 Sikh Research Institute                        67 

Grade: 3  
Lesson Number: 20 
Course: Bolī 
Title:  Paragraph Writing – I 
 
Standards 
Standard 4: Writing Coherent Sentences and Paragraphs 

• Students write coherent sentences and paragraphs that develop a central idea. 
o Students can create a single paragraph, including a developed topic sentence, 

and simple supporting facts and details. 
o Students go through the writing process (prewriting, revising, and editing 

successive versions). 
o Students learn the formats to write personal and formal letters, thank-you notes, 

and invitations. 
 
Objectives 

1. Students will write a short detailed essay in Pañjābī using Gurmukhī script about the 
following topic:  

o If I could go back in history, I would go back to the period of … 
 
Prerequisites 

• None 
 
Materials 

• Chart paper 
• Markers 
• Line paper 
• Blank paper 
• Pencils/erasers 
 

Advanced Preparation 
• It is required that teacher completes this activity to share with the class before the 

students begin this activity – sometimes students understand a little bit better if they 
can see an example. 

• Teacher should be familiar with different times in history to help children to talk 
about the events accurately. 

• Teacher should bring as many resources (e.g., books and/or articles) that the students 
can use as reference for their research. 

 
Engagement (20 minutes) 

• Greet the students and allow them to get settled. 
• Teacher will ask students to think of different times in Sikh history. Some students 

will mention the Gurū-Period, others may mention the Misl period and yet others may 
mention more contemporary history like 1984. All ideas are constructive, please write 
them on the chart paper. If students get stuck, remind them about Gurū Nānak’s 
childhood or various sākhīs like Gurū Nānak at Hardvār, Bandā Siṅgh Bahādar’s era, 
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Māī Bhāgo’s era, being an eye-witness in Mahārājā Ranjīt Siṅgh’s darbār or being a 
witness during the 1984 attack. If students don’t have enough information, allow 
them to do some research either on their own or guide students as to where they could 
find the information on the internet and or books for homework.  

• Next, tell students that the list is not exhaustive - there are other topics that we didn’t 
think of that can still go on the board. 

• Tell the students that they will be working on an assignment where they will choose a 
period from Sikh history that they would have liked to be present for. 

• Pass out blank paper to students and ask them to choose a topic – some students may 
have difficulty choosing – allow them to choose up to two topics (whichever one they 
have more information for will be their choice in the end).

• On the blank paper, students will write down their topic and begin brainstorming – 
they will then write down or draw everything they know about that topic or time 
period. 

• During this time the teacher will walk around to make sure each student has a topic 
and is able to write something. 

• Teacher can work in a small group with students that are unsure or stalled in the idea 
process.  

 
Exploration (30 minutes) 

• Whether students have completed their brainstorming or not, ask them to stop for a 
few minutes to give them the rest of the instructions of the assignment. 

• Students will write a short detailed essay about the following topic: If I could go   
back in history, I would go back to the period of … 

• In this essay, students will choose a period from Sikh history that they would like to 
have been present for.  

• Next, they will describe that period in history – Who was Gurū? What was going on 
at that time?  

• Finally, they will write about what their contribution would be during that time to 
Sikh history. It could be an active part that they choose to write about, or as a by-
stander or historian – let them be creative. 

• If students complete their essay, pair them up with a partner, let them edit each 
other’s papers and then make changes. 

• Next, teacher should read student papers and make necessary corrections. 
 

Explanation/Extension (10 minutes) 
• Finally the student will write their final paper with corrections. 
 

Evaluation (On-going) 
• During the next session, ask students to read their papers aloud. Ask half of the class 

to share this assignment with the class, and the other half of the class can share their 
papers during the next session. 
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Grade: 3  
Lesson Number: 21 
Course: Bolī 
Title:  Paragraph Writing – II 
 
Standards 
Standard 5: Writing Narratives 

• Students write brief narratives and stories. 
o Students’ writing should move through a logical sequence of events.  
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 
Objectives 

1. All students will write a brief narrative in Gurmukhī (attached).
o Narrative Paragraph: This paragraph describes an event or tells a story, usually 

in chronological order. For example, you can write a narrative paragraph detailing 
what you did on your first day of school.  

2. Students will choose a Sikh historical figure and bring them to the present day and 
create a short story about their character and the ordeals they would face in this 
present day. 

 
Prerequisites 

• None
 
Materials 

• Chart paper 
• Markers 
• Lined paper 
• Plain paper 
• Pencils/pens 
• Color pencils 
 

Advanced Preparation 
• Teacher should prepare a list of Sikh historical figures in case students have trouble 

thinking of any (e.g., Mātā Gujrī, Māī Bhāgo, Bhāī Mardānā Jī, Gurū Gobind Siṅgh, 
etc.) 

 
Engagement (20 minutes) 

• Greet the students and allow them to get settled. 
• Teacher will ask students “qusIN swry auhnw mnu`KW bwry soco ijnW bwry AsIN ieiqhws iv`c 

isiKAw sI[ kI qusIN mYnMU kuJ auhnW mn`uKW bwry ds skdy ho?”  
• The class will generate a list of Sikh historical figures – these figures could be from 

contemporary periods, as recently as 15 to 20 years ago.  
• Ask each student to choose a person without discussing it with their peers. 
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• Give each student a blank piece of paper and ask them to create a brainstorming web 
about their historical figure. 

• They need to address four questions about their historical figure (Attached is a model 
of what their brainstorming web can look like).

• The four questions that students will address are: 
o What was this person’s role historically? 
     ies m`nuK ny ieiqhws iv`c kI Xogdwn pwieAw? 
o What role would this person play presently? 
    ieh m`nuK Aj dy smyN iv`c ikvyN Xogdwn pwvygw? 
o What are some challenges this person would face? 
     ies m`nuK nMU ikhVIAW AOkxw AwxgIAW? 
o How would this person overcome those challenges? 
    ieh m`nuK ikvyN auh AOkxw qoN A`gy lMGygw? 

 
Exploration (30 minutes) 

• Remind students that their story will take place during the present. In other words, the 
setting is current times; they need to think about what challenges their character 
would face during these present times and how they would overcome those 
challenges. 

• Before students begin the actual writing process – have individual conferences with 
students – make sure they are able to answer the four questions. The four questions 
will become the body of their writing. 

• Once students are set, give them lined paper and let them get started. 
• The writing part may take more than one session – ask students to work on it at home 

as well. 
• Have students do peer-editing (students edit each others’ papers).
• After peer-editing, the teacher checks it and then gives it back to the student to write 

the final version. The final paper can be hand-written or typed using a Gurmukhī font. 
• Students also need to create an illustration for their short story – they may create 

more than one – but one is definitely necessary. 
 

Explanation/Extension (10 minutes) 
• Have students share their short stories with the class – display student work for others 

to enjoy. 
  

Evaluation (On-going) 
•    Look for accuracy of details in students' work, and creativity of how the child works the 

                  individual into present times. Does their writing move through logical sequencing? 
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Teacher Resources 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 

Mātā Gujrī Jī 

What was Mātā 
Gujrī’s role 
historically? 

What are some 
challenges that 
Mātā Gujrī 
would face? 

What would be 
Mātā Gujrī’s 
role these days? 

How would 
Mātā Gujrī 
overcome those 
challenges? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

mwqw gujrI jI

ies m`nuK dw 
ieiqhws iv`c kI 
Xogdwn sI?

ies m`nuK nMU 
ikhVIAW 
AOiKAweIAW 
AwxgIAW?

ieh m`nuK Aj dy 
smyN iv`c ikvyN 
Xogdwn pweygw? 

ieh m`nuK ikvyN 
auhnW AOiKAweIAW 
qoN A`gy lMGygw? 
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Grade: 3 
Lesson Number: 22 
Course: Bolī 
Title:  Arts - II 
 
Standards 
Standard 2: The Tradition of Pañjāb 

• Students learn the history of the cultural heritage of Pañjāb, including cuisine, songs, 
arts, and crafts of the different regions. 
o Introduction to visual arts (Sikh calligraphy, Miniature art) and craftwork such as 

phulkārīs, etc. 
 
Objectives 

1. All students will learn about the origin of the art of Phulkārī (PulkwrI). 
2. Students will attempt to create their own Phulkārī on paper.  
3. Students will write about their Phulkārī master-piece in Gurmukhī. 

 
Prerequisites 

• None
 
Materials 

• Chart paper 
• Markers 
• Lined paper 
• Pencils/pens 
• Color pencils 
• Blank paper 
• Various colors of yarn 
• Rulers 
• Scissors 
• Glue 
• Glitter  
• Sequins 
• Phulkārī information (see below) 
• Phulkārī 
• Pañjābī-English Dictionary 
 

Advanced Preparation 
• The information on Phulkārī is provided below – please make sure you understand it 

so that you can have a good discussion with the class. 
• Teacher should bring in a Phulkārī to actually show the students so that they can 

touch it and feel it. 
 

Engagement (20 minutes) 
• Greet the students and allow them to get settled. 
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• Teacher will write “Phulkārī” on a chart paper and ask students to explain what it is. 
• If students are not familiar with the word, teacher will ask students to see if they can 

understand any part of the word (Phul). 
• Help students break the word up and figure out the meaning. 
• If students still have a difficult time figuring it out – look up the word in the Pañjābī- 

English dictionary.  
• Next, show students the actual Phulkārī. 

 
Exploration (30 minutes) 

• Pass out lined paper and pen or pencil to students. 
• Allow the Phulkārī to be displayed, while the teacher reads the information about the 

history of Phulkārī. 
• As the teacher shares the information, the students need to write five pieces of 

information about Phulkārī in Gurmukhī. 
• Collect student writing and pass out blank paper. 
• Explain to students that today they will be creating their own Phulkārī on paper. 
• Ask students to draw equal squares – like a grid on their blank paper – (see below) or 

you can make copies of the grid below. 
• Students will glue different colors of yarn on the lines of the grid. 
• Share the different designs commonly used in Phulkārīs – flowers, birds, etc. People 

would use nature to inspire them to design the Phulkārīs as the Gurū looked at nature 
to inspire them to write GurbāNī. There are numerous examples from GurbāNī where 
the Gurūs referenced nature to make a point.   

• Next, using color pencil students will draw Phulkārī designs in the grid squares. 
• Students may choose to add glitter and sequins to their Phulkārīs. 
• Students will describe their Phulkārī masterpieces through writing a paragraph in 

Gurmukhī detailing the materials used and describing the design elements.  
 

Explanation/Extension (10 minutes) 
• Allow students to share their Phulkārī designs with the class while they read their 

paragraphs aloud to the class.  
• Next, glue student art and writing to construction paper using different colors of 

construction paper to make it look like a quilt and display them for everyone to see. 
  

Evaluation (On-going) 
• During the next session, give students some time to admire each other’s wonderful 

artwork. 
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Teacher Resources 

Phulkārī Embroidery 
The traditional Pañjābī embroidery art is called Phulkārī (PulkwrI). The Phulkārī word 
literally means growing flowers. There is sanctity to the art form as the canopy over Gurū 
Granth Sāhib, the religious book of the Sikhs, is sometimes made of Phulkārī. 
  
There are many different kinds of Phulkārī designs for every occasion. The Phulkārī with 
intricate floral patterns is called Bāgh (bwZ), which means a garden. It is primarily used on 
the chunnīs (cuMnI/head coverings). Phulkārī is considered auspicious for the bride and for 
the newborn and is worn on various ceremonies. Girls used to learn the art form from their 
mothers while making Phulkārīs for their Bridal giveaways. Phulkārī is also used in home 
furnishings especially on wall hangings, sofa throws and other soft furnishings. Some best 
Phulkārīs and Bāghs are known to have been made in Hazārā (hzwrw) and Cakvāl (ckvwl) 
areas of Northern Pañjāb. 
  
History of Phulkārī 
The origin of Phulkārī cannot be exactly traced but reference of Pañjābī embroidery dates 
back to more than 2000 years. Its present form and popularity goes back to 15th century 
during Mahārājā Ranjīt Siṅgh's time. Some scholars feel that the art of Phulkārī came from 
Iran where it is known as Gulkārī (gulkwrI). Some feel it came from Central Asia along with 
Jat tribes who migrated to India and settled in Pañjāb, HaryAnA and Gujarāt. There is 
reference of Phulkārī in Gurū Granth Sāhib and folk songs of Pañjāb. Phulkārī has been 
mentioned in famous tales of Hīr-RāMjhā (hIr-rWJw) by poet Wāris Shāh. 
  
Process 
Phulkārī is traditionally done on a handspun khAdI (KwdI) cloth with simple darning stitches 
using the spun silk floss yarn called 'pat.’ Single strand threads are used for this purpose. The 
simple stitches in the adept hands make it one of the most sought after embroidery craft. 
Shading and variation is often obtained by the using horizontal, vertical or diagonal stitches. 
There are a variety of Phulkārī styles used for different occasions and purposes. 
  
Cope (copy) is red colored cloth with embroidered borders usually presented to the bride by 
her grandmother during a ceremony before the wedding.  
  
Varī-dā-bāgh (garden of the trousseau) is also on a red cloth with golden yellow embroidery 
symbolizing happiness and fertility. The entire cloth is covered patterns smaller ones within 
the border and intricately worked in different colors. 
  
GhUMghaT (GUMGt) bāgh or sar-i-pallU (covering for the head) has a small border on all four 
sides. In the center of each side, which covers the head, a large triangular motif is worked. 
  
Bāvan bāgh (52 in Pañjābī) has as many geometrical patterns. 
  
Darshan duār (the gate offering a view of the deity) is usually for presentation in temples or 
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to adorn the walls of the home when the Gurū Granth Sāhib is brought to a house. The theme 
is a decorative gate. 
  
Suber is a Phulkārī worn by a bride during marriage rites. It comprises five motifs, one in the 
center and one each in the four corners. 
  
CambA (cMbw) is a hybrid Phulkārī with a series of wavy creepers, stylized leaves and flowers.  
  
Designs are inspired by various day to day items, like sunflowers, peacock, red chilies, ace of 
diamonds and so on are used in Phulkārīs. Often times, Phulkārī encompassed life of 
villages. Creative ability of Pañjābī women has produced innumerable and intricate 
geometrical patterns. However, most motifs are taken from life existing all around. Wheat 
and barley stalk with ears is a common motif. Red is the most used color and its shades 
because Bagh and Phulkārī are often used during marriage and other festivals. Other colors 
are brown, blue, black and white. 
 
Adapted from: http://www.india-crafts.com/textile/embroidery_traditions/Phulkari/ 

 

     
 
 
 
    
 
 
 
 
 
 
 
Pictures courtesy of: http://www.pashminagolden.com/phulkari.htm 
Grid for Phulkārī 
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Grade: 3  
Lesson Number: 23  
Course: Bolī 
Title:  Reading & Writing - I (BUq…?) 
 
Standards 
Standard 1:  Oral and Silent Reading 

• Students achieve fluent oral and silent reading, through understanding of basic 
features of reading, including letter patterns and their translation into spoken 
language. 
o Students decode regular multi-syllabic words, including knowledge of prefixes 

and suffixes. 
o Students use knowledge of antonyms, synonyms, homophones, and homographs to 

determine the meaning of words. 
o Students use sentence and word context to find the meaning of unknown words. 
o Students use dictionary to learn the meaning and features of unknown words. 
o Students understand and explain common antonyms and synonyms. 
o Students read aloud fluently and accurately and with appropriate intonation and 

expression. 
 
Standard 4:  Writing Coherent Sentences and Paragraphs 

• Students write coherent sentences and paragraphs that develop a central idea. 
o Students can create a single paragraph, including a developed topic sentence, 

and simple supporting facts and details. 
o Students go through the writing process (prewriting, drafting, revising, and 

editing successive versions). 
o Students learn the formats to write personal and formal letters, thank-you notes, 

and invitations. 
 
Objectives 
 
      1.   Students will read a story called BUq…? 

2. Students will understand the sequence of the story. 
3. Students will learn the elements of the story and then brainstorm story elements to 

write their own “scary story.” 
 
Prerequisites 

• None
 
Materials 

• Chart paper 
• Markers 
• Lined paper 
• Pencils/pens 
• Class set of “BUq…?” 
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Advanced Preparation 
• Make a class set of “BUq…?”

• Teacher should understand story elements: Characters, setting, problem and solution
• Write story elements on chart paper.

Engagement (20 minutes) 
• Greet the students and allow them to get settled.
• Have students sit in a circle; explain to them that they will be reading a story in

Pañjābī.
• Introduce the story “BUq…?” discuss what students think the story might be about.
• Pass out copies of the story to students.
• Read the story aloud as a class.
• Teacher needs to walk around and make sure all students are reading and on task.

Exploration (30 minutes) 
• Next have a discussion in Pañjābī on what the story was about.
• Introduce the story elements – they should have been written on chart paper.
• Ask students if they could identify the different story elements in the story: Can they

identify the characters, setting, problem and solution?
• Explain to students that they are going to be writing their own scary stories, like

“BUq…?”

• Students will brainstorm what type of story they would be interested in writing.
• The brainstorming session will be in Pañjābī – this can be as a whole class or students

can work independently. It is better to do it as a whole class to allow students to share
their ideas with one another and get practice in speaking Pañjābī.

• Pass out a piece of plain paper and have them fold it in half horizontally and then
once again horizontally. Student should have four equal sections.

• Above each section write: Character, Setting, Problem, Solution.
• Students will write their ideas about each story element under the proper heading. For

example on their folded sheet, under character, the student will write about what type
of character they would like to create in their story – Will the character be a boy or
girl? How old should they be? What do they look like? etc.

• Students will provide as many details possible for each story element. This will make
the process of writing the story much easier.

Explanation/Extension (10 minutes) 
  •    Next have students join you on the floor in a circle and discuss their progress – see         
how much students have completed – if they have their story elements, tell them to start 
working on the first draft of their story for homework. By the next class all students should 
have their story elements done and a rough draft or more ideas about their story. 

Evaluation (On-going) 
• Teacher will be able to evaluate students understanding through their contribution

orally during class and through their completed stories.
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Teacher Resources 
 
BUq…? 

 
iek hnyrI rwq sI[ mINh rukx dw nW hI nhIN lY irhw sI[ Aqy mihqwb dw sOx dw vylw sI [ Acwnk 

b`qI buJ geI[ auh Awpxy kmry ivc clI geI[ mihqwb Gbrw ky Awpxy ibsqry ivc luk geI[ i&r 

Acwnk iek Awvwz AweI ‘Tk’ ‘Tk[’  i&r mihqwb ny Awvwz idqI ‘kox[’ i&r Awvwz AweI ‘Tk’ 

‘Tk[’ mihqwb dI cIK inkl geI ‘Aw …’  

mihqwb dI mW Bj ky kmry ivc phMucI qy puiCAw ‘kI gl hoeI?’ mihqwb ibsqry ivcoN auCl ky 

AwpxI mW nwl icMbV ky kihx l`gI ‘BUq - BUq[’ mW  ny ikhw ‘ikQy?’ mihqwb ny jvwb idqw ‘au au 

auDr, iKVkI vl[’  

mW ny ikhw, mihqwb auh BUq nhIN hY, auh qW dr~Kq dI twxI hY[ aus dI twxI iKVkI nwl vj 

ky Awvwz kr rhI sI[ i&r mihqwb ƒ Aihsws hoieAw ik BUq qW mn dw fr hMdy hn[ 
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Grade: 3  
Lesson Number: 24 
Course: Bolī 
Title:  Reading & Writing – II (“BUq…?”) 
 
Standards 
Standard 1:  Oral and Silent Reading 

• Students achieve fluent oral and silent reading, through understanding of basic 
features of reading, including letter patterns and their translation into spoken 
language. 

• Students use sentence and word context to find the meaning of unknown words. 
• Students use dictionary to learn the meaning and features of unknown words. 
• Students read aloud fluently and accurately and with appropriate intonation and 

expression. 
 
Standard 4:  Writing Coherent Sentences and Paragraphs 

• Students write coherent sentences and paragraphs that develop a central idea. 
• Students can create a single paragraph, including a developed topic sentence, and 

simple supporting facts and details. 
• Students go through the writing process (prewriting, drafting, revising, and editing 

successive versions). 
 
Objectives 

1. Students will share their work of the rough draft of the scary story with a peer. 
2. Peers will make suggestions/corrections. 
3. Students will write a final version of their scary story to share with the class at the 

end of the session.  
 
Prerequisites 

• Completed activities in the previous class, such as: 
o Reading (“BUq…?”) 
o Understanding story elements. 
o Completing story elements activity. 
o Writing a rough draft for student written scary stories. 

 
Materials 

• Chart paper 
• Markers 
• Lined paper 
• Pencils/pens 
• Red pens/pencils 
 

Advanced Preparation 
• Teacher should understand story elements: Characters, setting, problem and solution. 
• Write story elements on chart paper.  
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Engagement (20 minutes) 

• Greet the students and allow them to get settled. 
• Check student homework to see how far students have come with their rough drafts. 
• Conference privately with students needing extra support. 
• Make suggestions to each student to make their story more readable. 
• Have student work with a peer where they can read each other’s story and make 

suggestions on how to improve the story.  
• Each student should be given a red pen to make edit and spelling corrections. 

 
Exploration (30 minutes) 

• Allow students time to work on final version.  
• Teacher needs to walk around and make sure all students are reading and on task. 
 

Explanation/Extension (10 minutes) 
• Next, have students join you on the floor in a circle with their stories. Allow students 

to share their stories aloud with their peers.  
• Some students may be shy, find another student to read their story to the class.  
 

Evaluation (On-going) 
• Teacher will be able to evaluate students understanding through their contribution 

orally during class and through their completed stories.  
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Grade: 3  
Lesson Number: 25 
Course: Bolī 
Title:  Reading & Writing III 
 
Standards 
Standard 4:  Writing Coherent Sentences and Paragraphs 

• Students write coherent sentences and paragraphs that develop a central idea. 
o Students can create a single paragraph, including a developed topic sentence, 

and simple supporting facts and details. 
o Students go through the writing process (prewriting, drafting, revising, and 

editing successive versions). 
o Students learn the formats to write personal and formal letters, thank-you notes, 

and invitations. 
 
Objectives 

1. Students will learn about the components of a formal letter: Return address, date, 
salutation, body, closing and signature. 

2. Class will look at sample letters.  
3. Students will write a formal letter to a friend or family member inviting them to our 

performance of the mental vices skits. 
4. Students will write a rough draft of their letter in class.  

 
Prerequisites 

• None
 
Materials 

• Chart paper 
• Markers 
• Lined paper 
• Pencils/pens 
 

Advanced Preparation 
• Teacher needs to bring in sample letters both in English and Gurmukhī. 
• Teacher should understand components of a letter: Return address, date, salutation, 

body, closing and signature. 
• Write components of a letter on chart paper for students to see.  
• Write a sample letter on chart paper – underlining and labeling the components: 

Return address, date, salutation, body, closing and signature. 
 

Engagement (20 minutes) 
• Greet the students and allow them to get settled. 
• Have students sit in a circle; explain to them that they will be doing some letter 

writing today. 
• Ask students what they know about letter-writing – write their ideas on the board or 

on chart paper. 
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• If students have not mentioned the components of the letter, ask them if they know all 
the different parts of a letter and if they know what those parts are called. 

• If students know some parts great, if not, share the prepared chart with the name of 
components along with the sample letter. 

• Share letters that you (the teacher) have brought – pass them around the class and see 
if students can identify the different components of the letter.  

• Go through each component – explain its purpose in the letter. 
 
Exploration (30 minutes) 

• Next, give each student a piece of paper and a pencil. 
• Explain to students that today we will be writing formal letters in Pañjābī inviting 

friends or family members to attend our Mental Vices play. 
• As a class, discuss things that should be included in the letter: 

o Greeting 
o Important pieces of info that need to be included in the body of the letter: 

 Name of event 
 Place – where the event will take place 
 Date 
 Time  

o Closing 
o Signature 

• Allow students to get started on their letters.  
 
Explanation/Extension (10 minutes) 

• Next have students join you on the floor in a circle and discuss their progress – see 
how much students have completed – ask them to finish their letters and bring a clean 
copy to the next class. 

 
Evaluation (On-going) 

• Teacher will be able to evaluate students understanding of letter-writing from their 
completed letters. All letters should include all components. 
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Grade: 3  
Lesson Number: 26 
Course: Bolī 
Title:  Idioms 
 
Standards 
Standard 2:  Comprehension of Appropriate Passages 

• Students comprehend grade-appropriate reading passages and summarize the 
materials. 
o Students ask questions and support answers by connecting prior knowledge with 

literal information. 
o Students demonstrate comprehension by identifying answers in the text. 

 
Standard 7:  Listening and Responding to Oral Communications 

• Students listen critically and respond appropriately to oral communication. 
o Students retell, paraphrase, and explain oral descriptions. 
o Students connect and relate prior experiences, insights, and ideas to those of a 

speaker. 
 
Objectives 

1. Students will learn about Pañjābī idioms. 
2. Students will attempt to understand the idioms – without assistance. 
3. Students will demonstrate their understanding by using key words in sentences. 

 
Prerequisites 

1. None
 
Materials 

• Chart paper 
• Markers 
• Lined paper 
• Pencils/pens 
• Class set of “muhwvry” from pMjwbI rcnw - Bwg 5 hymkMut (see below) 
 

Advanced Preparation 
• Teacher needs to make copies of “muhwvry” from pMjwbI rcnw - Bwg 5 hymkMut, for the 

entire class. 
• Teacher should understand all of the idioms so that if students have questions, the 

teacher is prepared to explain.  
 

Engagement (20 minutes) 
• Greet the students and allow them to get settled. 
• Have students sit in a circle; explain to them that they will be learning idioms in 

Pañjābī. 
• See if students are familiar with idioms in English. If not see below. 
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• Explain the purpose of idioms.  
• Share some common Pañjābī idioms.  

 
Exploration (30 minutes) 

• Next, give each student a copy of the “muhwvry” page. 
• Go through each one and discuss its meaning. 
• Next, students will be given a phrase from an idiom and the meaning but they will 

need to write a sentence in Gurmukhī using that phrase. 
 
Explanation/Extension (10 minutes) 

• Students will share their sentences with the class using the phrase given – the class 
will try to figure out what the phrase means.  

 
Evaluation (On-going) 

• Teacher will be able to evaluate students’ understanding of idioms through their 
sentences. 
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Teacher Resources 
 
Idioms (muhwvry/muhAvare) 
 

1. A`KW dw qwrw-bhuq ipAwrw 

mohn mW dIAW A`KW dw qwrw hY[ 

2. A`g dy BwA-bhuq mihMgw  

A~jklH hr cIz A`g dy BwA hY[ 

3. iek A`K nwl vyKxw-sB nMU ieko ijhw smJxw 

rwmrwj iv`c sB nMU iek A`K nwl vyiKAw jWdw sI[

4. h`fIAW dI mu`T-bhuq kmzor 

bImwrI dy kwrx mdn h`fIAW dI muT rih igAw hY[ 

5. Awty iv`c lUx-igxqI iv`c QoVy 

mkwn bxwx dy Krc iv`c iek do hzwr rupey qW Awty ivc lUx dy brwbr hn[ 

6. CwqI nwl lwauxw-ipAwr krnw 

cMdr jdoN vwps Gr AwieAw qW aus dy ipqw ny aus nMU CwqI nwl lw ilAw[ 

7. kMn Kwxy-Sor pwauxw 

pUrw idn ho igAw b`icAW nUM Kyfdy hoey, A`j qW ienHW ny kMn hI Kw ley[ 

8. h`Q A`fxw-mMgxw 

iksy A`gy h`Q A`fx nwloN cMgw hY ik bury vkq leI kuJ pYsy joV ky rK lE[ 

9. n`k rgVnw-qrly krnw 

A`jklH nOkrI imlxw Awswn kMm nhIN hY[ bVw n`k rgVnw pYNdw hY[ 

10. dwl nw glxI-zor n clxw 

pMcW dw PYslw bdlx iv`c aus dI koeI dwl nw glI[ 
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AiBAws 

 
hyTW kuJ muhwvry qy aunHW dy ArQ ilKy hn [ aunHW dy vwk bxwE [ 
 
 
1. jwn vwrnI - kurbwnI dyxI 

___________________________________________________________ 

2. A`K lgxI - sON jwxw 

___________________________________________________________ 

3. isr Kwxw - rOlw pwauxw 

___________________________________________________________ 

4. dMd K`ty krnw - burI qrHW hrw dyxw 

___________________________________________________________ 

5. AgoN bolxw - inrwdr krnw 

___________________________________________________________ 

6. isr DV dI bwzI lwauxI - mrn leI iqAwr hoxw 

___________________________________________________________ 

7. g`fI cVnI - bhuq nW hoxw (mShUrI hoxI) 

___________________________________________________________ 

8. bWh dyxI - mdd krnI 

___________________________________________________________ 

9. pYrW hyToN DrqI inklxI - Gbrw jwxw 

___________________________________________________________ 

10. h`Q Do bihxw - Aws lwh C`fxI 

___________________________________________________________ 

 

 
 




