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Sojht Bol1

Grade: 4

Lesson Number: 1

Unit Name: Japu j1 Sahib
Course: Bol1

Title: Japu j1 Sahib I

Standards
Standard 8: Recitation of the last 23 pauris of Japu j1 Sahib
e Students recite the last 23 pauris of Japu j1 Sahib.

Objectives
1. Children review the first 15 paurts of Japu ji Sahib.

2. Children begin learning the next 5 pauris of Japu j1 Sahib.

Prerequisites
e All children should be able to recite the first 15 pauris of Japu j1 Sahib.

e Teachers should know entire Japu j1 Sahib.

Materials
e Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of
Representative Works. Orient Longman, New Delhi: 1960, 2000.
e Nitnem Pothis printed by Sikh Missionary College (these have accurate spacing and
pauses between words, which will help with children’s learning)
e CD Player
e CD of Japu j1 Sahib (provided; Track 5)

Advanced Preparation
e Teacher should understand pauris 16-20 in order to explain it to the children.
e Teacher should have Japu j1 Sahib memorized and also be familiar with its meanings.
It is recommended that you use Professor Sahib Singh’s “Guru Granth Darpan”
(www.gurugranthdarpan.com) as a reference for literal meanings.

Engagement (15-20 minutes)
e Welcome students to their first class.
e Ask them about appropriate protocol to do path.
e Recite the first 15 pauris of Japu j1 Sahib together as a class.

Exploration (35 minutes)
e Begin by telling children that over the next four classes they will learn the rest of
Japu j1 Sahib.
e Give students the pothts of Japu ji Sahib. Together, as a class, listen to the entire
Japu j1 Sahib while children follow along in their copy.

Explanation/Extension (5-10 minutes)
e Have students look at pauris 16-20.
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e Highlight for children that pauris 16-17 talk about the countless nice things and the
countless wonderful happenings in the world and the fact that Vahigurt’s virtues
cannot be described by anyone. Pauri 18 talks about the countless not so nice things
that happen in this world and the three pauris end with Gurii Sahib saying that
whatever happens is what Vahiguri pleases. Pauri 19 describes that the world is
indescribable even with the many many different words that exist. Words are given
to us as gifts so that we can sing praises of Vahiguri. In every direction that we look
we see that Vahiguri is present and how could we fathom the enormity of Vahigurd.
Paurt 20 talks about how the individual is stuck in the search for material attachment
and loses control of the vices, which takes him away from the love of Vahigurii. One
can only clean their mind of these vices if they continuously remember Vahiguri.

e Pair them up and have them read the pauris to each other to start memorizing them.

Evaluation (On-going)
e Tell children to have pauris 16-20 practiced and memorized for next class.
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Grade: 4

Lesson Number: 2

Unit Name: Japu j1 Sahib
Course: Bol1

Title: Japu ji Sahib I1

Standards
Standard 8: Recitation of the last 23 pauris of Japu j1 Sahib
e Students recite the last 23 pauris of Japu j1 Sahib.

Objectives
1. Children review pauris 16-20 of Japu ji Sahib.

2. Children begin learning the next five pauris of Japu ji Sahib.

Prerequisites
e Each student should have individual pothi.

e Teachers should know entire Japu j1 Sahib.
e Lesson I on Japu jT Sahib.

Materials
e Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of
Representative Works. Orient Longman, New Delhi: 1960, 2000.
e Nitnem Pothis printed by Sikh Missionary College (these have accurate spacing and
pauses between words, which will help with children’s learning)
e CD Player
e CD of Japu j1 Sahib (provided; Track 6)

Advanced Preparation
e Teacher should be familiar with pauris 21-25.
e Teacher should have Japu j1 Sahib memorized and also be familiar with its meanings.
It is recommended that you use Professor Sahib Singh’s “Guru Granth Darpan”
(www.gurugranthdarpan.com) as a reference for literal meanings.

Engagement (15-20 minutes)
e Review pauris 16-20. Have children sit in pairs. One should read while the other child
follows along with the copy.

Exploration (35 minutes)

e Then move to 21 to 25.

e Explain to children that in both pauris 21 and 22 Gura Sahib talks about the wonders
of the Creator only knowing when the world was created.

e Pauris 23 and 24 talk about the vastness and endlessness of Vahigurii and that
Vahiguri can only understand the self. If one was to understand Vahiguri then one
must have the same virtues to be able to understand.

e The ending of paurt 24 and pauri 25 talk about being blessed by grace to have
understanding.
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e Recite pauris 21 to 25 with you leading and the children repeating after you. Then
recite it again together.

Explanation/Extension (5-10 minutes)
e Ask children what they think it means to be blessed or to receive grace.

Evaluation (On-going)

e Ask students to memorize pauris 21 to 25 and start reading and trying to remember 26
and 27.
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Grade: 4

Lesson Number: 3

Unit Name: Japu j1 Sahib
Course: Bol1

Title: Japu ji Sahib I1I

Standards
Standard 8: Recitation of the last 23 pauris of Japu j1 Sahib
e Students recite the last 23 pauris of Japu j1 Sahib.

Objectives
1. Children review pauris 26-32 of Japu ji Sahib.

2. Children begin learning the next five pauris of Japu ji Sahib.

Prerequisites
e All children should be able to recite the first 25 pauris of Japu j1 Sahib.

e Teachers should know entire Japu j1 Sahib.

Materials
e Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of
Representative Works. Orient Longman, New Delhi: 1960, 2000.
e Nitnem Pothis printed by Sikh Missionary College (these have accurate spacing and
pauses between words, which will help with children’s learning)
e CD Player
e CD of Japu j1 Sahib (provided; Track 7)

Advanced Preparation
e Teacher should be familiar with pauris 26-32.
e Teacher should have Japu j1 Sahib memorized and also be familiar with its meanings.
It is recommended that you use Professor Sahib Singh’s “Guru Granth Darpan”
(www.gurugranthdarpan.com) as a reference for literal meanings.

Engagement (15-20 minutes)
e Play the CD and listen to the pronunciation for pauris 21-25.
e Review pauris 21-25. Have children sit in pairs and recite it to each other while one
child follows along with the copy.

Exploration (35 minutes)

e Then move to pauris 26-32.

e Explain to children that paurt 26 talks about Vahigurii’s pricelessness and 27 about the
wonderfulness.

e Since pauris 26 and 27 are long and children were asked to read them and try to
remember them, have them recite it. If you gauge that the children have a hard time
reciting it, stop and have them repeat after you or use the CD and recite along with
the CD.
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e Move on to paurTs 28 to 32. Give children a choice if they would like to be with their
partner to go over these paurs, or if they want to do it as a group.

e If'they do want practice with a partner then make sure there is enough time to recite it
as a group too.

Explanation/Extension (5-10 minutes)

e Recite entire Japu j1 Sahib. If you want you can play the CD and have children recite
with the tape and have them stop after pauri 32. Have them listen carefully from
paurt 33 to the end.

Evaluation (On-going)
e Tell children to read and try to remember pauri 33-38 and salok for next class.
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Grade: 4

Lesson Number: 4
Unit Name: Japu j1
Course: Bolt

Title: Japu ji Sahib IV

Standards
Standard 8: Recitation of the last 23 pauris of Japu j1 Sahib
e Students recite the last 23 pauris of Japu j1 Sahib.

Objectives
1. Children review pauris 33 thru Salok of Japu ji Sahib.

Prerequisites
e All children should be able to recite all 32 paurts of Japu ji Sahib.

e Teachers should know entire Japu ji Sahib.
e Lesson I, IT and III on Japu j1 Sahib.

Materials
e Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of
Representative Works. Orient Longman, New Delhi: 1960, 2000.
e Nitnem Pothis printed by Sikh Missionary College (these have accurate spacing and
pauses between words, which will help with children’s learning)
e CD Player
e (D of Japu ji Sahib (provided; Track 8-9)

Advanced Preparation
e Teacher should be familiar with pauris 33-38 and Salok.
e Teacher should have Japu j1 Sahib memorized and also be familiar with its meanings.
It is recommended that you use Professor Sahib Singh’s “Guru Granth Darpan”
(www.gurugranthdarpan.com) as a reference for literal meanings.

Engagement (15-20 minutes)
e Review pauris 26-32. Have children sit in pairs. One should recite while the other
child follows along in the copy.

Exploration (35 minutes)

e Continue on with the rest of the pauris. Go over pauris 33 and 34 and tell students
that they discuss the powerlessness of humanity and shows how everything is in
Vahigurii’s control.

e Pauri 35 talks of righteous living and spiritual wisdom.

e Pauri 36 talks about the realm of humility and that those who attain spiritual wisdom,
the most supreme wisdom find it in the realm of humility. Discuss with the children
what humility means to them.
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Explanation/Extension (5-10 minutes)
e Have children practice reciting the pauris to each other. Though they may not have
time to finish, they can practice as many pauris as they wish.

Evaluation (On-going)
e All review sections should be used as evaluation.
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Grade: 4

Lesson Number: 5

Unit Name: Banda Singh Bahadar

Course: Bol1

Title: Comprehension - Banda Singh Bahadar

Standards
Standard 2: Comprehension of Appropriate Passages
e Students comprehend grade-appropriate reading passages begin analysis of text.

O Students ask questions that are not merely found verbatim in the text, but
demonstrate analysis and predictions.

O Students ask questions and support answers by connecting prior knowledge with
literal information.

O Students identify structural patterns found in informational text (compare &
contrast, cause & contrast, sequential & chronological order) to strengthen
comprehension.

O Students evaluate new information and hypotheses by testing them against known
information and ideas.

O Students define figurative language (e.g., simile, metaphor, hyperbole,
personification) and identify its use in literary works.

O Students follow simple multi-step written instructions (e.g., how to assemble a
product).

Objectives
1. Children will learn about Banda Singh Bahadar in Pafijabi and will be able to ask

question and make statements based on reading material.

Prerequisites

e None
Materials
e Copy of one page passage (attached below) on Madho Das Bairagi’s meeting with
Gurii Gobind Singh:

O Bed Time Stories-8 (Khalsa Raj); Meeting with Guru Gobind Singh, p.13 by
Santokh Singh Jagdev; Sikh Missionary Resource Centre Birmingham, England;
ISBN 1 872580 28 9

Advanced Preparation
e Teacher should be familiar with life of Banda Singh as Lachman Dev / Madho Das
Bairagi.
e Teacher should have read information prior to class.
e This class should follow the class on the life of Lachman Dev in the Sikh Virsa
sessions.
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Engagement (15-20 minutes)
e Ask children to tell you about Lachman Dev in Pafijabi. Focus on the questions:
“Who was he?” “How he was as a kid?” “What was he most interested in?” etc.
e If someone gets stuck, have other children help out first and then, of course, you help
out too if needed.

Exploration (35 minutes)

e Then begin the reading of the attached article below.

e Have a child read the first paragraph out loud and have another child explain it in
Paijabi to the whole class.

e Continue doing that giving as many children a chance to read and explain.

e Asyou go through each paragraph give children two or three minutes to write down a
question about the paragraph.

e Tell them that all of you will share the questions in the end.

e Have them highlight words that they do not know. Some possible words below are
underlined in the text.

e Encourage them not to be verbatim from the text.

e Finish the article and you should summarize it for all of them, making sure that all of
them fully understand it.

Explanation/Extension (5-10 minutes)
e Go over the questions from the children. Have the class answer them.

Evaluation (On-going)
e Pay special attention during conversations for childrens' understanding of material.
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Teacher Resources

g difde fiw # &% sy

g9 difge fiw #t & Sftmr fg st sfonm sero goeT AT nuE U9 Ud a96 &t Heem 3
Hefantt 8 yge 35 a1 a9 31 fer § on few J¢ @®H Je8z ©f agt yew adt1 fer
uR 8T &t auft 7 Aaet fa fea nuE o feg AR Tant § fea frar =9 &<ar 3 AeHt
¢ U9H € & BUT a9 I3 nifsnmaat & A 2@29m fer et g9 t & Sux ude A eI €
A6 §UT seAT © AE 28 837 3 1l oH € 33 § 9% uB|

g9 /Mt & T¢ oM< &9t HI3 A3 IH 3 & A fa fa? v TR & B8R & 33 W
ﬁfeﬁﬁméwﬁﬁ@ﬂéﬁwméﬁaﬁéﬁrﬂl gg 7 37 97" Fefatt $ Her
waafeu@%faa@ﬂm @mwgw@z&éfgﬁwﬁvmmﬁawqmt
RSt § BF € 33 »uE fiwf 5% YA a8l HT € 39 feu owme a0t Al 39 feu w93
AY do fege €u & gg #t & fAwt § gaH &Iz f& g8 Had Sear & |E & Wgd &9 &< |
fiwt & da3 sea@fentt @y & Wi & @ Sfentt 3 R & & <frmm

HT ©H & 39 UA & »USt nift da9 Sed 2, HaiY € 8 ¢ od »i3 g M & 8F usw
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dafgnt & Y5 3% AT &% HI YA UG o9 BEl Qg & ufd3d adt gdt 1 Adher
fotint-frdintt & e fer 33 feu y¥o 3% A 5% ane J famr 31 At fued Ag At <
ga1st 3 SUfrmr fores J it H IE »iu& Aaugnr drt Hart ydtert &3t a9 Astfam”

g9 it & fagr, “G gafew S9! 37 €F feu o< fogen Hae!, fersdn 3 dfoni § o9
57 &35 i Aer 31 o7 TH € J9 do feu uoH @ & QU9 g®H I faar T m%aﬂﬁ@
auma'a’ﬁmrtn U9H wiAEs & mre fos g9err J<t 3 @%eﬁwaeﬁw%m
gaaaﬁm?wﬁlz@@aﬂ@ﬁv’fwazamwgwmﬁ%@ﬁm_maﬁmm ernd
g9 # € 996 BuT nuz fAT U9 fé3n g it & Ufenr, “ST &t &t 87”7 vd 'R 3 €39
fagr, “den” g9 Mt & feg Ufenr, “fan & der?” nidt 839 fHfenr, “vry & den” gig
3 faar, “nfA 3 3 WO Tw &d1 foor, der filw gaeg I fomr 81 ufost 3 fogas Hier =
frarg a9 et 319 T93T M, g H 3§ AeH & fad ads &et 319 3¢ agfar!”

Copy From: Bed Time Stories- 8; p13
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Grade: 4

Bol1

Lesson Number: 6

Unit Name: Comprehension

Course: Bol1

Title: Comprehension - Woman with the Pushchair I

Standards
Standard 2: Comprehension of Appropriate Passages
e Students comprehend grade-appropriate reading passages begin analysis of text.

(0]

(0]

Students ask questions that are not merely found verbatim in the text, but
demonstrate analysis and predictions.

Students ask questions and support answers by connecting prior knowledge with
literal information.

Students identify structural patterns found in informational text (compare &
contrast, cause & contrast, sequential & chronological order) to strengthen
comprehension.

Students evaluate new information and hypotheses by testing them against known
information and ideas.

Students define figurative language (e.g., simile, metaphor, hyperbole,
personification) and identify its use in literary works.

Students follow simple multi-step written instructions (e.g., how to assemble a
product).

Standard 7: Listening and Responding to Oral Communication
e Students listen critically and respond appropriately to oral communication.

o
o

(0]

(0]

Students retell, paraphrase, and explain what has been heard orally.

Students connect and relate prior experiences, insights, and ideas to those of a
speaker.

Students identify the musical elements of literary language (e.g., rhymes, repeated
sounds, instances of onomatopoeia).

Students give and follow five to six-step oral directions.

Objectives
1. Children practice their listening skills.

2. Children form hypothesis based on story.
3. Children identify pattern based on chronological order.

Prerequisites
e None

Materials

o  “Woman with the Pushchair” by Steve Kaufman - Pafijabi and English version can be
ordered from www.mantralingua.com

e Lined Paper for notes

e  Writing tools

e Dry/Erase Board
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Markers
Every child should be given a big red card

Advanced Preparation

Read the book several times and make note of where to make the breaks.
You will have to be dramatic.

Engagement (10-15minutes)

Review what you did in your last class (meeting of Madho Das Bairagi and Gurii
Gobind Singh).

Tell children that you are going to read a book that doesn’t really have a beginning or
an end....it’s just a middle story. Ask them if they have ever read anything like that.
Tell them that they’ll have the opportunity to create the missing parts and also they
are going to use their skills to make educated guesses about the story. Tell them their
listening skills will be used and they will have to listen and speculate at the same
time.

Give each child a red card. Tell them that as you are reading the story, if there is a
part that they really don’t understand then they should raise their red card and

you can stop to clarify it for them.

Tell them that you will be stopping through the book to ask questions and they can
ask you certain things then too.

Exploration (35-40 minutes)

All of this should be done in Parfijabi, including children’s answers

Begin by reading the title of the book. Write it on the board - the book has both
English and Pafijabi. Read the Pafijabi.

Read the first page and stop to ask the question:
0 “What do you think Claire and Sona have done?” (F®3 3 R&' & ot &137 I7?)

Children can give you any multiple of answers. Some will be interesting, some fun,
and some just totally out there.

Write them on the board.

Continue reading until the part where the two girls talk about what Tommo said

at the assembly. DO NOT read the quote of what she said. Stop there and ask
children: “Do you still think that everything that is written on the board is a
possibility of what the girls may have done?”

Circle the things that children think may not be possible any longer depending on
what they have heard.

Continue reading and ask them what happened after you read the part in the story
where it tells you what happened.

Continue reading until the girl’s part, after they plan to meet in the evening at Sona’s
house.

Now let them hypothesize again as to what the girls will plan to or what might happen
in the story next — Write them on the board—Iet them be as serious or funny as they
want to be.

Continue reading until Sona comes into the room, with a surprise on her face.
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e Ask children what they think has happened. If there are a lot of different ideas, write
them on the board.

e Continue reading up until they get ready to go to OXFAM with their money.

e Ask them this time to WRITE down what happens next. They can choose to write
notes or sentences, but tell them you will be collecting these.

e Continue reading on the rest of the story to the end.

e Discuss with the children what they think of the story.

Explanation/Extension (5-10 minutes)
e Hopefully, children enjoyed working with the story.

e Tell them that for their next class they are going to be developing a beginning and an
ending to the story.

e They will work in groups and they will act out the story.
e Ask them to bring in any props that they think they want to use.

Evaluation (On-going)
e Have children share the story with their friends and family.
e Tell them to get tips for beginning and ending.
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Grade: 4

Lesson Number: 7

Unit Name: Comprehension

Course: Bol1

Title: Comprehension - Woman with the Pushchair 11

Standards
Standard 2: Comprehension of Appropriate Passages
e Students comprehend grade-appropriate reading passages begin analysis of text.

O Students ask questions that are not merely found verbatim in the text, but
demonstrate analysis and predictions.

O Students ask questions and support answers by connecting prior knowledge with
literal information.

O Students identify structural patterns found in informational text (compare &
contrast, cause & contrast, sequential & chronological order) to strengthen
comprehension.

O Students evaluate new information and hypotheses by testing them against known
information and ideas.

O Students define figurative language (e.g., simile, metaphor, hyperbole,
personification) and identify its use in literary works.

O Students follow simple multi-step written instructions (e.g., how to assemble a
product).

Standard 9: Recitations
e Students deliver recitations and oral presentations.

O Students speak in a manner that guides the listener to understand important ideas
by using proper phrasing, pitch, and modulation.

O Students provide a beginning, middle, and end, including concrete details that
develop a central idea.

O Students clarify and enhance oral presentations through the use of appropriate
props (e.g., objects, pictures, charts).

O Students read prose and poetry aloud with fluency, rhythm, and pace, using
appropriate intonation and vocal patterns to emphasize important passages of the
text being read.

O Students recite brief poems (i.e., two or three stanzas), soliloquies, or dramatic
dialogues, using clear diction, tempo, volume, and phrasing.

O Students re-tell and relate stories paying attention to the sequence of events by
answering who, what, when, where, why and how questions.

Objectives
1. Children develop a beginning and an ending to an already existing story line.

2. Children perform a play using their story line using clear diction, volume and
phrasing.

Prerequisites
e Lesson I on Comprehension.
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Materials
e Book from Lesson |
e Paper/Writing tools

Advanced Preparation
e Be ready to discuss issues in the book that children may think of discussing.

Engagement (10-15 minutes)

e Begin class by recapping the book.

e Tell children that they will be asked to get in a group to come up with the beginning
and the ending of the book. Before you break them into the groups, you will read
the story uninterrupted.

¢ Give children a chance to ask any questions that they may have about the story.

Exploration (35-40 minutes)

¢ Since children had an idea from their last class that they were to think of a beginning
and an ending they shouldn’t need too much time to prepare.

e Put the students into groups of four or five and have them brainstorm and come up
with a beginning and an ending (7 to 10 minutes).

e Within each group, have one or two of the children be the scribe while the other two
or three children should practice for the play (7 to 10 minutes).

e Have the groups perform the play (5 minutes each group).

Explanation/Extension (5-10 minutes)
e Have children talk about the different plays and how they felt it all went. Have the
students talk about how easy, or difficult, putting this together was.

Evaluation (On-going)
e Pay attention to children’s verbal skills in play and also to the written skills of those
who were the scribes.
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Grade: 4

Lesson Number: 8

Unit Name: Grammar

Course: Bol1

Title: Lesson I: Sentence Construction

Standards
Standard S: Grammar: Verb Conjugation
e Students learn grammar related to regular and irregular verb conjugation. Further
parts of speech are also introduced (adverbs, prepositions, and coordinating
conjunctions).
O Students should recognize a verb and noun in sentences.
O Students identify and correctly use singular and plural verbs and
common/irregular conjugations.
O Students identify and demonstrate usage of adverbs, prepositions, and
coordinating conjunctions.

Objective
1. Students should recognize a verb and noun in sentences.

Prerequisites
e None

Materials

e Chart paper
Markers
Sticky tack or tape
Cardstock
Pocket Chart
Paper
Pencils

Advanced Preparation

e  Write the definitions for a verb and noun on chart paper and put them up where
students can see them in the room (definitions attached).

e Collect pictures of nouns and verbs or find objects (book, apple) and practice action
words (e.g., jumping, clapping) to model for the students.

e Prepare a list where the class is divided into groups of four. Select children who have
not worked with one another before together, but who you feel may work well
together.

e Construct simple sentences. Each group should have four different sentences. Write
each word in the sentence on separate cardstock and put rubber bands around each set
of cards that represents a sentence.

e Put up the pocket chart where all students can see it.
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Engagement (15-20 minutes)

Define a noun and verb to the students.

0 Noun Definition: A noun is the name of a person, place, thing or idea.
far feniadl, gf, @Rg 7 fors € &1 § &ie, &8 A s afde Tl

0 Verb Definition: A word which expresses action or being.
fafant €7 HaT J° I, fAgs’ onigr @ feg faR aH © JF & U3 &' J1 A
fafenr B8R FaT § &fde I fAR ea faR & € IT & U3T &' J1

Draw their attention to the definitions posted on the wall.

Show the students examples of nouns and verbs through pictures, objects or modeling
actions. Have students identify each as a noun or verb.

Give the students three minutes to think of a noun or verb they want to share with the
class.

Have each student present their finding.
The class then identifies the part of speech, as a noun or verb.

Exploration (35 minutes)

Constructing Sentences and Identifying Nouns and Verbs

Divide the class into groups of four.

Each student will also need to have a paper and a pencil before dividing into groups.
Give each group four sets of sentence cards. Each person in the group gets a set of
cards. Tell the students not to mix up the cards.

Each group opens one set of cards at a time. Students work cooperatively to construct
a grammatically correct sentence.

Once the sentence is made, have the students copy it down independently on paper
and circle the nouns in the sentence and underline the verbs.

Group members share their findings and must be able to justify their answers. (e.g., a
book is a noun because it is a thing.)

Repeat the process again until all four sentences have been decoded.

Each group selects one sentence and then repeats the same process with the class,
leading them through the activity. Give students the pocket chart to use when
displaying the sentence to the class. Groups then ask the class to identify the nouns
and verbs in the sentence and justify their answer.

Explanation/Extension (5-10 minutes)

Using a question-and-answer process, ask students to define what a noun is and what
a verb is. Say a sentence and have students identify the noun and verb in the sentence.

Evaluation

Teachers should check for individual student identification of nouns and verbs and
also group participation.
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Teacher Resources

Below is a short list of vocabulary that can be used in this lesson.
More vocabulary can be found at "Learn Punjabi in 25 Days" by Principal Santokh Singh;
Publisher: B. Chattar Singh Jiwan Singh, Bazar Mai Sewan, Amritsar

Nouns

English Paiijabt | Transcriptions
Mango i amb
Orange H3TT santra
Rasberry SLES]] rasbharl
Cauliflower g2 | band gob1
Potato s ala
Raddish Ht mlT
Horse u=T ghora
Sheep 33 bher
Mouse gdJr cuha
Crow 4 karm
Parrot 33 tota
Stork gdrest bagla
Sister £ bhain
Brother ECH bhra
Paternal Uncle | 997 caca
Paternal Aunty gt cact
Paternal Uncle | 3Tenf taia
Paternal Aunty 3t ta1
Maternal Uncle | HH' mama
Materal Aunty HH mami
Maternal Uncle | HAS masar
Maternal Aunty W masi
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Verbs

English Paiijabt | Transcriptions
To come nfrer ana

To go HT jana

To open Ty kholana
To sit By baithna
Get up/wake up Gaz uthna
To return B letna
To eat yret khana
To tell THST dasna
To see y vekhna
To listen HEoT sunana
To laugh JHST hasna
Sentences

o Huig y I

e 3= JAT T

e HH AEe JI
o T YT JI

mai amb khana hai.
bhain hasdT hai.

mama sunda hai.

caca vekhda hai.
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Grade: 4

Lesson Number: 9

Unit Name: Grammar

Course: Bol1

Title: Lesson II: Role Playing Verb Usage

Standards
Standard 5: Grammar: Verb Conjugation
e Students learn grammar related to regular and irregular verb conjugation. Further
parts of speech are also introduced (adverbs, prepositions, and coordinating
conjunctions).
O Students should recognize a verb and noun in sentences.
O Students identify and correctly use singular and plural verbs and
common/irregular conjugations.
O Students identify and demonstrate usage of adverbs, prepositions, and
coordinating conjunctions.

Objective
1. Students identify and correctly use singular and plural verbs and common/irregular
conjugations.

Prerequisites
e Lesson I on noun and verbs

Materials
e Markers
e (Cardstock
e Pocket Chart
e Paper
e Pencils

Advanced Preparation
e Ensure the verb poster is posted on the wall (from Lesson I on verbs).
e Take approximately 50 cardstock pieces and two markers to the class.

Engagement (15-20 minutes)

e Review the definition of a verb with the students by drawing their attention to the
definition posted in the classroom and asking them to describe what verbs are (from
Class I).

e Model an action for the class (e.g., touch your toe). In a sentence, describe the
actions you are doing so the students can hear you. For example, Mr. Singh is
touching his toe.

e Explain to the students how the verb usage changes within a sentence if the noun is
singular or plural. A plural noun requires a plural verb in Pafijabi, as a singular noun
requires a singular verb.
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Write your action on cardstock and place it in the pocket chart. Repeat the sentence
again pointing to each word in written form and drawing the students’ attention to the
verb as singular or plural.

Write the same sentence again using the plural form and discuss it with the students.

Exploration (35 minutes)

Divide the class into small groups of four or five students. Spread the groups around
the classroom so each group has its own space.

Ask each group to come up with a collective action task they will show everybody
else (for example, everyone in the group claps at the same time or jumps at the same
time).

Ask each group to share their task one at a time.

After each group performs their task, work with the class to verbalize their action as a
sentence.

Draw the students’ attention to the verbs expressed in plural form. Write the sentence
spoken on cards and place the sentence strip in the pocket chart.

Repeat the group’s action independently copying what they did. Verbalize the
sentence and draw the students’ attention to the difference in the way the verbs sound
when a group performs the task in comparison to when one person performs the task
(sometimes only the noun might be plural).

Write out the sentence and place it in the pocket chart.

Repeat the same process until every group has the opportunity to share their
collective action task and the teacher repeats it independently.

Note: The same engagement activity can be used during this lesson or another lesson
focusing on regular and irregular verb conjugates (past, present and future tense).
Independently have each student record the sentences on the pocket chart on to paper
and have them underline the verbs in the passage and identify underneath why a verb
form should be singular or plural.

Repeat the same process for understanding verb conjugation in this lesson and others.

Explanation/Extension (5-10 minutes)

Using a question answer process ask students to define what verb form should be
used.

Evaluation

Collect student work samples for assessment and use checklists to evaluate verbal
usage of passages and sentence structure.
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Teacher Resources

Below is a short list of vocabulary that can be used in this lesson.
More vocabulary can be found at Learn Panjabi in 25 Days, by Principal Santokh Singh;
Publisher: B. Chattar Singh Jiwan Singh, Bazar Mai Sewan, Amritsar

Nouns

English Paiijabi Transcriptions
Mango i amb
Orange H3JY/H3d santra/santre
Raspberry SLECIERES Iz rasbhari/rasbhariam
Cauliflower ge drefl/de dishor band gobi/band gobiam
Potato LlY) ala
Radish HE/HEAt mili/maliam
Horse NEPINE] ghora/ghore
Sheep 33 bher
Mouse QUT/@ cuha/cihe
Crow at kam
Parrot 337/33 tota/ tote
Stork gdrest bagla
Sister s=/3 bhair/bhainari
Brother gdr bhra
Paternal Uncle | 97/99 caca/cace
Maternal Uncle | HTH/H™H mama/mame
Maternal Uncle | HAS masar
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Verbs

English Paijabt Transcriptions
To come eS8 e/mS et ana/aumda/aumde/aurhdiam
To go HE/Ar/Are /At jana/jarnda/jarmde/jamdiarh
To open UBTT/dee/ane/awemlt kholna/kholda/kholde/kholdiam
To sit oo/ gov/Fo0/aoemit baithna/baithda/baithde/baithdTarn
To arise Boz1/8aw/Bae/Gadnt uthna/uthda/uthde/uthdtarm
To return BT /Bee/Be/Bemi letna/letda/letde/letdiarn
To eat RSV T khana/kharda/kharmde/kharhdiam
To tell TAS/CAY/eHe/eAemT dasna/dasda/dasde/dasdiam
To see YT /uET/e /e vekhna/vekhda/vekhde/vekhdiam
To listen HEo'/AEe/AEe/AEE Mt sunana/sunda/sunde/sundiam
To laugh JAS/JAET/IHE/TRE M hasna/hasda/hasde/hasdiam

For more activity ideas on grammar usage you can go to:
http://www.lovetolearnplace.com/Grammar/simplegrammargames.html#anchor516130
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Grade: 4

Lesson Number: 10

Unit Name: Word use

Course: Bolt

Title: Understanding Antonyms and Synonyms using a Dictionary

Standards
Standard 1: Oral and Silent Reading
e Students achieve fluent oral and silent reading, through understanding of basic
features of reading, including letter patterns and their translation into spoken
language.
0 Students decode regular multi-syllabic words, including knowledge of prefixes
and suffixes (be-, re-, etc.).
Students distinguish and interpret words with multiple meanings.
Students use sentence and word context to find the meaning of unfamiliar words.
Students use a dictionary to learn the meaning and features of unfamiliar words.
Students understand and explain common antonyms and synonyms.
Students read aloud fluently and accurately and with appropriate intonation and
expression.

OO0O0OO0O0

Objective
1. Students will understand and explain common antonyms and synonyms.

2. Students will use a dictionary to find antonyms and synonyms and identify the
meaning of unfamiliar words.

Prerequisites
e Teacher and students have experience using a Pafijabi dictionary.

Materials
e Chart paper
e Markers
e Blackline Master #1 (see below)
e Pencils
e C(lass set of Panjabi dictionaries (Panjabi University, Patiala)

Advanced Preparation
e Write the definitions for anfonym and synonym on chart paper and put them up where
students can see them in the room (definitions attached below).
e Make photocopies of Black-line Master #1 (attached below).
e Write a list of antonyms and synonyms on letter size paper for you to use during the
game (examples attached below).

Engagement (15-20 minutes)
e Ask students what an antonym is. Draw their attention to the definition that is posted
in the room.
O Antonyms are words that have opposite meanings.
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frgst ree’ € »i9w feg g9 3° fedtl/Bre d= Bust § feddl/feduea mae
afde Jal
e Give students an example of what an antonym is (e.g., up-down: 8U3-88, upar-thale).
o fA?: A3-AdreT, ysl-3fant, Har-gar, die-AdaT, He™-us®T, gar-HaT, J%1-84,
22-33, aw-foer, asH-fons
e Follow the same process again this time asking students what a synonym is and

providing an example of what a synonym is.
0 Synonyms are words that have a similar meaning (e.g., IITH-I3T, garam-tatta).

frgst Faet € nige & fAd d= Baw' § AHETEE AEE afde Ia| fAe: As-Ual,
WI-HE'S, FI-BJdl, HIA-TaZ, F19-39", AGHI-FHI, IST-gHdT, TU-TH3,
ger-gggd

Antonym/ Synonym Jeopardy Game

e Divide the class in half, thus forming two teams. Have each team line up separately.
The team members at the front of each line compete against one another.

e Explain that you will call out a word and the first person to say the antonym matching
that word gets a point. Each time a team gets the answer right give them a point that
is recorded on a chart (see example attached below).

e Play the game again but this time focus on finding synonyms. Keep playing until each
player gets two or three chances to answer.

e Congratulate all students on their efforts at the end of the game.

Point Chart Example

Team 1 Team 2
1] i

Exploration (35 minutes)
Synonym/Antonym Assignment

e Review with the class how to use a Pafjabi dictionary. Make sure to point out where
antonyms and synonyms for a word are found in a dictionary.

e (@Give each student a dictionary and a copy of Blackline Master #1. Have them find
each word in the dictionary and write an antonym and synonym for it. Students then
write a definition of the word and use it in a simple sentence. Complete the first
question as a class so they understand what to do (See example attached below).
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Explanation/Extension (5-10 minutes)

e Review the definitions for antonyms and synonyms. Say a word and ask a student to
tell you the appropriate antonym or synonym in response.

e Extension: For those students who complete the assignment quickly and effectively,
have them divide into pairs and give each pair a dictionary. Have one student open
the dictionary and say a word while the other partner tries to say an antonym or
synonym for the word; then they switch, so each person gets a turn.

Evaluation

e Check for understanding through questioning the examples that children provide.
e [Evaluate definition sheets.
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Teacher Resources

Name Date

Instructions: Using a dictionary, for each word write its antonym, synonym, definition and
use it in simple sentence.

Example Sug
Antonym 08
Synonym g3
Definition

Sentence

Word

Antonym

Synonym

Definition

Sentence
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Grade: 4

Lesson Number: 11

Unit Name: Grammar

Course: Bolt

Title: Identifying and Using Prepositions

Standards
Standard S: Grammar: Verb Conjugation
e Students learn grammar related to regular and irregular verb conjugation. Further
parts of speech are also introduced (adverbs, prepositions, and coordinating
conjunctions).
O Students should recognize a verb and noun in sentences.
O Students identify and correctly use singular and plural verbs and
common/irregular conjugations.
O Students identify and demonstrate usage of adverbs, prepositions, and
coordinating conjunctions.

Objective
1. Students will identify and demonstrate the proper usage of prepositions.

Prerequisites
e Teacher is familiar with parts of speech.

Materials
e Chart paper
Markers
Paper
Pencils
Sticky tack or tape
Boxes or containers
Objects: toys or everyday items (e.g., pencil)

Advanced Preparation
e Prepare a class list dividing students into groups of three or four. Choose children
who have not had the opportunity to work with one another and those who work well
with one another.
e Prepare a poster defining the term preposition (ASTGd/sabandhak) and include an

example with it. It must be noted that while the English term is “preposition,”
however, due to the nature of Pafjabi sentence structure, it could actually be
considered a “postposition.” Definitions are attached for “preposition” in English and
AU (sabandhak) in Pafijabi.

e Collect enough boxes or containers so each group will have one.

e Collect enough objects so each student has one. The objects should be small enough
to fit in the box or container.
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Engagement (15-20 minutes)

e Using an object (desk) place another object (book) on the first object (desk) and then
repeat. “The book is on the desk” (f&35 Ha € €3 & /). Then move the position of
the object in relation to the desk (e.g., around, in front, behind, beside, under etc.)
(Pafijab1 examples attached below).

e Define a preposition and draw the student’s attention to the definition posted in the
room.

e Brainstorm a list of prepositions in Pafijab1 and post it in the room.

e Repeat the positions again. This time have the students identify the position of the
object and write a sentence describing what they see on the board. For example, the
book is on the table.

e Underline the preposition in the sentence.

Exploration (35 minutes)
Identifying Prepositions

¢ Divide the students into groups of three or four. Provide each group with a box or
container and four different objects.

e Have each student hold up their object and the teacher writes the name of all the
objects on chart paper and posts it in the room.

e Have each student take a turn placing their object in relation to the box or container
(e.g., ™dl, fUg, 3®). As the student places the object in different places the other
members in the group orally describe the position of the object.

e All group members then write a sentence of what they see. Have students refer to the

list of prepositions posted in the class and the object list to help them construct the
sentences.

e Repeat the process so each student gets a chance to place their object in relation to the
box or container. Encourage students to use different prepositions.

Explanation/Extension (5-10 minutes)
e As a culminating activity in their response journals have students define and provide
two examples of a preposition and express what they enjoyed about the activity.

Evaluation
e Move among the groups to see each students’ abilities to use prepositions.
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Teacher Resources

Definition: (from: http://www.colorado.edu/slhs/CLIL/latindef.htm)

PREPOSITIONS: A preposition comes before (pre) a noun or pronoun, and shows the
relationship (position) of that person or thing to something else. If you imagine an ant next
to a hollow tree, a preposition describes "anywhere the ant can go" (this definition is clever
but it leaves out a few prepositions, such as "of" and "for"). A preposition is followed by a
noun or a pronoun.

e A few English prepositions: in, into, on, onto, over, under, through, to, up, down, by,
with, from, of, out, between, across, without, for.
e Simple Latin prepositions: in (= in, on, into, or against), cum (with), e or ex (out of)

Note: In Paiijabi, they are “post-positions” because they come after nouns and pronouns.

el Hee! 3% &9 A UFS'T @ AYU § e9A8T I5 (9 ¥R T&1) fAS A g9rt £y 8t
It ge fRw gut € fevare ugr JI

Prepositions

English Paijabt Transcriptions
In nieg, fes, andar, vic

On, Up, Above €3, gug utte, uppar
Below, Under u% tthale

Before, In front of nidt agge

Behind fue picche

Far €d dir

Near &3, &l nere, lage
From 3 tom

To <% val

In between fegamg vickar

Up to 34, 31, tak, tik

For T3, BE vaste, la1
Through €T, I | duara, rahi
With o nal

Without g9, (oo bagair, binarh
About gd, Ayl bare, sabandh1
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Grade: 4

Lesson Number: 12
Course: Bol1

Title: Around the World

Standards
Standard 1: Oral and Silent Reading

Students achieve fluent oral and silent reading, through understanding of basic
features of reading, including letter patterns and their translation into spoken
language.

O Students decode regular multi-syllabic words, including knowledge of prefixes
and suffixes (be-, re-, etc.).

Students distinguish and interpret words with multiple meanings.

Students use sentence and word context to find the meaning of unfamiliar words.
Students use a dictionary to learn the meaning and features of unfamiliar words.
Students understand and explain common antonyms and synonyms.

Students read aloud fluently and accurately and with appropriate intonation and
expression.

O O0OO0OO0Oo

Objective

1.

2.
3.

4.

Students will read aloud fluently and accurately and with appropriate intonation and
expression.

Students will distinguish and interpret words with multiple meanings.

Students will decode regular multi-syllabic words, including knowledge of prefixes
and suffixes.

Students will use a dictionary to learn the meaning and feature of unfamiliar words.

Prerequisites

Teacher familiarity with multi-syllabic words.
Teacher familiarity on how to use a Pafijab1 dictionary.

Materials

Chart paper

Markers

Sticky tack or tape

Response journals

Cardstock

Class set of Pafijabi dictionaries (Panjabi University, Patiala)
Paper

Pencils and erasers

Advanced Preparation

Review the rules of the game Around the World.

Prepare a class set of multi-syllabic words on cardstock.

Write out a passage with unfamiliar words and display it in the room (passage
attached).
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e Create another set of sentences from the passage with unfamiliar words on chart
paper that the students will copy.

Engagement (15-20 minutes)
Game — Around the World

o All students stay at their desks or sit in a circle. Choose two students to stand and
show them a regular multi-syllabic word written on a card. The first student who is
able to read the word wins and moves on to the next student. Repeat the same process
showing a new word every time. The student who guesses the word correctly first
moves on. The game continues until all students have had a chance to guess at a
word. Those students sitting and waiting must try to guess what the word says in their
heads.

e After the game is over, have students record in their response journals in Pafijab1 or
English what strategies they used to try and figure out what the word said. For
example, students may write that they divided the word into syllables or sounded out
each letter and vowel symbol to decode the word. As a class talk about these
strategies and how different strategies can be used to help figure out what a word
sounds like.

Exploration (35 minutes)
Decoding Unfamiliar Words

e Asa class read the passage together using proper intonation and expression; underline
unfamiliar words as you go along. Work with the students to try and figure out the
meaning of the unfamiliar word in the context in which it appears.

e After students practice the process as a class, have the students copy the sentences
written on chart paper from the passage.

e After reading and writing the passage independently, students identify unfamiliar
words by underlining them and write an explanation of what they think the word
means below the passage based on the context in which the word appears.

e As aclass discuss the meaning of the unfamiliar words in the passage.

e Give each student a dictionary, have them find the word and then have them define
it to confirm their assumptions.

Explanation/Extension (5-10 minutes)
e Review different types of strategies used to decode words and their meaning by
having different student raise their hand identifying the types of strategies they may
have used.

Evaluation (On-going)
e Student assessment will be an on-going task. Check for student participation during
passage reading and ability to identify unfamiliar words.
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Passage

Al & fros »et s #gdt J1 UT ugs W U3 3 836 I 83|

S AE &% funig &9 3 831 Tt W2 feu 436 o U3 HS J AT 6|
83 nifadt 83 far feu faR &% 3t & 3= faR &% Oy 7 A3t & 91
U3 § U3 & 6T 575 US| 5E8 i B3 € IE 5B & US|
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Grade: 4

Lesson Number: 13-14

Unit Name: Resource Materials
Course: Bol1

Title: Mahan Kosh

Standards
Standard 1: Oral and Silent Reading
e Students achieve fluent oral and silent reading, through understanding of basic
features of reading, including letter patterns and their translation into spoken
language.
0 Students decode regular multi-syllabic words, including knowledge of prefixes
and suffixes (be-, re-, etc.).
Students distinguish and interpret words with multiple meanings.
Students use sentence and word context to find the meaning of unfamiliar words.
Students use a dictionary to learn the meaning and features of unfamiliar words.
Students understand and explain common antonyms and synonyms.
Students read aloud fluently and accurately and with appropriate intonation and
expression.

OO0O0OO0O0

Standard 3: Reference Materials
e Students understand the purposes of various reference materials.
O Students understand the purpose of the Mahan Kosh.

Objectives
1. Students will learn what the Mahan Kosh is and will learn about Kahn Singh Nabha.

2. Students will practice silent reading.
3. Students will learn that the Mahan Kosh is an important resource for research.

Prerequisites
e None

Materials
e Four to five copies of the Mahan Kosh (or more depending on availability and
number of students)
e Paper/Pencil
e Copy of Kirpal Singh Panu’s article; to print article go to:
http://www.ik13.com/MahanK osh/Mahankosh.pdf

Advanced Preparation
e Teacher should read the article and be familiar with it.
e Teacher should explore the Mahan Kosh to better understand it and better explain it to
the children.
e Teacher should plan to use two class periods for this class in order to let children
share their findings and to explore the Mahan Kosh further.
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Engagement (15-20 minutes)
e Have children silently read the article of Kirpal Singh Panu.
e Ask them to underline words/phrases they are not familiar with.
e Discuss the article and make sure children understand the entire article, as it is
somewhat difficult for this age group.

Exploration (35 minutes)

e Divide students into groups of three or four and give them a Mahan Kosh each. Make
sure that each group has a strong reader in their group. If possible it would be good
to have extra adults with strong Pafijabi skills to help out with the groups.

e Assign each group an alphabet to work with. Tell them to glance through all the
words/phrases and pick one or two words that they find to be interesting to share with
other children. Recommend that they pick something that is familiar to them, but the
definition is new.

e Have them write the word, the description and the background in a manner that they
would like to share it with everyone. Give children more time if needed. They
should also continue their research in their next class.

e Teacher should move from group to group to help children focus and help them with
their research.

Explanation/Extension (5-10 minutes)
e Ifany group is finished, have them share their findings with you. Provide them with
appropriate feedback and have them prepare for presentation in the next class.

Evaluation (On-going)
e Ask children to find other Sikh materials as resources to research from.
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Grade: 4

Lesson Number: 15

Unit Name: Typing - Gurbanilipi
Course: Boli

Title: Typing I

Standards
Standard 6: Basic Keyboard Skills Using a Gurbanilipi font
e Students demonstrate basic keyboarding skills using a Gurbanilipi font.
O Students become familiar with typing on a computer using Gurbanilipi and basic
computer terminology.

Objectives
1. Students become familiar with the keyboard and practice typing using the Gurbanilipi

font.

Prerequisites
e Gurbanilipi font (http://www.sikhnet.com/s/SGGS-Fonts) installed.

Materials
e Copy of attached key map
List of words to begin typing
Overhead projector
Transparency of key map
Key boards for children (resources below)
Have a few computers set up so that children can practice at a real monitor

Advanced Preparation
e Teacher should be familiar and comfortable with the key map.

Engagement (15-20 minutes)

e Ask children if they have typed before. Some of them may have and some may not
have.

e Tell them that for a couple of weeks they are going to learn typing in Pafjabi.

e Students should practice at home and by the end of the semester they will be typing
paragraphs.

e Show children the transparency of the key board.

e Together, go over all of the 35 letters on the keyboard.

e Say some words and have children tell you what letters on the keyboard they will use
to create that word.

Exploration (35 minutes)
e To begin with, have children practice the words below.
e None of the words require typing that uses the shift key.
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e After children are done with typing the words out, stop and then have children type
out the alphabet.

e Have them repeat the words below and have them repeat the entire alphabet. They
should have enough time to do this.

Explanation/Extension (5-10 minutes)
e Have children check their typing for mistakes.
e Ifstudents have time, let them practice typing their names.

Evaluation (On-going)
e Check children’s typing to see if they were accurate.
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Teacher Resources

A% d&H 36 IHS BT

dchH HSd Ho 3d Sd

dd HH d& HO HES

dIdH 6JH dJH SHA 9HA

AdId JAJS dIdEd €dHdG HEHS
YJEI3 HITHJT JIBHS I3

GurbaniLipi Key Map

(Upper & Lower Case Characters)

%’ ‘3

Space-bar

All rights are reserved by the author, Kulbir S. Thind, MD, 3724 Hacienda Street, San Mateo, CA 94403, USA.

© 2013 Sikh Research Institute 43



Bol1

Sojhi
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@©Ar)
A 8 7
g g
C d &
D g g
E g &
F 3 g
G Gl u
H d o
I f %
J H g
K g =}
L » &
M| ¥
N s
o <
P Yy
Q 3 =]
R dJ -
S | A =w
T | 2 &
U | - -
VvV < 3
W T T
X | = @
I =
7 | & @
KEY | Char.  Shif
CAP Char
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To access other characters
shown in the table that
follows, hold down the Alt
key, type a zero (0) on the
numeric keypad, then type
the three digits of the
character’s ANSI number.
Keep the Alt key pressed
until all the numbers are

typed.

1 q ! ANSI Numbers
2 2 . 131 ?_':5 168 |
3 3 # 133 | ... 174 |
o
4 8 $ 134, 176
5 Y % 136 | 177 | *
6 € Y s | ¢ 180 |
7 o) < 146 | 181
S T * 47| 191 | X
2
9 £ ( 148 205 |
0 o} ) 1499 | 206 | A
) ) ! 150 207
_ Ui
- - — 151 | -+~ 216 |
= = + 152 218 | S
(o]
[ I { 156 | 230
] I } 160 | Speet | | 231
charac d
\ g E} 162| ¢ 247 | +
; ; 163 | £ 252
' ' " 165 | ¥
,  ® | |
E Characters with essentially 0
. . @ width (these characters
/ 9 overlap above or below the
/ : characters on the left):

~a2A W% vo oo

Udcecs o=t ey

Character that partially
overlaps above the character

on the left: '1

Characters that partially
overlap above the character

on the right: f * a8

44



Sojht Bol1

Grade: 4

Lesson Number: 16

Unit Name: Typing: Gurbanilipi
Course: Bol1

Title: Typing I1

Standards
Standard 6: Basic Keyboard Skills Using a Gurbanilipi font
e Students demonstrate basic keyboarding skills using a Gurbanilipi font.
O Students become familiar with typing on a computer using Gurbanilipi and basic
computer terminology.

Objectives
1. Students become familiar with the keyboard and practice typing using the Gurbanilipi

font.

Prerequisites
e Previous completion of Typing Lesson I.

e Gurbanilipi font (http://www.sikhnet.com/s/SGGS-Fonts) installed.

Materials
e Key map (attached)
List of words to begin typing
Overhead Projector
Transparency of key map
Keyboards for children
Have a few computers set up so that children can practice at a real monitor

Advanced Preparation
e Teacher should be familiar and comfortable with the key map.

Engagement (15-20 minutes)
e Have children practice words where they will have to use the shift keys and other
symbols, etc. Tell them to keep typing and not to worry over mistakes.
e Ifyou are able to get a printer, print out each child’s typing and have a partner check
for mistakes.

Exploration (35 minutes)
e Ask children how they feel about the typing process in order to give them a little
break and also to gauge their comfort or level of difficulty.
e Now tell children that they have a free typing opportunity, but the topic is “Me.”
They can type anything about themselves.

Explanation/Extension (5-10 minutes)
e Print out each “Me” typing exercise and have children read them if they want to.
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Evaluation (On-going)
e Collect the paragraphs and see how children did with their typing.
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Teacher Resources

o H'®% 37d UW'd 3T HAE J'68 JddT 36T MHId
g9H! dog 85 9" eBad! 85 §C I¥ 3¢ Y6 HIS
33 U3 3% A3 o3 U9 Wik 8¢ AR 83 8%

HT U= 2V &8 a% 3fent gaF fegs

iy fee Het 13t 78 Uar se

v fyest 9u
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Grade: 4

Lesson Number: 17
Unit Name: Writing
Course: Bolt

Title: Letter writing I

Standards
Standard 4: Writing Sentences and Paragraphs with a Central Idea
e Students write coherent sentences and multi-paragraph compositions that develop a
central idea.
O Students can create multi-paragraph compositions, including a developed topic
sentence, and simple supporting facts and details.
O Students learn the formats to write personal and formal letters, thank-you notes,
and invitations.
O Students describe the setting, characters, objects, and events using adjectives and
appropriate vocabulary.

Objective
1. Children will write letters according to their area of interest.

Prerequisites
e This is the lesson in a two-part series on letter writing.

Materials
e Letter writing material
e Examples of letters written in Pafijabi (example attached)
e Chart paper
e Markers

Advanced Preparation
e Write a letter to your class in Pafjabi specifying the task of the day: Writing a letter.

Engagement (15-20 minutes)

e Begin class by asking children if they have ever written a letter to anyone. Ask them:
0 What kind of letters have you written?

Do you all like to get mail?

What are some reasons that people write letters?

What type of letter would you write if someone gave you a gift?

What type would you write if you broke a friend's toy?

What type would you write if you were having a party?

e Then together go over the different steps in a letter. You can ask children questions,
such as — what does a letter usually begin with? What comes next? How does it end?
etc.

e As children respond, write the answers on chart paper for children to follow along.
Do this both it English and Pafijabi. Ask children to be specific. If they say it has a

O O0O0O0O0
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greeting, then ask them to give specific examples of it: (My dear, Hdt fuprat, HS
fimm).

e Make sure the greeting, the body and the closing of a letter are covered.
e Read the Pafjabi letter you wrote to the class and the attached example as well.

Exploration (35 minutes)

e Now talk about what and who children would like to write to. For the most part, if
children choose their own topic and their own person to write to they will be more
effective, but you will know best which students in your class will need direction.

¢ Brainstorm topics and write them on the chart paper (website with examples of
possible topics attached).

e Let children ask questions about specific words.

e Then let them begin drafting their letters.

e Have them sit on their own. Give them options to actually begin writing the letter or
to create a bulleted format of what they want in their letter from start to finish.

Explanation/Extension (5-10 minutes)

e For the last few minutes have children pair up and discuss their progress on their
letter and share with their partner what they are writing about. Ask their partner to
advise them on their progress and if they think they can add or take away something,
etc.

Evaluation (On-going)
e Tell children to finish their letter for the next class and have it ready to read to the
class.

e Before the next class, they should also read their letter to at least one member of their
family.
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Teacher Resources

Letter Writing Topics

http://www.youthonline.ca/penpals/bltopics.shtml

Sample Letter
g A6H fes '3 nug €A § e

ote, N3 fRw &9

A%ug, UAg
2 A&<dl, 2093
A funs Hers fiw,
3% feg A= q yrt <4 fa Ao AoH fes ag Aaedt § d1 AY W™ fusr & fer @9 feg
OH-TH &% Ho'8E & SA% &13' J1  fex 99-uwet J=dftl sgE-are & YaaH & J<am
feg yg Ain A8 <% A dRafl »UE A8 O3, g8f<ed 3 ARue S MM IJ 761 fer Ad '3
W3 forsew & d=an 3§ 89t €@ AE @ B3¢ nicam Hg BHie J fa 3 fer G3re fem
FHS J & A3 &% YRt A a9am|

fHogeat a9a Agg met| H 349t 881 aaiar
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Grade: 4

Lesson Number: 18
Unit Name: Writing
Course: Bolt

Title: Letter writing 11

Standards
Standard 4: Writing Sentences and Paragraphs with a Central Idea
e Students write coherent sentences and multi-paragraph compositions that develop a
central idea.
O Students can create multi-paragraph compositions, including a developed topic
sentence, and simple supporting facts and details.
O Students learn the formats to write personal and formal letters, thank-you notes,
and invitations.
O Students describe the setting, characters, objects, and events using adjectives and
appropriate vocabulary.

Objective
1. Children will finish their letters and read them to the class.

Prerequisites
e Lesson I on Letter Writing.

Materials
e Letter writing material
e Examples of letters written in Pafijabi (available in Lesson 17)
e Chart paper
e Markers

Advanced Preparation
e Write a friendly letter to someone so that it can be read in the class.

Engagement (5-10 minutes)
e Ask children how their letter writing assignment was. Let them share their successes
and difficulties.

e Then tell them that everyone is going to read their letter to the class today and the
class will do some constructive criticism - ALL IN Paifijabi!

Exploration (35-45 minutes)
e Have five children read their letters one after the other, so that no one feels pressured.
e After five children have gone then let the other children comment on the letters.
0 What did you like about them? How can they be improved? How would they
be better understood? etc.
e Do this with the entire class.
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Explanation/Extension (S minutes)
e Encourage children to correct their letters and mail them out.

Evaluation (On-going)
e Pay special attention to children’s grammar in the letter and reading fluency.
e Also pay special attention to the use of spoken Pafijabi during constructive criticism.
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Grade: 4

Lesson Number: 19
Unit Name: Poetry
Course: Bol1

Title: Poetry I

Standards
Standard 2: Comprehension of Appropriate Passages
e Students comprehend grade-appropriate reading passages and begin analysis of text.

O Students ask questions that are not merely found verbatim in the text, but
demonstrate analysis and predictions.

O Students ask questions and support answers by connecting prior knowledge with
literal information.

O Students identify structural patterns found in informational text (compare &
contrast, cause & contrast, sequential & chronological order) to strengthen
comprehension.

O Students evaluate new information and hypotheses by testing them against known
information and ideas.

O Students define figurative language (e.g., simile, metaphor, hyperbole,
personification) and identify its use in literary works.

0 Students follow simple multi-step written instructions (e.g., how to assemble a
product).

Standard 4: Writing Sentences and Paragraphs with a Central Idea
e Students write coherent sentences and multi-paragraph compositions that develop a

central idea.

O Students can create multi-paragraph compositions, including a developed topic
sentence, and simple supporting facts and details.

O Students learn the formats to write personal and formal letters, thank-you notes,
and invitations.

O Students describe the setting, characters, objects, and events using adjectives and
appropriate vocabulary.

Objective
1. Students write an initial draft of a poem that will be edited over several lessons.

2. Students learn different kinds of figurative language and are able to make
assumptions about their own poetry and use appropriate knowledge to begin editing
processes.

Prerequisites
e Teacher familiarity with poetic forms (attached below).

e This is the first in a five-part series on Poetry and Figurative language lessons.
Teacher should read the entire unit’s worth of lessons, in order to better understand
the process in which students will explore poetry.
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Materials
e Lined paper
e Construction Paper
e Markers/Crayons/Colored Pencils/Charcoal art pencils, etc.
e Dry/Erase board

Advanced Preparation

This lesson might initially be a little scary for students, as they will be asked to
develop a poem without any pre-learning on this topic in the BolT classes.

They will be using knowledge from their poetry classes at school if they have had
any. Have examples of different topics that you might offer to them. Some topics
might be: a place, an emotion, a person (It B, I A3, fart Hay T9).

Engagement (20-25 minutes)

Begin by asking children to write a poem in Panjabi.

Tell them that it can be any topic that they want.

It can be in any format that they want it.

Since you will know your class ability best, you can decide if you want children to
work in pairs or perhaps give them the option to work in pairs.

Then, have students illustrate a picture depicting their poems.

Tell them that this is just a draft of a poem that they are going to expand on over the
next several weeks.

Exploration (30-35 minutes)

Now begin talking about what a poem is (attached).

Children may probably have learnt the different things in school, so have them
verbalize them.

Write them on the board as they tell you and see if you can fit everything on the list
below. Choose to do it in English and Panjabi both.

Ask the children to try to give you an example for each thing they come up with. If
possible have them give you the example in Panjabi.

You won’t be concentrating on all aspects of the list, but it does give children a good
starting point.

In particular, focus on simile, metaphor, hyperbole, and echo. Have some examples
ready to share with the children in Panjabi.

Explanation/Extension (5-10 minutes)

When children are done then have them reread their poems to themselves and see
what kind of techniques they may have used and what kind they may want to use as
they revise their poems over the next few weeks.

As children are doing that, go around and take a look at everyone’s poems, try to keep
in mind the topics they are using; even write them down if you want for yourself, so
that you can get children more suggestions for their topics.
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Evaluation (On-going)

e This is a good lesson to gauge children’s level and understanding through their poetry
writing.

e Have children think of other things they want to add to their poetry and also ask them
to bring to class one poem that interests them.

e Ask them to try to find a Pafijabi poem, but if they can’t find one, they can bring an
English one too.

¢ Once the final version of the poem is done a few weeks later, you can decide to put
them up as a class.
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What's in a Poem?
Writers use different literary techniques, poetic forms, and sound patterns to create rich
imagery and emotional connections with readers. Use this glossary to inspire your budding

poets.

Alliteration: Repeating, within a line or phrase, the same initial consonant sound in several
words (the raging river roared)

Antonyms: Words that have opposite meanings

Assonance: Repeating, within a line or phrase, the same vowel sounds in words that have
different consonants (the mad cat ran)

Blank verse: Poetry that doesn't rhyme but which has a set meter and rhythm

Carpe Diem: Latin for "seize the day,” a common theme in poetry that emphasizes how life is
short so we should make the most of today

Echo: Repeating sounds, syllables, words, or lines in a poem

Homonym: Words that have the same pronunciation and spelling but different meanings
(game of pool, swimming pool)

Homophone: Words that are pronounced alike but are spelled differently and usually have
different meanings (to, too, and two; write and right)

Hyperbole: An extreme exaggeration that emphasizes a point but isn't meant to be taken
literally (I'll give you a million dollars for that cookie!)

Metaphor: Describing something by comparing it to another object or thing without using
"like" or "as" (The moon was a shining jewel)

Onomatopoeia: The use of a word that sounds like the thing it stands for (buzz, sizzle)

Personification: A type of metaphor where human characteristics or feelings are given to an
animal, object, or idea (the brave tree)

Simile: A way of describing something by using "like" or "as" to compare it to something
else (Her eyes were like stars.)

Synonyms: Words that have the same or nearly the same meanings
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Pafijabi Poetic Aesthetic forms

Each word, phrase, line, verse are a witness to the aesthetic beauty contained within the Guri
Granth Sahib. The aesthetics can certainly be found throughout, however it seems one of the
reason these forms were used was to convey a thought, a message. The Gurlis were not
necessarily writing for themselves to fulfill some poetic impulse but rather directly for their
audience. They understood very well the psyche of those to whom they were speaking. They
understood the experiences, the emotional states, and social, political and religious
environment of their audience. Therefore, they explained their message in ways and methods
with which their listeners already had a close emotional rapport. They used the same type of
tunes, the same type of rhythms so that what they wanted to share was not something foreign
or something their audience could not relate to. The images they created, the pictures they
painted, the analogies, the similes, the metaphors, and the examples they used were a part of
the common man’s experience. When the common person read the Gurii’s Word he could
identify with it as to how it related to the different aspects of his life and it was therefore
easier for them to comprehend the true message. The Guriis used examples from all spheres
of life: nature, culture, human relationships etc. The Guriis did what no other can claim. They
brought about revolutionary change through these innovative methods and thus infused a new
spirit into the common man. Below are some examples of the different types of aesthetic
forms that can be found within the Gura Granth Sahib.

a) Alliteration (FE »&ara) — This is the most popular form where there is an occurrence of

the same sound at the start of words. The words are close and are repeated to form a
melodious expression, which is easy to remember, for example:

FJ AT HiH & AH AFUfy & 7a3 &Id Hog H AEd & Il (H: 9, 4. tT9)

[Burn off the mainsprings of passion, and strengthen the attributes of Truth: this

verily, is the inhalation and exhalation of breath, and let poise be the holding of the
breath.]

b) Expressions of Praise (8YH™ WBad) — In the form of simile, where one thing is
compared tohanother. For example:

Ts 755 T GBI 33 €5 7717 I

YHIE 83 UF HE &% &% FHETT Il (H: 9, Y. 23)

[Wealth, the beauty of youth and flowers are guests for only a few days.

Like the leaves of the water lily, they wither and fade and finally die.]

¢) Metaphorical expression (JUX wHard) — The application of a word or phrase to some-

thing that it does not apply to literally. This form is beautifully used throughout Gurbani,
for example, the items used in a prayer called Arti where a plate with an oil lamp

JIIE H gF Jie de e I3 F1Iar HSHB A H3T Il (H: 9, U. £€€3)
[The sky is a plate, the sun and moon the oil lamps and the stars the pearls.]

d) Expressions of Analogy (feHE&™S mBaa) — |n this form one thing is compared to another

to make its meaning more lucid. For example, Gurii Sahib tells of the suddenness of death in
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the following manner:

=1 3 186 T g aF i
A8 HE? 36 HEHT U@ WifTsT 7 I (H: 9, 4. 4Y)

[O my brothers, just like this, see death hovering over your own heads! Just like this
fish; unaware, the noose of death descends upon them.]

e) Expressions of logic (@GIBdT WBard) — This form is used when through a given method

the meaning is confirmed or substantiated.
WHY HdT HIS TITT ESH | WRY FaF JIE G STT I WHY A3T WHe &3 Il
WHe BT HT 5 HT Il WRY HIS 18 18 377 I (H: 9, U, 3-8)
[There are countless Yogis, whose minds remain detached from the world. There are
countless devotees contemplating the Wisdom and Virtues of the Divine. There are
countless the holy, countless the givers. There are countless heroic spiritual

warriors, who bear the brunt of the attack in battle. There are countless who silently
meditate on Divine love.]

f) Critical or Sarcastic expressions (¥Fa31 WB&'G) — Here the form appears to be one of

sarcasm or criticism. However, the underlying meaning or message behind the surface is
quite deep. For example:

F HIE TI& &0 &1 TF0H T TH Il
iy &% MHioT T foa fefa a2 337 T Il (H: 9, Y. 83C)

[O black deer, listen: why are you so attached to the orchard of passion?
The fruit of sin is sweet for only a few days, and then it grows hot and bitter.]

g) Active expressions (. W WHarg) - Here the form involves action.
HIE0T Higmm HIE &137 576 || W3Ians 3a1a Hi% 36 I (H: 9, 4. 8)

[Listening and obeying with love and humility in your mind,
Cleanse yourself with the Name, at the sacred shrine deep within.]

h) Confrontational or Contradictory Expressions (1%'6727;-/83( wBad) — These appear as

such on the surface; however at a deeper level the contradiction doesn’t actually exist.
HGIT HIT §€ J€ HiT Aaig, aes §3 151G 7& 1™ (H: 9, 4. €9€)

[The drop is in the ocean, and the ocean is in the drop. Who understands, and knows
this.]
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Grade: 4

Lesson Number: 20
Unit Name: Poetry
Course: Bol1

Title: Poetry II

Standards
Standard 2: Comprehension of Appropriate Passages
e Students comprehend grade-appropriate reading passages and begin analysis of text.

O Students ask questions that are not merely found verbatim in the text, but
demonstrate analysis and predictions.

O Students ask questions and support answers by connecting prior knowledge with
literal information.

O Students identify structural patterns found in informational text (compare &
contrast, cause & contrast, sequential & chronological order) to strengthen
comprehension.

O Students evaluate new information and hypotheses by testing them against known
information and ideas.

O Students define figurative language (e.g., simile, metaphor, hyperbole,
personification) and identify its use in literary works.

0 Students follow simple multi-step written instructions (e.g., how to assemble a
product).

Standard 4: Writing Sentences and Paragraphs with a Central Idea
e Students write coherent sentences and multi-paragraph compositions that develop a

central idea.

O Students can create multi-paragraph compositions, including a developed topic
sentence, and simple supporting facts and details.

O Students learn the formats to write personal and formal letters, thank-you notes,
and invitations.

O Students describe the setting, characters, objects, and events using adjectives and
appropriate vocabulary.

Objective
1. Students explore poetry in Pafijabi.

2. Students discuss different figurative language used in poetry.
3. Students edit their poems based on new knowledge.

Prerequisites
e Previous completion of Lesson I on Poetry.

Materials
e Copies of all Poems from »HIE UATst U's HET

0 Book 6, p. 93, nUsT €3¢
0 Book 8, p. 45,33

© 2013 Sikh Research Institute 61



Sojht Boli

0 Book 8, p. 127, Ifomrdt &' &t
0 Book 3, p. 5, &< ga@
0 Book 5, p. 5,3 &6

e Lined paper/Writing tools

Advanced Preparation
e This is the second lesson in a five-part series on Poetry and Figurative language
lessons. Teacher should plan accordingly.
e Teacher should be familiar with all the poems and understand them well.

Engagement (15-20 minutes)
e Talk with children about their poems.
e Ask them if they were able to get some examples.
e Briefly let children tell you about the poems, not necessarily read them out.
e Focus on what children found in their poems; i.e. simile, metaphors, etc.
e Ask them about their own poems and if they thought about what kind of literary work
it had or what they would like to add to their work.

Exploration (35 minutes)
e Tell children that today they are going to explore some different kinds of poems.
e Together as a class you can go over two and then some more can be discussed in
groups.

Start with the Gura Nanak poem

e Begin reading it and stop right before the poem says Nanak’s name.

e Ask children:
0 Who do they think the poem is talking about?
O What is the Gulab?
0 Where did this Gulab come to life?

e Once they get the answer that it is about Gurii Nanak, continue and ask:
0 Ask them what Sangram is and what the poet might be referring to?

e Then continue reading on.

e Ask them about Lahore and what they know of it.

e Then continue asking or if necessary briefly telling them about all the experiences
that keep coming up.

e Discuss Bhai Lalo and Malik Bhago’s story.

¢ Discuss the ending of the poem.

Next, discuss the poem on Apna Dard

e This time tell the children that you will read the entire poem.
As you are reading the poem they can take notes for discussions later on.
Read slowly and clearly.
Then ask any child to be daring enough to translate the gist of the poem.
If that seems difficult, then start asking questions:
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What is the poem about?

Who or what is it talking about?

Who doesn’t feel pain?

What are the two sides of life?

Where is there darkness?

What is the poet trying to express?

As you are asking the questions and you realize children are having difficulty, pass
out a copy of the poem so that children have them in front of them.

Re-ask the questions.

Together discuss both poems, how each one is written, and how easy or difficult it
was for the students to understand them.

O 0000 O0

Explanation/Extension (5-10 minutes)

Give out the other three poems.

Tell children that they should read and understand each poem and during the next
class they may be put into a group with any one of the poems and they will have to
discuss it.

Have them begin reading their poems silently in class.

Tell them they can ask you any questions that they might have about the poems and
then finish off their thoughts at home.

Evaluation (On-going)

Pay attention to children’s understandings during discussions.
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Grade: 4

Lesson Number: 21
Unit Name: Poetry
Course: Bol1

Title: Poetry II1

Standards
Standard 2: Comprehension of Appropriate Passages
e Students comprehend grade-appropriate reading passages and begin analysis of text.

O Students ask questions that are not merely found verbatim in the text, but
demonstrate analysis and predictions.

O Students ask questions and support answers by connecting prior knowledge with
literal information.

O Students identify structural patterns found in informational text (compare &
contrast, cause & contrast, sequential & chronological order) to strengthen
comprehension.

O Students evaluate new information and hypotheses by testing them against known
information and ideas.

O Students define figurative language (e.g., simile, metaphor, hyperbole,
personification) and identify its use in literary works.

O Students follow simple multi-step written instructions (e.g., how to assemble a
product).

Standard 4: Writing Sentences and Paragraphs with a Central Idea
e Students write coherent sentences and multi-paragraph compositions that develop a

central idea.

O Students can create multi-paragraph compositions, including a developed topic
sentence, and simple supporting facts and details.

O Students learn the formats to write personal and formal letters, thank-you notes,
and invitations.

O Students describe the setting, characters, objects, and events using adjectives and
appropriate vocabulary.

Objectives
1. Students explore poetry in Pafijabi.

2. Students discuss different figurative language used in poetry.
3. Students see an example of figurative language used in Gurbani.
4. Students edit their poems based on this new knowledge.

Prerequisites
e Previous completion of Lessons I and II on poetry.

Materials
e Extra copies of poems from Class II on poetry
e Copy of the attached sabad
¢ Guru Granth Darpan (available at: www.gurugranthdarpan.com)
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Advanced Preparation
e Teacher should be well versed in the meaning of the attached sabad.

Engagement (15-20 minutes)
e Make groups of three as children come into the class.
e Give each group one of the three poems and the following questions:
O What is the poem talking about?
0 What kind of literary language if any is being used?
0 Is the poet trying to express more than one meaning in his/her poetry
0 What are your thoughts on the poem
e Have each group discuss the questions amongst themselves, come up with a
consensus and present it to the class.
e Since all the children have read the poems, during sharing time, others might have
comments to add to a particular poem.
e Have some discussion on these and correct them or validate the different opinions
that might be possible.
e Congratulate the group on being able to successfully discuss the poems.

Exploration (35 minutes)
e Now ask children where else they may find figurative language.

e Hopefully, some of them may be able to say Gurbani. If they do, then try to get
examples from children.

e Once that is done, introduce the sabad below.

e @Give each child a copy of the sabad without the English translation.

e Go through every word in every line (use the Darpan for reference).

e Try to let children come up with the explanations.

e Open it up for questions or different interpretations from children.

e Always make sure students back up their thoughts and assumptions.

Explanation/Extension (5-10 minutes)

e Let children work on their poem and picture and give them a chance to ask you any
questions regarding this.
e Take this time to also go around and check on anyone who has made major revisions.

Evaluation (On-going)
e Have children write a few lines on the sabad for next class, either to hand in to you or
to put directly in to their response journals.
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YTHT HI&™ Y I

asa mahala 5 ||

afg afg s wiiw 1| €T AIfA BIS 10 IT8 |

hari hari namu amola. ohu sahaji suhela.l. rahau.

Afar AaTet 2f3 & Aret €7 nidg »iZH 14l

sangi sahat chodi na jat ohu agah atola.l.

UI3H et gy HY HEt 391386 & & 11211

pritamu bhat bapu moro mai bhagatan ka ola.2.

Ry Buenr g9 3 ufenr aea feg afg ar & 13 1unasull
alakhu lakhaia gur te paia nanak ihu hari ka cola.2.5.145.

- Guru Granth Sahib, p. 407

This is a general translation partially interpreted from Prof Sahib Singh’s Guru Granth
Darpan. It is best to read the Paiijabi version to get a better idea.

The individual that receives the priceless identification/belongingness/nam of VOhigurT, that
individual is able to live within this world in a mentally balanced/peaceful/easy manner.

Vahiguri is your companion always, and never leaves you. You cannot use your
intelligence/cunningness to obtain Vahiguri. There is none other that is the same as Vahigurii.

Vahigurii is my friend, my brother, father and mother. Vahigurii is the support of his
devotees/believers.

The image of Vahigurii cannot be understood/seen on its own, but through the Guri I have

met/felt/recognized Vahiguri. This is the doing of Vahigurii that I can feel Vahigurii thru the
Gurii.
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Grade: 4

Lesson Number: 22
Unit Name: Poetry
Course: Bol1

Title: Poetry IV

Standards
Standard 2: Comprehension of Appropriate Passages
e Students comprehend grade-appropriate reading passages and begin analysis of text.

O Students ask questions that are not merely found verbatim in the text, but
demonstrate analysis and predictions.

O Students ask questions and support answers by connecting prior knowledge with
literal information.

O Students identify structural patterns found in informational text (compare &
contrast, cause & contrast, sequential & chronological order) to strengthen
comprehension.

O Students evaluate new information and hypotheses by testing them against known
information and ideas.

O Students define figurative language (e.g., simile, metaphor, hyperbole,
personification) and identify its use in literary works.

0 Students follow simple multi-step written instructions (e.g., how to assemble a
product).

Standard 4: Writing Sentences and Paragraphs with a Central Idea
e Students write coherent sentences and multi-paragraph compositions that develop a

central idea.

O Students can create multi-paragraph compositions, including a developed topic
sentence, and simple supporting facts and details.

O Students learn the formats to write personal and formal letters, thank-you notes,
and invitations.

O Students describe the setting, characters, objects, and events using adjectives and
appropriate vocabulary.

Objectives
1. Children explore more Gurbani and work to complete their poems.

Prerequisites
e Previous completion of Classes I, II and III on poetry.

Materials
e Attached sabad
e Four-five copies of Pafijabi-English dictionary
e Four-five copies of Mahan Kosh
e (Copies of Prof. Sahib Singh’s translation of the sabad from Guru Granth Darpan
e Writing tools
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Advanced Preparation
e Teacher should be familiar with sabad below and also with farming styles.
e Make a copy of each part in the sabad for each group.

Engagement (5 minutes)
e Have children tell you their thoughts on the sabad from last class that they wrote
about at home.
e Then tell them that they will discuss another sabad, but this time they will discuss it
in small groups and then will be presenting it and thus putting and understanding the
sabad together.

Exploration (30-35 minutes)

e Begin by breaking the class in to four or five groups.

e Give each group a dictionary, Mahan Kosh and one section of the sabad (e.g., one
group will get first four lines, the other group second four lines, etc.).

e Have each group find each word and then explain their paragraph.

¢ You should keep rotating from group to group to make sure that they are all on the
right track.

e Don’t necessarily give the student the answers, but try to ask them questions that will
get them on to the right track to arrive at the answer on their own.

e If children have time, give them some construction paper, markers, crayons, color
pencils etc., and ask them to draw a picture that reflects their paragraph.

Explanation/Extension (15-20 minutes)

e @Give a copy of the entire sabad to everyone.

e @Give a copy of Prof. Sahib Singh’s definition to everyone.

e Begin discussing the sabad.

e Make sure you cover how Guri Sahib has used farming as a tool to get his message
across.

e Make mention of farming being prevalent at the time. Discuss issues or aspects about
the Pafij Vikar and have children bring out those points.

Evaluation (On-going)
e Have children finish their poems and pictures for the next class.
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This sabad is by Gurti Nanak Sahib in Rag Sorath on Page 595

Fafs HO® qQ wg Q |l

HE I&! fagrst agst A9H Ust 38 83 i
& g ASY HIGT 9Y ardtst <F I

I8 aIH Afg AHAT A W 3915 |y Al
g Hifent AfE & dfe 1 fefs Hfenr Agr Honr fegs g3 3fe 1 T8 1
T'E I AT Wi AY &'H &f9 < |l
Hof3 Av afg 33w f3g fefa fam & gy
T=Afanr AR <=4 afg & ®a7 Hs IF 121
Afs AAS ABTO A3 W3 & 9% |

HIY g6 IfanmehnT H3 He Afd &5 |l
fadag & af Arfg 37 Afy Safa Ha® 131
»ife fo3 afg gadt His sy &fg aH |

g5 gt afg Ol 31 a miE Tg |l

a6x 2 aufg afg 93 g<dE <5 I8N

This translation is adapted from the Gurti Granth Darpan.

J gt | (fed 396 V) Hifenr ie € &% dt Ael (feg 99a § usT J feg 1) fer wfenr &
A AdI3 § MUE <A feg iz dfenr 3 | 3t fegs HaY AHST § (fa AeT & fosz o Us
J9 I) 1aTT8I

When one departs from this world, material wealth does not go along with them. Not
everyone is able to understand this. Deception has taken control of the entire world. There
are very few who can understand that there is another wealth that will constantly remain with
you — ‘The wealth of Nam (Identification with Vahigurti).” Pause for reflection.

(T FEt | e 5% foge T Us aHE BEh) He ¢ I8! (941 BeH) 5=, 89 nads § et
AHS, HJ63 (8™H @A% <A3) Ud 3, (feg nuzr) AT (1) U&%t T | (fer U feg) ugH3Hr
T &H &, (F #fiF & B8R § Uehr 3 guT Tl Auar 39" #gdt J, feR 3§ A Ay T
ies &4, 3t Hifenr €t f3AeT aH-dA § Har €<4h) H3Y (FTH-3A § f3re-Uent 3° soe
&) AIEr I, AT Hies (SH-SA% d Il J9s ) I T 1(T It | feg Tt difmt
Al9-U%! fe) ugHWr <t Hag &% Y der J=<4r | 2y, (frgt feg =t &ish) Ga fage
(FH-US &%) UsE J e IQl

(In order to earn ‘the wealth of Nam’ that remains with you for ever), one must make their
mind a farmer. The water (inspiration) should be taking part in doing good with honest effort
that will cultivate the crop of ‘Nam’ through humility. In this body (land) through humility
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sow the seed of ‘Nam’ and be prepared to protect it with patience (hard work and simple
living). By protecting it you will not be thirsty for the other deceptions. By farming on your
body (land) through Vahigurii’s grace love will blossom forth. Those who did the farming in
such a way were able to gain ‘the wealth of Nam.’

(T 3Et 1) BHT © I3& AR § Ut I, fer det feu mer-fag sfos % It aH Aer s |
Uzt FOf3 3 feu9-13® ¢ gifan &t a3 s, fer sisA® feg feR Tt-aH AR S uT |
feg sH-T= 396 B A3AM &% fis & § 3t odt-arH & = &9 | fer T=n fod' vt
i3t v = =g 121

With your every breath earn Vahigurii’s remembrance through understanding and
contemplation. Vahigurii’s remembrance will become your merchandise and meeting with
other traders of Vahigurt’s Nam, make it your trade. The ultimate profit you will get from
this trade is that your mind will be at complete ease.

(3 3t | Aot <9 I9-aTH € HEd9 §F) UIH-UASS (TF QueR) Bfenr a9, feg adt-aH
&t Aedt J, (Fedt & 1S e TA3) 89 »ads § W3 & d & 39, (friedft € AsT e
HugT AR BF ) AT S Hles-AcT oI 8 | T Hs | feraum e BeHd) a5 3
&d Ut | fer su 5% 1 3 UIHSH € BF feg (UIHSH € 996 feu) fea A, 3 misHa
Ay feu gf 89 B8ar 131

To become a trader of Vahigurti’s Nam you have to understand and contemplate on the
teachings and ride on these teaching (these good deeds) as you would on the horse (your
helper to get you from one destination to another). It is important that you take on this trade
today, so that your mind can be at ease.

(T 3EL | BT I AHE BE HUs3 &% K & AT g 4, 3 ) U fors &% (Y3-Hasd
&) &adt a9 (fFAe” da9 Mg & € gaH § I&ET ad1 3 F1) UTHSH-HBA € &TH § Ho
feg U a9 Ty, fedt I GF &t Aer | feaat § (U 33 w8 91 €, feg I ugH=H &
dadt TH3 €3-37 | (7 feg §eH aTar) 37 I9 Gt 3§ AR nmar | I 56 | feg Sadt
difsnit ugHSH 3§ HIT &t 379 % 24T, 391 frie 83 I-ast »=SHa gU 934 18121

Just as a servant never forgets the command of his boss, you too must always be engaged in
the service of your boss (Vahiguril). Always remembering Vahigurt in your heart is the true
service. Don’t let the vices come into you and that too is the service of Vahiguri’. If you
continue in this trade then other will automatically admire you. Nanak says that if you
continue this effort then you will feel the grace of Vahiguri.
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Grade: 4

Lesson Number: 23

Course: Bol1

Title: Using Intonation and Expression

Standard
Standard 1: Oral and Silent Reading
e Students achieve fluent oral and silent reading, through understanding of basic
features of reading, including letter patterns and their translation into spoken
language.
O Students decode regular multi-syllabic words, including knowledge of prefixes
and suffixes (be-, re-, etc.).
Students distinguish and interpret words with multiple meanings.
Students use sentence and word context to find the meaning of unfamiliar words.
Students use a dictionary to learn the meaning and features of unfamiliar words.
Students understand and explain common antonyms and synonyms.
Students read aloud fluently and accurately and with appropriate intonation and
expression.

O O0OO0OO0Oo

Objective
1. Students will read aloud fluently and accurately and with appropriate intonation and
expression.
2. Students will distinguish and interpret words with multiple meanings.

Prerequisites
e Teacher is familiar with a poem or tongue twister.
0 dJd" Y3 udr Y3

o TE €€ HS Tt ¢ g & Tl

0 More tongue twister examples (written and audio) can be found at:
http://www.advancedcentrepunjabi.org/twisters.html

Materials

e Large circle on 8.5 x 11 paper
Popsicle sticks
Glue
Scissors
Markers
Sticky tack or tape
Pointing stick
Response journals
Paper
Pencils and erasers
Pencil Crayons
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Advanced Preparation

Draw a large circle on a piece of 8.5x11 paper (two per student).

Make a sample of a happy and sad face stick.

Write out the poem or tongue twister on chart paper and display it in the room.
Make a list of five or six different sentences that can be used to show intonation and
expression.

Engagement (15-20 minutes)

Give each student two pieces of paper with circles on them. Using markers have them
draw a happy face on one circle and a sad face on the other circle. Cut out the circles
and glue one to each popsicle stick (see picture below).

Explain, you will say two sentences. Both sentences will be exactly the same;
however the intonation and expression used will be different in both. The students
must try to identify the difference in meaning by paying attention to the intonation
and expression. After speaking the first sentence have the students hold up the face
that reflects the expression and intonation of the sentence. Then repeat the same
sentence again using different intonation and expression. Again have the students
identify the expression using the face signs they made. See the example below.
Example:
0 H nm arEl! (the teacher says the sentence using a happy expression and positive
body language)
0 H nm arghl (the teacher says the sentence using a sad expression and body
language)
Repeat the same process again using two different examples.
Have the students do the same activity in pairs. Divide the students into pairs have
each pair make up a sentence that they can use to demonstrate the use of intonation
and expression.
Each pair shares their sentence with the class using happy and sad intonation and
expression. Students respond to the sentences by holding up their face cards they
made.
After this also introduce other sentences that are not happy or sad dependent, but
depending on how you say them, their meaning may change.
Example: 3a a1, A= fe@1 or 31, & A= fe@

Exploration (35 minutes)

Poems and Tongue Twisters

Teach the students a short poem or tongue twister make note of the rhyming patterns
and familiar words. In pairs have the students practice the poem and master it.
0 dY9" Y3 ud"r Y3
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0 More tongue twister examples (written and audio) can be found at
http://www.advancedcentrepunjabi.org/twisters.html

¢ In their writing response journals have each student write a description (in either
English or Paiijab1) of what they think the poem/tongue twister means.

e Asaclass, sit in a circle and discuss the meaning of the poem starting with the
students explanations.

e Students then write the poem out and illustrate it.

e Put the students’ work on display.

Explanation/Extension (5-10 minutes)
e Review with the class that intonation and expression makes a difference in how a
person interprets something.

Evaluation
e Move from pair to pair, to see if children are appropriately mastering intonation and
expression.
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Grade: 4

Lesson Number: 24
Course: Bol1

Title: Cartoon Strip

Standards
Standard 7: Listening and Responding to Oral Communication
e Students listen critically and respond appropriately to oral communication.
O Students retell, paraphrase, and explain what has been heard orally.
O Students connect and relate prior experiences, insights, and ideas to those of a
speaker.
O Students identify the musical elements of literary language (e.g., rhymes, repeated
sounds, instances of onomatopoeia).
0 Students give and follow five to six-step oral directions.

Objective
1. Students retell, paraphrase, and explain what has been heard orally.

2. Students connect and relate prior experiences, insights and ideas to those of a speaker.

Prerequisites
e Teacher familiarity with sakhis about the Guriis that guest speakers will tell.

Materials
e Paper
e Markers
e Ruler
e Response journals

Advanced Preparation

e Arrange for three or four guest speakers to come to class with different stories about
different Gurts and ask them to let you know what stories they will be sharing. The
sakhis should be shared in Pafjabi.

e Prepare a list of questions to ask the students after they hear the story (same as those
shown in the engagement section).

e Prepare enough cartoon strips so each student will have a minimum of two strips with
four boxes in each strip.

Engagement (20-30 minutes)
The Storyteller
e Invite three or four different guest speakers to the class. Have each of them retell a
different story (sakhi) to the class about a Sikh Guri.
e After the guest speaker shares the story ask the students questions such as:
0 “Have you heard this story before?” (ait 3Ft 27 Andt ufad Bt It 37)
0 “What was your favorite part?” (3¢ &1 Ag 3° Td %r?)
0 “Which Gurii is this story about?” (87 At fag3 39 &9 I?7)
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0 “What did you learn about that Gurii?” (3Ft g)g Afog =< &t fAftmr 37)

Exploration (20-25 minutes)

e Have each student select a sakhi they would like to illustrate as a cartoon.

e Provide each student with a cartoon strip. Each student then retells the story by
drawing what they remember in the form of a cartoon. Students should not use
pictures of Guris in their cartoons.

e Have students use speech bubbles to fill in any words or dialogue needed. Dialogue
should be in Pafjabi.

e Display student work in the classroom.

Explanation/Extension (5-10 minutes)

e Ask students to reflect upon the experience in their response journals. Use the
following questions as guides to their writing. Ask them to explore which sakhi they
chose to draw their cartoon about and to explain what they learned about the teaching
of that Gurd.

Evaluation
e Evaluation of student achievement will be on-going. Use the cartoons to see writing
development and look for story line to assess the children’s understanding of sakhis.
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Grade: 4

Lesson Number: 25
Course: Bol1

Title: The Obstacle Course

Standards
Standard 7: Listening and Responding to Oral Communication
e Students listen critically and respond appropriately to oral communication.
O Students retell, paraphrase, and explain what has been heard orally.
O Students connect and relate prior experiences, insights, and ideas to those of a
speaker.
O Students identify the musical elements of literary language (e.g., rhymes, repeated
sounds, instances of onomatopoeia).
0 Students give and follow five to six-step oral directions.

Objective
1. Students give and follow five to six-step oral directions.

2. Students retell, paraphrase and explain what has been heard orally.
3. Students connect and relate prior experiences, insights, and ideas to those of a
speaker.

Prerequisites

e None
Materials
e A whistle

e Multiple type of gym equipment - about 10 different pieces of each kind (e.g., 10 hula
hoops, 10 bean bags, 10 balls, etc.)

Advanced Preparation
e Prepare a list dividing students into groups of four. Select students who work well
together. Try not to have more than five groups total.
e (Collect enough gym equipment for the number of groups. Each group should have a
variety of gym equipment.
e Look at the location of where the obstacle course will be held and plan out the space
so students do not bump into each other.

Engagement (15-20 minutes)

e Explain to the students you will be taking them outside to set up obstacle courses and
that they will be working in small groups. Tell them you will use a whistle to get their
attention. If they hear the whistle they must stop what they are doing and listen.

e Give them five directions they must complete before leaving the classroom; they are:
0 “Get the equipment quickly and quietly.”

0 “Put on your shoes.”
0 “Go outside.”
0 “Put the equipment in a safe place outside.”
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0 “Stand as a group quietly and wait for instructions.”

Exploration (35 minutes)

Divide the class into small groups based on the pre-prepared list. Spread the groups
out so they all have their own space. Give each group different kinds of gym
equipment.

Each group must then create an obstacle course with the equipment they have. Each
obstacle course must have five or six different activities to complete (example
attached).

Once the students have prepared their obstacle course have all of the students come
together as a class. Explain, half of the groups will participate in the obstacle courses
while the other half will return to their obstacle course to be the instructors explaining
how their course works.

Set the circuit up as a clockwise or counter clockwise rotation so everyone stays
organized.

Assign each group the first course they must go to. When they get there they must
first sit down and listen to the instructions on how to complete the course. One
member must explain the course by providing five or six oral instructions on how to
complete the course. The group completing the course must then repeat the
instructions on how to complete the course orally, so everyone is clear on what to do.
Students then complete the course and then move on to the next obstacle course in the
circuit.

Each time a new group arrives at the course a new person must share the instructions
of what will happen and how to complete the activities at the course.

After all groups have gone to each obstacle course, have the groups switch roles so
everyone gets a turn to give instructions and try all of the different courses.

Explanation/Extension (5-10 minutes)

Have students record their experience of the obstacle course in their response journal.

Evaluation

Evaluation of student achievement will be on-going.
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Obstacle Course Instruction example:

1. First go to the hoola hoop and skip in place with it five times.

ufawt g% gu 3% A8 »i3 BF &% UA Tt 2 /s Harg |

2. Next go to the cones and zig zag around them till you get to the balls.
feg do AT A A TH® Y A (AY T B HE) THS 9€ dier o Uy |

3. Take the ball and carry them on your head.
de g nue fAg Bus ga &8 |

4. Then take a spoon and put the ping pong ball on the spoon.
fegfeaono 8 o T de @ 88 IU &8 |

5. Take it to the other side.
fer § eAd UA B A8 |

6. Run back fast to the finish line. .
3l % TUA €3 & AHUS TH! Bld a% UJY |
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