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Grade: 4 
Lesson Number: 1 
Unit Name: Japu jī Sāhib 
Course: BolI 
Title:  Japu jī Sāhib I 
 
Standards 
Standard 8:  Recitation of the last 23 pauRīs of Japu jī Sāhib 

• Students recite the last 23 pauRīs of Japu jī Sāhib. 
 
Objectives 

1. Children review the first 15 pauRīs of Japu jī Sāhib. 
2. Children begin learning the next 5 pauRīs of Japu jī Sāhib. 

 
Prerequisites 

• All children should be able to recite the first 15 pauRīs of Japu jī Sāhib. 
• Teachers should know entire Japu jī Sāhib. 

 
Materials 

• Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of 
Representative Works. Orient Longman, New Delhi: 1960, 2000. 

• Nitnem Pothīs printed by Sikh Missionary College (these have accurate spacing and 
pauses between words, which will help with children’s learning) 

• CD Player 
• CD of Japu jī Sāhib (provided; Track 5) 

 
Advanced Preparation 

• Teacher should understand pauRīs 16-20 in order to explain it to the children. 
• Teacher should have Japu jī Sāhib memorized and also be familiar with its meanings.  

It is recommended that you use Professor Sahib Singh’s “Guru Granth Darpan” 
(www.gurugranthdarpan.com) as a reference for literal meanings. 

 
Engagement (15-20 minutes) 

• Welcome students to their first class. 
• Ask them about appropriate protocol to do pATh. 
• Recite the first 15 pauRīs of Japu jī Sāhib together as a class. 

 
Exploration (35 minutes) 

• Begin by telling children that over the next four classes they will learn the rest of 
Japu jī Sāhib. 

• Give students the pothīs of Japu jī Sāhib. Together, as a class, listen to the entire 
Japu jī Sāhib while children follow along in their copy. 

 
Explanation/Extension (5-10 minutes) 

• Have students look at pauRīs 16-20. 
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• Highlight for children that pauRīs 16-17 talk about the countless nice things and the 
countless wonderful happenings in the world and the fact that Vāhigurū’s virtues 
cannot be described by anyone. PauRī 18 talks about the countless not so nice things 
that happen in this world and the three pauRīs end with Gurū Sāhib saying that 
whatever happens is what Vāhigurū pleases. PauRī 19 describes that the world is 
indescribable even with the many many different words that exist. Words are given 
to us as gifts so that we can sing praises of Vāhigurū. In every direction that we look 
we see that Vāhigurū is present and how could we fathom the enormity of Vāhigurū. 
PauRī 20 talks about how the individual is stuck in the search for material attachment 
and loses control of the vices, which takes him away from the love of Vāhigurū. One 
can only clean their mind of these vices if they continuously remember Vāhigurū.  

• Pair them up and have them read the pauRīs to each other to start memorizing them. 
 
Evaluation (On-going) 

• Tell children to have pauRīs 16-20 practiced and memorized for next class. 
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Grade: 4 
Lesson Number: 2 
Unit Name: Japu jī Sāhib 
Course: BolI 
Title:  Japu jī Sāhib II 

Standards 
Standard 8:  Recitation of the last 23 pauRīs of Japu jī Sāhib 

• Students recite the last 23 pauRīs of Japu jī Sāhib.

Objectives 
1. Children review pauRīs 16-20 of Japu jī Sāhib.
2. Children begin learning the next five pauRīs of Japu jī Sāhib.

Prerequisites 
• Each student should have individual pothī.
• Teachers should know entire Japu jī Sāhib.
• Lesson I on Japu jī Sāhib.

Materials 
• Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of

Representative Works. Orient Longman, New Delhi: 1960, 2000. 
• Nitnem Pothīs printed by Sikh Missionary College (these have accurate spacing and

pauses between words, which will help with children’s learning) 
• CD Player
• CD of Japu jī Sāhib (provided; Track 6)

Advanced Preparation 
• Teacher should be familiar with pauRīs 21-25.
• Teacher should have Japu jī Sāhib memorized and also be familiar with its meanings.

It is recommended that you use Professor Sahib Singh’s “Guru Granth Darpan”
(www.gurugranthdarpan.com) as a reference for literal meanings.

Engagement (15-20 minutes) 
• Review pauRīs 16-20. Have children sit in pairs. One should read while the other child

follows along with the copy. 

Exploration (35 minutes) 
• Then move to 21 to 25.
• Explain to children that in both pauRīs 21 and 22 Gurū Sāhib talks about the wonders

of the Creator only knowing when the world was created.
• PauRīs 23 and 24 talk about the vastness and endlessness of Vāhigurū and that

Vāhigurū can only understand the self. If one was to understand Vāhigurū then one
must have the same virtues to be able to understand.

• The ending of pauRī 24 and pauRī 25 talk about being blessed by grace to have
understanding.
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• Recite pauRīs 21 to 25 with you leading and the children repeating after you. Then
recite it again together.

Explanation/Extension (5-10 minutes) 
• Ask children what they think it means to be blessed or to receive grace.

Evaluation (On-going) 
• Ask students to memorize pauRīs 21 to 25 and start reading and trying to remember 26

and 27. 
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Grade: 4 
Lesson Number: 3 
Unit Name: Japu jī Sāhib 
Course: BolI 
Title:  Japu jī Sāhib III 

Standards 
Standard 8:  Recitation of the last 23 pauRīs of Japu jī Sāhib 

• Students recite the last 23 pauRīs of Japu jī Sāhib.

Objectives 
1. Children review pauRīs 26-32 of Japu jī Sāhib.
2. Children begin learning the next five pauRīs of Japu jī Sāhib.

Prerequisites 
• All children should be able to recite the first 25 pauRīs of Japu jī Sāhib.
• Teachers should know entire Japu jī Sāhib.

Materials 
• Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of

Representative Works. Orient Longman, New Delhi: 1960, 2000. 
• Nitnem Pothīs printed by Sikh Missionary College (these have accurate spacing and

pauses between words, which will help with children’s learning) 
• CD Player
• CD of Japu jī Sāhib (provided; Track 7)

Advanced Preparation 
• Teacher should be familiar with pauRīs 26-32.
• Teacher should have Japu jī Sāhib memorized and also be familiar with its meanings.

It is recommended that you use Professor Sahib Singh’s “Guru Granth Darpan”
(www.gurugranthdarpan.com) as a reference for literal meanings.

Engagement (15-20 minutes) 
• Play the CD and listen to the pronunciation for pauRīs 21-25.
• Review pauRīs 21-25. Have children sit in pairs and recite it to each other while one

child follows along with the copy.

Exploration (35 minutes) 
• Then move to pauRīs 26-32.
• Explain to children that pauRī 26 talks about Vāhigurū’s pricelessness and 27 about the

wonderfulness.
• Since pauRīs 26 and 27 are long and children were asked to read them and try to

remember them, have them recite it. If you gauge that the children have a hard time
reciting it, stop and have them repeat after you or use the CD and recite along with
the CD.
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• Move on to pauRīs 28 to 32. Give children a choice if they would like to be with their
partner to go over these pauRīs, or if they want to do it as a group.

• If they do want practice with a partner then make sure there is enough time to recite it
as a group too.

Explanation/Extension (5-10 minutes) 
• Recite entire Japu jī Sāhib. If you want you can play the CD and have children recite

with the tape and have them stop after pauRī 32.  Have them listen carefully from 
pauRī 33 to the end. 

Evaluation (On-going) 
• Tell children to read and try to remember pauRī 33-38 and salok for next class.
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Grade: 4 
Lesson Number: 4 
Unit Name: Japu jī 
Course: BolI 
Title:  Japu jī Sāhib IV 

Standards 
Standard 8:  Recitation of the last 23 pauRīs of Japu jī Sāhib 

• Students recite the last 23 pauRīs of Japu jī Sāhib.

Objectives 
1. Children review pauRīs 33 thru Salok of Japu jī Sāhib.

Prerequisites 
• All children should be able to recite all 32 pauRīs of Japu jī Sāhib.
• Teachers should know entire Japu jī Sāhib.
• Lesson I, II and III on Japu jī Sāhib.

Materials 
• Singh, Tarlochan, et. al, The Sacred Writings of the Sikhs. UNESCO Collection of

Representative Works. Orient Longman, New Delhi: 1960, 2000. 
• Nitnem Pothīs printed by Sikh Missionary College (these have accurate spacing and

pauses between words, which will help with children’s learning) 
• CD Player
• CD of Japu jī Sāhib (provided; Track 8-9)

Advanced Preparation 
• Teacher should be familiar with pauRīs 33-38 and Salok.
• Teacher should have Japu jī Sāhib memorized and also be familiar with its meanings.

It is recommended that you use Professor Sahib Singh’s “Guru Granth Darpan”
(www.gurugranthdarpan.com) as a reference for literal meanings.

Engagement (15-20 minutes) 
• Review pauRīs 26-32. Have children sit in pairs. One should recite while the other

child follows along in the copy. 

Exploration (35 minutes) 
• Continue on with the rest of the pauRīs. Go over pauRīs 33 and 34 and tell students

that they discuss the powerlessness of humanity and shows how everything is in 
Vāhigurū’s control. 

• PauRī 35 talks of righteous living and spiritual wisdom.
• PauRī 36 talks about the realm of humility and that those who attain spiritual wisdom,

the most supreme wisdom find it in the realm of humility.  Discuss with the children
what humility means to them.
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Explanation/Extension (5-10 minutes) 
• Have children practice reciting the pauRīs to each other. Though they may not have

time to finish, they can practice as many pauRīs as they wish.  

Evaluation (On-going) 
• All review sections should be used as evaluation.
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Grade: 4 
Lesson Number: 5 
Unit Name: Bandā Siṅgh Bahādar 
Course: BolI 
Title:  Comprehension - Bandā Siṅgh Bahādar 

Standards 
Standard 2:  Comprehension of Appropriate Passages 

• Students comprehend grade-appropriate reading passages begin analysis of text.
o Students ask questions that are not merely found verbatim in the text, but

demonstrate analysis and predictions.
o Students ask questions and support answers by connecting prior knowledge with

literal information.
o Students identify structural patterns found in informational text (compare &

contrast, cause & contrast, sequential & chronological order) to strengthen
comprehension.

o Students evaluate new information and hypotheses by testing them against known
information and ideas.

o Students define figurative language (e.g., simile, metaphor, hyperbole,
personification) and identify its use in literary works.

o Students follow simple multi-step written instructions (e.g., how to assemble a
product).

Objectives 
1. Children will learn about Bandā Siṅgh Bahādar in Pañjābī and will be able to ask

question and make statements based on reading material. 

Prerequisites 
• None

Materials 
• Copy of one page passage (attached below) on Mādho Dās Bairāgī’s meeting with

Gurū Gobind Singh: 
o Bed Time Stories-8 (Khalsa Raj); Meeting with Guru Gobind Singh, p.13 by

Santokh Singh Jagdev; Sikh Missionary Resource Centre Birmingham, England; 
ISBN 1 872580 28 9   

Advanced Preparation 
• Teacher should be familiar with life of Bandā Siṅgh as Lachman Dev / Mādho Dās

Bairāgī. 
• Teacher should have read information prior to class.
• This class should follow the class on the life of Lachman Dev in the Sikh Virsā

sessions.
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Engagement (15-20 minutes) 
• Ask children to tell you about Lachman Dev in Pañjābī. Focus on the questions:

“Who was he?” “How he was as a kid?”  “What was he most interested in?” etc.   
• If someone gets stuck, have other children help out first and then, of course, you help

out too if needed.  

Exploration (35 minutes) 
• Then begin the reading of the attached article below.
• Have a child read the first paragraph out loud and have another child explain it in

Pañjābī to the whole class.
• Continue doing that giving as many children a chance to read and explain.
• As you go through each paragraph give children two or three minutes to write down a

question about the paragraph.
• Tell them that all of you will share the questions in the end.
• Have them highlight words that they do not know. Some possible words below are

underlined in the text.
• Encourage them not to be verbatim from the text.
• Finish the article and you should summarize it for all of them, making sure that all of

them fully understand it.

Explanation/Extension (5-10 minutes) 
• Go over the questions from the children.  Have the class answer them.

Evaluation (On-going) 
• Pay special attention during conversations for childrens' understanding of material.
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Teacher Resources 

gurU goibMd isMG jI nwl imlwp 

gurU goibMd isMG jI ny dyiKAw ik nvW bixAw bwdSwh bhwdr Swh Awpxy pYr p`ky krn leI mOlvIAW qy 
mOlwixAW dy pRBwv hyT kMm krdw hY[  ies ƒ dyS ivc huMdy zulm htwaux dI koeI pRvwh nhIN[  ies 
pwsoN aumId nhIN r`KI jw skdI ik ieh Awpxy rwj ivc swry DrmW ƒ ieko ijhw drjw dyvygw qy zwlmW 
ƒ Drm dy nW au~pr kr rhy A`iqAwcwrW dI szw dyvygw[  ies leI gurU jI ny d`Kx phuMc ky nWdyV dy 
sQwn au~pr bwdSwh dw swQ Cf id`qw qy mwDo dws dy fyry ƒ cl pey[ 

gurU jI ƒ dwdU duAwry bYrwgI mhMq jYq rwm ny d`isAw sI ik ikvyN mwDo dws ny aus dI fyry gey dI 
byiezqI kIqI sI qy gurU jI ƒ ausdy fyry nw jwx dI pRyrnw vI kIqI sI[  gurU jI qW rwhoN BtikAW ƒ s`cw 
mwrg idKwauNdy iPrdy sn[  auh mwDo dws ƒ nwtkW cytkW dI dunIAW ivcoN k`Fx leI 3 sqMbr 1708 
eIsvI ƒ aus dy fyry Awpxy isMGW nwl pu`j gey[  mwDo dws fyry ivc hwzr nhIN sI[  fyry ivc bhuq 
swry b`kry iPrdy dyK ky gurU jI ny isMGW ƒ hukm kIqw ik kuJ b`kry Jtkw ky Kwx dw Awhr kr lvo[  
isMGW ƒ b`kry JtkwauNidAW dyK ky mwDo dws dy cyilAW ny aus ƒ jw d`isAw[ 

mwDo dws ny fyry pu`j ky AwpxI A`KIN b`kry Jtky dyKy, bgIcy dy Pul tu`ty dyKy Aqy gurU jI ƒ aus plMG 
au~pr bVy Awrwm nwl lyty dyiKAw, ijsƒ auh Awpxy jwdU nwl aultw ky, Awaux vwly swDUAW dw qmwSw 
dyKdw sI[  aus ny plMG ƒ aultwaux dI koiSS kIqI pr A`j irDIAW isDIAW pwsoN plMG nw aultwieAw 
igAw[  swrIAW SkqIAW ^qm hoeIAW dyK ky bVw inrwS hoieAw qy bVy gu`sy ivc gurU jI ƒ kihx l`gw, 
“myrI kutIAw iek vYSno swDU dw fyrw sI[  qusIN jIv-h`iqAw kr ky myrI kutIAw plIq kr id`qI hY[  
b`kirAW dw ^Un fulH jwx nwl myry pUjw pwT krn leI koeI QW piv`qr nhIN rhI [  myrIAW 
irDIAW-isDIAW dw Asr ies fyry ivc ^Un fulH jwx nwl nSt ho igAw hY[  myrI ipCly solHW swlW dI 
BgqI qy qp`isAw insPl ho geI[  mYN hux Awpxy SrDwlUAW dIAW mMgW pUrIAW nhIN kr skWgw[” 

gurU jI ny ikhw, “E buzidl bYrwgI!  qyry dyS ivc hzwrW inrdoS mrdW, iesqrIAW qy b`icAW ƒ hr 
roz kql kIqw jWdw hY[  dyS dy hr kony ivc Drm dy nW au~pr zulm ho irhw hY[  hkUmq ny ksweI dw 
rUp Dwr r`iKAw hY[  Drm AsQwnW dI Awey idn durdSw huMdI hY[  qyry vrgy bhwdr ƒ duKIAW dy drd 
dUr krn leI mr imtxw cwhIdw hY[” ieh sux ky mwDo dws ƒ AwpxI Bu`l dw igAwn ho igAw[  aus ny 
gurU jI dy crnW aupr Awpxw isr Dr id`qw[  gurU jI ny pu`iCAw, “qyrw nW kI ey?” mwDo dws ny au~qr 
id`qw, “bMdw[” gurU jI ny iPr pu`iCAw, “iks dw bMdw?” AgoN au~qr imilAw, “Awp dw bMdw[” gurU jI 
ny ikhw, “A`j qoN qUM mwDo dws nhIN irhw, bMdw isMG bhwdr ho igAw eyN[ pihlW qUM inrbl jIvW dw 
iSkwr krn leI qIr vrqdw sI, hux mYN qYƒ zwlmW dw iSkwr krn leI qIr Byt krWgw[” 

Copy From: Bed Time Stories- 8; p13
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Grade: 4 
Lesson Number: 6 
Unit Name: Comprehension 
Course: BolI 
Title:  Comprehension - Woman with the Pushchair I 
 
Standards 
Standard 2:  Comprehension of Appropriate Passages 

• Students comprehend grade-appropriate reading passages begin analysis of text. 
o Students ask questions that are not merely found verbatim in the text, but 

demonstrate analysis and predictions. 
o Students ask questions and support answers by connecting prior knowledge with 

literal information. 
o Students identify structural patterns found in informational text (compare & 

contrast, cause & contrast, sequential & chronological order) to strengthen 
comprehension. 

o Students evaluate new information and hypotheses by testing them against known 
information and ideas. 

o Students define figurative language (e.g., simile, metaphor, hyperbole, 
personification) and identify its use in literary works. 

o Students follow simple multi-step written instructions (e.g., how to assemble a 
product). 

 
Standard 7:  Listening and Responding to Oral Communication 

• Students listen critically and respond appropriately to oral communication. 
o Students retell, paraphrase, and explain what has been heard orally. 
o Students connect and relate prior experiences, insights, and ideas to those of a 

speaker. 
o Students identify the musical elements of literary language (e.g., rhymes, repeated 

sounds, instances of onomatopoeia). 
o Students give and follow five to six-step oral directions. 

 
Objectives 

1. Children practice their listening skills. 
2. Children form hypothesis based on story. 
3. Children identify pattern based on chronological order. 

 
Prerequisites 

• None
 
Materials 

• “Woman with the Pushchair” by Steve Kaufman - Pañjābī and English version can be 
ordered from www.mantralingua.com  

• Lined Paper for notes 
• Writing tools 
• Dry/Erase Board 
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• Markers  
• Every child should be given a big red card 

 
Advanced Preparation 

• Read the book several times and make note of where to make the breaks.   
• You will have to be dramatic.   

 
Engagement (10-15minutes) 

• Review what you did in your last class (meeting of Mādho Dās Bairāgī and Gurū 
Gobind Siṅgh). 

• Tell children that you are going to read a book that doesn’t really have a beginning or 
an end….it’s just a middle story.  Ask them if they have ever read anything like that. 

• Tell them that they’ll have the opportunity to create the missing parts and also they 
are going to use their skills to make educated guesses about the story. Tell them their 
listening skills will be used and they will have to listen and speculate at the same 
time. 

• Give each child a red card. Tell them that as you are reading the story, if there is a 
part that they really don’t understand then they should raise their red card and 
you can stop to clarify it for them.   

• Tell them that you will be stopping through the book to ask questions and they can 
ask you certain things then too. 

 
Exploration (35-40 minutes) 
All of this should be done in Pañjābī, including children’s answers 

• Begin by reading the title of the book.  Write it on the board - the book has both 
English and Pañjābī.  Read the Pañjābī. 

• Read the first page and stop to ask the question: 
o “What do you think Claire and Sona have done?”  (klyr qy sonw ny kI kIqw hY?) 

• Children can give you any multiple of answers.  Some will be interesting, some fun, 
and some just totally out there. 

• Write them on the board. 
• Continue reading until the part where the two girls talk about what Tommo said 

at the assembly.  DO NOT read the quote of what she said.  Stop there and ask 
children: “Do you still think that everything that is written on the board is a 
possibility of what the girls may have done?” 

• Circle the things that children think may not be possible any longer depending on 
what they have heard. 

• Continue reading and ask them what happened after you read the part in the story 
where it tells you what happened. 

• Continue reading until the girl’s part, after they plan to meet in the evening at Sona’s 
house. 

• Now let them hypothesize again as to what the girls will plan to or what might happen 
in the story next – Write them on the board—let them be as serious or funny as they 
want to be. 

• Continue reading until Sona comes into the room, with a surprise on her face. 
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• Ask children what they think has happened. If there are a lot of different ideas, write 
them on the board. 

• Continue reading up until they get ready to go to OXFAM with their money.  
• Ask them this time to WRITE down what happens next.  They can choose to write 

notes or sentences, but tell them you will be collecting these. 
• Continue reading on the rest of the story to the end. 
• Discuss with the children what they think of the story. 

 
Explanation/Extension (5-10 minutes) 

• Hopefully, children enjoyed working with the story.  
• Tell them that for their next class they are going to be developing a beginning and an 

ending to the story.   
• They will work in groups and they will act out the story.   
• Ask them to bring in any props that they think they want to use.  

 
Evaluation (On-going) 

• Have children share the story with their friends and family.   
• Tell them to get tips for beginning and ending.  
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Grade: 4 
Lesson Number: 7 
Unit Name: Comprehension 
Course: BolI 
Title:  Comprehension - Woman with the Pushchair II 
 
Standards 
Standard 2:  Comprehension of Appropriate Passages 

• Students comprehend grade-appropriate reading passages begin analysis of text. 
o Students ask questions that are not merely found verbatim in the text, but 

demonstrate analysis and predictions. 
o Students ask questions and support answers by connecting prior knowledge with 

literal information. 
o Students identify structural patterns found in informational text (compare & 

contrast, cause & contrast, sequential & chronological order) to strengthen 
comprehension. 

o Students evaluate new information and hypotheses by testing them against known 
information and ideas. 

o Students define figurative language (e.g., simile, metaphor, hyperbole, 
personification) and identify its use in literary works. 

o Students follow simple multi-step written instructions (e.g., how to assemble a 
product). 

 
Standard 9:  Recitations  

• Students deliver recitations and oral presentations. 
o Students speak in a manner that guides the listener to understand important ideas 

by using proper phrasing, pitch, and modulation. 
o Students provide a beginning, middle, and end, including concrete details that 

develop a central idea. 
o Students clarify and enhance oral presentations through the use of appropriate 

props (e.g., objects, pictures, charts). 
o Students read prose and poetry aloud with fluency, rhythm, and pace, using 

appropriate intonation and vocal patterns to emphasize important passages of the 
text being read. 

o Students recite brief poems (i.e., two or three stanzas), soliloquies, or dramatic 
dialogues, using clear diction, tempo, volume, and phrasing. 

o Students re-tell and relate stories paying attention to the sequence of events by 
answering who, what, when, where, why and how questions. 

 
Objectives 

1. Children develop a beginning and an ending to an already existing story line.  
2. Children perform a play using their story line using clear diction, volume and 

phrasing.  
 
Prerequisites 

• Lesson I on Comprehension. 
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Materials 

• Book from Lesson I 
• Paper/Writing tools 

 
Advanced Preparation 

• Be ready to discuss issues in the book that children may think of discussing. 
 
Engagement (10-15 minutes) 

• Begin class by recapping the book.   
• Tell children that they will be asked to get in a group to come up with the beginning 

and the ending of the book.  Before you break them into the groups, you will read 
the story uninterrupted.  

• Give children a chance to ask any questions that they may have about the story. 
 
Exploration (35-40 minutes) 

• Since children had an idea from their last class that they were to think of a beginning 
and an ending they shouldn’t need too much time to prepare. 

• Put the students into groups of four or five and have them brainstorm and come up 
with a beginning and an ending (7 to 10 minutes).

• Within each group, have one or two of the children be the scribe while the other two 
or three children should practice for the play (7 to 10 minutes).

• Have the groups perform the play (5 minutes each group).
 

Explanation/Extension (5-10 minutes) 
• Have children talk about the different plays and how they felt it all went. Have the 

students talk about how easy, or difficult, putting this together was. 
 
Evaluation (On-going) 

• Pay attention to children’s verbal skills in play and also to the written skills of those 
who were the scribes.  
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Grade: 4 
Lesson Number: 8 
Unit Name: Grammar 
Course: BolI 
Title:  Lesson I: Sentence Construction  
 
Standards 
Standard 5:  Grammar: Verb Conjugation 

• Students learn grammar related to regular and irregular verb conjugation.  Further 
parts of speech are also introduced (adverbs, prepositions, and coordinating 
conjunctions). 
o Students should recognize a verb and noun in sentences. 
o Students identify and correctly use singular and plural verbs and 

common/irregular conjugations. 
o Students identify and demonstrate usage of adverbs, prepositions, and 

coordinating conjunctions. 
 
Objective 

1. Students should recognize a verb and noun in sentences. 
 
Prerequisites 

• None
 
Materials 

• Chart paper  
• Markers  
• Sticky tack or tape 
• Cardstock 
• Pocket Chart 
• Paper  
• Pencils  

 
Advanced Preparation 

• Write the definitions for a verb and noun on chart paper and put them up where 
students can see them in the room (definitions attached).

• Collect pictures of nouns and verbs or find objects (book, apple) and practice action 
words (e.g., jumping, clapping) to model for the students. 

• Prepare a list where the class is divided into groups of four. Select children who have 
not worked with one another before together, but who you feel may work well 
together.  

• Construct simple sentences. Each group should have four different sentences. Write 
each word in the sentence on separate cardstock and put rubber bands around each set 
of cards that represents a sentence.  

• Put up the pocket chart where all students can see it.  
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Engagement (15-20 minutes) 
• Define a noun and verb to the students.  

o Noun Definition: A noun is the name of a person, place, thing or idea. 
iksy ivAkqI, QW, vsqU jW iKAwl dy nW ƒ nWv, nWau jW nwm kihMdy hn[ 

o Verb Definition:  A word which expresses action or being. 
ikirAw auh Sbd huMdy hn, ijhnW duAwrw vwk iv~c iksy kMm dy hox dw pqw lgdw hY[ jW 
ikirAw aus Sbd nUM kihMdy hn ijs duAwrw iksy kMMm dy hox dw pqw lgdw hY[

• Draw their attention to the definitions posted on the wall.   
• Show the students examples of nouns and verbs through pictures, objects or modeling 

actions. Have students identify each as a noun or verb.  
• Give the students three minutes to think of a noun or verb they want to share with the 

class.  
• Have each student present their finding.  
• The class then identifies the part of speech, as a noun or verb. 

 
Exploration (35 minutes) 
Constructing Sentences and Identifying Nouns and Verbs 

• Divide the class into groups of four.  
• Each student will also need to have a paper and a pencil before dividing into groups.   
• Give each group four sets of sentence cards. Each person in the group gets a set of 

cards. Tell the students not to mix up the cards.  
• Each group opens one set of cards at a time. Students work cooperatively to construct 

a grammatically correct sentence.  
• Once the sentence is made, have the students copy it down independently on paper 

and circle the nouns in the sentence and underline the verbs.  
• Group members share their findings and must be able to justify their answers. (e.g., a 

book is a noun because it is a thing.)  
• Repeat the process again until all four sentences have been decoded.   
• Each group selects one sentence and then repeats the same process with the class, 

leading them through the activity. Give students the pocket chart to use when 
displaying the sentence to the class. Groups then ask the class to identify the nouns 
and verbs in the sentence and justify their answer.   

  
Explanation/Extension (5-10 minutes) 

• Using a question-and-answer process, ask students to define what a noun is and what 
a verb is. Say a sentence and have students identify the noun and verb in the sentence. 

  
Evaluation  

• Teachers should check for individual student identification of nouns and verbs and 
also group participation. 
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Teacher Resources 
 
Below is a short list of vocabulary that can be used in this lesson.  
More vocabulary can be found at "Learn Punjabi in 25 Days" by Principal Santokh Singh; 
Publisher: B. Chattar Singh Jiwan Singh, Bazar Mai Sewan, Amritsar 
 
Nouns 
 

English Pañjābī Transcriptions 

Mango AMb Amb 
Orange sMqrw santrA 
Rasberry rsBrI rasbharI 
Cauliflower bMd gobI band gobI 
Potato AwlU AlU 
Raddish mUlI mUlI 
Horse GoVw ghoRA 
Sheep ByV          bheR 
Mouse cUhw cUhA 
Crow kW kAM 
Parrot qoqw  totA 
Stork bglw baglA 
Sister BYx bhaiN 
Brother Brw bhrA 
Paternal Uncle cwcw cAcA 
Paternal Aunty cwcI cAcI 
Paternal Uncle qwieAw tAiA 
Paternal Aunty qweI tAI 
Maternal Uncle mwmw mAmA 
Materal Aunty mwmI mAmI 
Maternal Uncle mwsV mAsaR 
Maternal Aunty mwsI mAsI 
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Verbs 
 

English Pañjābī Transcriptions 

To come Awxw            ANA 
To go jwxw jANA 
To open Kolxw kholaNA 
To sit bYTxw baiThNA 
Get up/wake up auTxw uThNA 
To return lytxw leTNA 
To eat Kwxw khANA 
To tell dsxw dasNA 
To see vyKxw vekhNA 
To listen suxnw suNanA 
To laugh hsxw hasNA 
 
Sentences 
 
• mY AMb  Kwxw hY[  mai amb khANA hai. 
• BYx hsdI hY[  bhaiN hasdI hai. 
• mwmw suxdw hY[  mAmA suNdA hai.  
• cwcw vyKdw hY[ cAcA vekhdA hai.  
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Grade: 4 
Lesson Number: 9 
Unit Name: Grammar 
Course: BolI 
Title:  Lesson II: Role Playing Verb Usage  
 
Standards 
Standard 5: Grammar: Verb Conjugation 

• Students learn grammar related to regular and irregular verb conjugation. Further 
parts of speech are also introduced (adverbs, prepositions, and coordinating 
conjunctions). 
o Students should recognize a verb and noun in sentences. 
o Students identify and correctly use singular and plural verbs and 

common/irregular conjugations. 
o Students identify and demonstrate usage of adverbs, prepositions, and 

coordinating conjunctions. 
 
Objective 

1. Students identify and correctly use singular and plural verbs and common/irregular 
conjugations.  

 
Prerequisites 

• Lesson I on noun and verbs
 
Materials 

• Markers  
• Cardstock 
• Pocket Chart 
• Paper  
• Pencils  

 
Advanced Preparation 

• Ensure the verb poster is posted on the wall (from Lesson I on verbs).
• Take approximately 50 cardstock pieces and two markers to the class.  

 
Engagement (15-20 minutes) 

• Review the definition of a verb with the students by drawing their attention to the 
definition posted in the classroom and asking them to describe what verbs are (from 
Class I). 

• Model an action for the class (e.g., touch your toe).  In a sentence, describe the 
actions you are doing so the students can hear you.  For example, Mr. Singh is 
touching his toe.  

•    Explain to the students how the verb usage changes within a sentence if the noun is 
singular or plural. A plural noun requires a plural verb in Pañjābī, as a singular noun 
requires a singular verb.   
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• Write your action on cardstock and place it in the pocket chart. Repeat the sentence 
again pointing to each word in written form and drawing the students’ attention to the 
verb as singular or plural.  

• Write the same sentence again using the plural form and discuss it with the students.  
 
Exploration (35 minutes) 

• Divide the class into small groups of four or five students. Spread the groups around 
the classroom so each group has its own space.   

• Ask each group to come up with a collective action task they will show everybody 
else (for example, everyone in the group claps at the same time or jumps at the same 
time).   

• Ask each group to share their task one at a time. 
• After each group performs their task, work with the class to verbalize their action as a 

sentence.  
• Draw the students’ attention to the verbs expressed in plural form. Write the sentence 

spoken on cards and place the sentence strip in the pocket chart. 
• Repeat the group’s action independently copying what they did. Verbalize the 

sentence and draw the students’ attention to the difference in the way the verbs sound 
when a group performs the task in comparison to when one person performs the task 
(sometimes only the noun might be plural).   

• Write out the sentence and place it in the pocket chart.   
• Repeat the same process until every group has the opportunity to share their 

collective action task and the teacher repeats it independently. 
• Note: The same engagement activity can be used during this lesson or another lesson 

focusing on regular and irregular verb conjugates (past, present and future tense).  
• Independently have each student record the sentences on the pocket chart on to paper 

and have them underline the verbs in the passage and identify underneath why a verb 
form should be singular or plural.   

• Repeat the same process for understanding verb conjugation in this lesson and others.  
  
Explanation/Extension (5-10 minutes) 

• Using a question answer process ask students to define what verb form should be 
used.  

 
Evaluation  

• Collect student work samples for assessment and use checklists to evaluate verbal 
usage of passages and sentence structure.  
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Teacher Resources 
 
Below is a short list of vocabulary that can be used in this lesson.  
More vocabulary can be found at Learn Panjabi in 25 Days, by Principal Santokh Singh; 
Publisher: B. Chattar Singh Jiwan Singh, Bazar Mai Sewan, Amritsar 
 
Nouns 
 

English Pañjābī Transcriptions 

Mango AMb Amb 
Orange sMqrw/sMqry santrA/santre 
Raspberry              rsBrI/rsBrIAW           rasbharI/rasbharIAM 
Cauliflower bMd gobI/bMd gobIAW band gobI/band gobIAM 
Potato AwlU ALU 
Radish mUlI/mUlIAW mUlI/mUlIAM 
Horse GoVw/GoVy ghoRA/ghoRe 
Sheep ByV                      bheR 
Mouse cUuhw/cUuhy cUhA/cUhe 
Crow kW kAM 
Parrot qoqw/qoqy totA/ tote 
Stork bglw baglA 
Sister BYx/BYxW bhaiN/bhaiNAM 
Brother Brw bhrA 
Paternal Uncle cwcw/cwcy cAca/cAce 
Maternal Uncle mwmw/mwmy mAmA/mAme 
Maternal Uncle mwsV mAsaR 
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Verbs 
 

English Pañjābī Transcriptions 

To come Awxw/AwauNdw/AwauNdy/AauNdIAW          ANA/AuMdA/AuMde/AuMdIAM 
To go jwxw/jWdw/jWdy/jWdIAW               jANA/jAMdA/jAMde/jAMdIAM 
To open Kolxw/Koldw/Kyldy/KyldIAW kholNA/kholdA/kholde/kholdIAM 
To sit bYTxw/bYTdw/bYTdy/bYTdIAW baiThNA/baiThdA/baiThde/baiThdIAM 
To arise auTxw/auTdw/auTdy/auTdIAW uThNA/uThdA/uThde/uThdIAM 
To return lytxw/lytdw/lytdy/lytdIAW leTNA/leTdA/leTde/leTdIAM 
To eat Kwxw/KWdw/KWdy/KWdIAW               khANA/khAMdA/khAMde/khAMDIAM 
To tell dsxw/dsdw/dsdy/dsdIAW dasNA/dasdA/dasde/dasdIAM 
To see vyKxw/vyKdw/vyKdy/vyKdIAW vekhNA/vekhdA/vekhde/vekhdIAM 
To listen suxnw/suxdw/suxdy/suxdIAW suNanA/suNdA/suNde/suNdIAM 
To laugh hsxw/hsdw/hsdy/hsdIAW hasNA/hasdA/hasde/hasdIAM 
 
For more activity ideas on grammar usage you can go to: 
http://www.lovetolearnplace.com/Grammar/simplegrammargames.html#anchor516130 
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Grade: 4 
Lesson Number: 10 
Unit Name: Word use 
Course: BolI 
Title:  Understanding Antonyms and Synonyms using a Dictionary 
 
Standards 
Standard 1:  Oral and Silent Reading 

• Students achieve fluent oral and silent reading, through understanding of basic 
features of reading, including letter patterns and their translation into spoken 
language. 
o Students decode regular multi-syllabic words, including knowledge of prefixes 

and suffixes (be-, re-, etc.).
o Students distinguish and interpret words with multiple meanings.  
o Students use sentence and word context to find the meaning of unfamiliar words. 
o Students use a dictionary to learn the meaning and features of unfamiliar words. 
o Students understand and explain common antonyms and synonyms. 
o Students read aloud fluently and accurately and with appropriate intonation and 

expression. 
 
Objective 

1. Students will understand and explain common antonyms and synonyms.  
2. Students will use a dictionary to find antonyms and synonyms and identify the 

meaning of unfamiliar words.  
 
Prerequisites 

• Teacher and students have experience using a Pañjābī dictionary.  
 
Materials 

• Chart paper  
• Markers 
• Blackline Master #1 (see below) 
• Pencils  
• Class set of Pañjābī dictionaries (Panjabi University, Patiala)  

 
Advanced Preparation 

• Write the definitions for antonym and synonym on chart paper and put them up where 
students can see them in the room (definitions attached below).

• Make photocopies of Black-line Master #1 (attached below).
• Write a list of antonyms and synonyms on letter size paper for you to use during the 

game (examples attached below).
 
Engagement (15-20 minutes) 

• Ask students what an antonym is. Draw their attention to the definition that is posted 
in the room.  
o Antonyms are words that have opposite meanings.  
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ijhnW SbdW dy ArQ ie~k dUsry qoN ivroDI/aulty hox auhnW nUM ivroDI/ivroDwrQk Sbd 
kihMdy hn[ 

• Give students an example of what an antonym is (e.g., up-down: aupr-Qly, upar-thale). 
o ijvyN: su`qw-jwgdw, KwlI-BirAw, su`kw-hrw, gMdw-sohxw, motw-pqlw, cMgw-mwVw, hOlI-au~cI, 

CotI-v`fI, kwlw-ic`tw, zwlm-idAwlU   
• Follow the same process again this time asking students what a synonym is and 

providing an example of what a synonym is.  
o Synonyms are words that have a similar meaning (e.g., grm-q`qw, garam-tattA). 

ijhnW SbdW dy ArQ ie`ko ijhy hox auhnW nUM smwnwrQk Sbd kihMdy hn[ ijvyN: jl-pwxI, 
Gr-mkwn, kuVI-lVkI, murgw-ku`kV, vIr-Brw, sbjI-BwjI, rotI-Pulkw, ru`K-dR`Kq, 
bu`Fw-bzurg 

 
Antonym/ Synonym Jeopardy Game 

• Divide the class in half, thus forming two teams. Have each team line up separately.  
The team members at the front of each line compete against one another.  

• Explain that you will call out a word and the first person to say the antonym matching 
that word gets a point. Each time a team gets the answer right give them a point that 
is recorded on a chart (see example attached below).

• Play the game again but this time focus on finding synonyms. Keep playing until each 
player gets two or three chances to answer.   

• Congratulate all students on their efforts at the end of the game.   
 
Point Chart Example 
 
 
 
 
 
 
 
 
 
 
 
Exploration (35 minutes) 
Synonym/Antonym Assignment 

• Review with the class how to use a Pañjābī dictionary.  Make sure to point out where 
antonyms and synonyms for a word are found in a dictionary. 

• Give each student a dictionary and a copy of Blackline Master #1. Have them find 
each word in the dictionary and write an antonym and synonym for it. Students then 
write a definition of the word and use it in a simple sentence. Complete the first 
question as a class so they understand what to do (See example attached below).   

 
 

 
Team 1                                        Team 2    
     lll                                            llll           
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Explanation/Extension (5-10 minutes) 
• Review the definitions for antonyms and synonyms. Say a word and ask a student to 

tell you the appropriate antonym or synonym in response.  
• Extension: For those students who complete the assignment quickly and effectively, 

have them divide into pairs and give each pair a dictionary. Have one student open 
the dictionary and say a word while the other partner tries to say an antonym or 
synonym for the word; then they switch, so each person gets a turn.  

 
Evaluation  

• Check for understanding through questioning the examples that children provide. 
• Evaluate definition sheets.  
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Teacher Resources 
 
          
Name_______________________________   Date________________________ 
 
 
Instructions:  Using a dictionary, for each word write its antonym, synonym, definition and 
use it in simple sentence. 
 
 
Example    au~pr 
Antonym Q`ly 
Synonym au~qy 
Definition           

            

             

Sentence           

            

             

 
 
 
Word          

Antonym       

Synonym       

Definition           

            

             

Sentence           
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Grade: 4 
Lesson Number: 11 
Unit Name: Grammar 
Course: BolI 
Title:  Identifying and Using Prepositions 
 
Standards 
Standard 5:  Grammar: Verb Conjugation 

• Students learn grammar related to regular and irregular verb conjugation. Further 
parts of speech are also introduced (adverbs, prepositions, and coordinating 
conjunctions). 
o Students should recognize a verb and noun in sentences. 
o Students identify and correctly use singular and plural verbs and 

common/irregular conjugations. 
o Students identify and demonstrate usage of adverbs, prepositions, and 

coordinating conjunctions. 
 

Objective 
1. Students will identify and demonstrate the proper usage of prepositions.  

 
Prerequisites 

• Teacher is familiar with parts of speech.   
 
Materials 

• Chart paper  
• Markers 
• Paper  
• Pencils  
• Sticky tack or tape 
• Boxes or containers 
• Objects: toys or everyday items (e.g., pencil) 

 
Advanced Preparation 

• Prepare a class list dividing students into groups of three or four. Choose children 
who have not had the opportunity to work with one another and those who work well 
with one another.  

• Prepare a poster defining the term preposition (sbMDk/sabandhak) and include an 
example with it. It must be noted that while the English term is “preposition,” 
however, due to the nature of Pañjābī sentence structure, it could actually be 
considered a “postposition.”  Definitions are attached for “preposition” in English and 
sbMDk (sabandhak) in Pañjābī. 

• Collect enough boxes or containers so each group will have one. 
• Collect enough objects so each student has one. The objects should be small enough 

to fit in the box or container.  
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Engagement (15-20 minutes) 
• Using an object (desk) place another object (book) on the first object (desk) and then

repeat. “The book is on the desk” (ikqwb myz dy auqy hY [).  Then move the position of
the object in relation to the desk (e.g., around, in front, behind, beside, under etc.)
(Pañjābī examples attached below).

• Define a preposition and draw the student’s attention to the definition posted in the
room.

• Brainstorm a list of prepositions in Pañjābī and post it in the room.
• Repeat the positions again. This time have the students identify the position of the

object and write a sentence describing what they see on the board. For example, the
book is on the table.

• Underline the preposition in the sentence.

Exploration (35 minutes) 
Identifying Prepositions 

• Divide the students into groups of three or four. Provide each group with a box or
container and four different objects.

• Have each student hold up their object and the teacher writes the name of all the
objects on chart paper and posts it in the room.

• Have each student take a turn placing their object in relation to the box or container
(e.g., Agy, ipCy, nwl). As the student places the object in different places the other
members in the group orally describe the position of the object.

• All group members then write a sentence of what they see. Have students refer to the
list of prepositions posted in the class and the object list to help them construct the
sentences.

• Repeat the process so each student gets a chance to place their object in relation to the
box or container. Encourage students to use different prepositions.

Explanation/Extension (5-10 minutes) 
• As a culminating activity in their response journals have students define and provide

two examples of a preposition and express what they enjoyed about the activity.

Evaluation 
• Move among the groups to see each students’ abilities to use prepositions.
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Teacher Resources 
 
Definition: (from: http://www.colorado.edu/slhs/CLL/latindef.htm) 
 
PREPOSITIONS: A preposition comes before (pre) a noun or pronoun, and shows the 
relationship (position) of that person or thing to something else. If you imagine an ant next 
to a hollow tree, a preposition describes "anywhere the ant can go"  (this definition is clever 
but it leaves out a few prepositions, such as "of" and "for").  A preposition is followed by a 
noun or a pronoun. 

• A few English prepositions: in, into, on, onto, over, under, through, to, up, down, by, 
with, from, of, out, between, across, without, for. 

• Simple Latin prepositions: in (= in, on, into, or against), cum (with), e or ex (out of) 

Note:  In Pañjābī, they are “post-positions” because they come after nouns and pronouns. 

sMbMDk auh Sbd huMdy hn, ijhVy ik nWv jW pVnWv qoN ip`CoN Aqy ikirAw qoN pihlW Aw ky vwk ivcly 
bwkI SbdW nwl nWv jW pVnWv dy sMbMD nUM drswauNdy hn (bwry d`sdy hn[) ijvyN: mYN kursI au~pr bYTI 
hW[ bMdw isMG r`uKW dy iv~ckwr KVHw hY[ 

 
Prepositions 

 

English Pañjābī Transcriptions 

In AMdr, ivc, andar, vic 
On, Up, Above au~qy, au~pr      utte, uppar 
Below,  Under Q`ly              tthale 
Before,  In front of A`gy              agge 
Behind ip`Cy picche 
Far dUr dUr 
Near nyVy, lwgy neRe, lAge 
From qoN toM 
To vl val 
In between ivckwr vickAr 
Up to qk, qIk,  tak, tIk 
For vwsqy,  leI vAste, laI 
Through duAwrw, rwhI duArA, rAhI 
With nwl nAl 
Without bgYr,  ibnW  Vbagair, binAM 
About bwry, sbMDI bAre, sabandhI 
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Grade: 4 
Lesson Number: 12 
Course: BolI 
Title:  Around the World  
 
Standards 
Standard 1:  Oral and Silent Reading 

• Students achieve fluent oral and silent reading, through understanding of basic 
features of reading, including letter patterns and their translation into spoken 
language. 
o Students decode regular multi-syllabic words, including knowledge of prefixes 

and suffixes (be-, re-, etc.).
o Students distinguish and interpret words with multiple meanings. 
o Students use sentence and word context to find the meaning of unfamiliar words. 
o Students use a dictionary to learn the meaning and features of unfamiliar words. 
o Students understand and explain common antonyms and synonyms. 
o Students read aloud fluently and accurately and with appropriate intonation and 

expression. 
 
Objective 

1. Students will read aloud fluently and accurately and with appropriate intonation and 
expression.  

2. Students will distinguish and interpret words with multiple meanings. 
3. Students will decode regular multi-syllabic words, including knowledge of prefixes 

and suffixes. 
4. Students will use a dictionary to learn the meaning and feature of unfamiliar words. 

 
Prerequisites 

• Teacher familiarity with multi-syllabic words.    
• Teacher familiarity on how to use a Pañjābī dictionary. 

 
Materials 

• Chart paper  
• Markers 
• Sticky tack or tape 
• Response journals 
• Cardstock 
• Class set of Pañjābī dictionaries (Panjabi University, Patiala)  
• Paper 
• Pencils and erasers 

 
Advanced Preparation 

• Review the rules of the game Around the World. 
• Prepare a class set of multi-syllabic words on cardstock. 
• Write out a passage with unfamiliar words and display it in the room (passage 

attached).
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• Create another set of sentences from the passage with unfamiliar words on chart 
paper that the students will copy. 

 
Engagement (15-20 minutes) 
Game – Around the World 

• All students stay at their desks or sit in a circle. Choose two students to stand and 
show them a regular multi-syllabic word written on a card. The first student who is 
able to read the word wins and moves on to the next student. Repeat the same process 
showing a new word every time. The student who guesses the word correctly first 
moves on. The game continues until all students have had a chance to guess at a 
word. Those students sitting and waiting must try to guess what the word says in their 
heads. 

• After the game is over, have students record in their response journals in Pañjābī or 
English what strategies they used to try and figure out what the word said. For 
example, students may write that they divided the word into syllables or sounded out 
each letter and vowel symbol to decode the word. As a class talk about these 
strategies and how different strategies can be used to help figure out what a word 
sounds like. 

 
Exploration (35 minutes) 
Decoding Unfamiliar Words  

• As a class read the passage together using proper intonation and expression; underline 
unfamiliar words as you go along. Work with the students to try and figure out the 
meaning of the unfamiliar word in the context in which it appears.  

• After students practice the process as a class, have the students copy the sentences 
written on chart paper from the passage.  

• After reading and writing the passage independently, students identify unfamiliar 
words by underlining them and write an explanation of what they think the word 
means below the passage based on the context in which the word appears.  

• As a class discuss the meaning of the unfamiliar words in the passage.   
• Give each student a dictionary, have them find the word and then have them define 

it to confirm their assumptions.  
  
Explanation/Extension (5-10 minutes) 

• Review different types of strategies used to decode words and their meaning by 
having different student raise their hand identifying the types of strategies they may 
have used.   

 
Evaluation (On-going)  

• Student assessment will be an on-going task. Check for student participation during 
passage reading and ability to identify unfamiliar words. 
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Teacher Resources 
 
Passage 
 
srIr dI ishq leI Kyfnw zrUrI hY[ pr pVHn vyly pVHo qy Kyfn vyly Kyfo[ 
Awpny swQIAW nwl ipAwr kro qy Kyfo[ im`tI G``ty ivc Kyfn nwl k`pVy mYLy ho jWdy hn[ 
Kyf AijhI Kyfo ijs ivc iksy nwl lVweI nw hovy[ iksy nwl DoKw jW SYqwnI nw kro[ 
Kyf nMU Kyf dI Bwvnw nwl Kyfo[ bdly jW lVweI dI Bwvnw nwl nw Kyfo[ 
 



SojhI                                                                                       BolI 
 

© 2013 Sikh Research Institute                                                                                          38 



SojhI                                                                                       BolI 
 

© 2013 Sikh Research Institute                                                                                          39 

Grade: 4 
Lesson Number: 13-14 
Unit Name: Resource Materials 
Course: BolI 
Title:  Mahān Kosh 
 
Standards 
Standard 1:  Oral and Silent Reading 

• Students achieve fluent oral and silent reading, through understanding of basic 
features of reading, including letter patterns and their translation into spoken 
language. 
o Students decode regular multi-syllabic words, including knowledge of prefixes 

and suffixes (be-, re-, etc.).
o Students distinguish and interpret words with multiple meanings.  
o Students use sentence and word context to find the meaning of unfamiliar words. 
o Students use a dictionary to learn the meaning and features of unfamiliar words. 
o Students understand and explain common antonyms and synonyms. 
o Students read aloud fluently and accurately and with appropriate intonation and 

expression. 
 
Standard 3:  Reference Materials 

• Students understand the purposes of various reference materials. 
o Students understand the purpose of the Mahān Kosh. 

 
Objectives 

1. Students will learn what the Mahān Kosh is and will learn about Kāhn Siṅgh Nābhā.  
2. Students will practice silent reading.  
3. Students will learn that the Mahān Kosh is an important resource for research. 

 
Prerequisites 

• None 
 
Materials 

• Four to five copies of the Mahān Kosh (or more depending on availability and 
number of students) 

• Paper/Pencil 
• Copy of Kirpal Singh Panu’s article; to print article go to: 

http://www.ik13.com/MahanKosh/Mahankosh.pdf 
 
Advanced Preparation 

• Teacher should read the article and be familiar with it. 
• Teacher should explore the Mahān Kosh to better understand it and better explain it to 

the children. 
• Teacher should plan to use two class periods for this class in order to let children 

share their findings and to explore the Mahān Kosh further. 
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Engagement (15-20 minutes) 
• Have children silently read the article of Kirpal Singh Panu.   
• Ask them to underline words/phrases they are not familiar with.   
• Discuss the article and make sure children understand the entire article, as it is 

somewhat difficult for this age group.  
 
Exploration (35 minutes) 

• Divide students into groups of three or four and give them a Mahān Kosh each.  Make 
sure that each group has a strong reader in their group. If possible it would be good 
to have extra adults with strong Pañjābī skills to help out with the groups.   

• Assign each group an alphabet to work with. Tell them to glance through all the 
words/phrases and pick one or two words that they find to be interesting to share with 
other children. Recommend that they pick something that is familiar to them, but the 
definition is new.  

• Have them write the word, the description and the background in a manner that they 
would like to share it with everyone. Give children more time if needed.  They 
should also continue their research in their next class. 

• Teacher should move from group to group to help children focus and help them with 
their research. 

 
Explanation/Extension (5-10 minutes) 

• If any group is finished, have them share their findings with you. Provide them with 
appropriate feedback and have them prepare for presentation in the next class.  

 
Evaluation (On-going) 

• Ask children to find other Sikh materials as resources to research from. 
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Grade: 4 
Lesson Number: 15 
Unit Name: Typing - Gurbanilipi 
Course:  BolI 
Title:  Typing I 
 
Standards 
Standard 6:  Basic Keyboard Skills Using a Gurbanilipi font 

• Students demonstrate basic keyboarding skills using a Gurbanilipi font. 
o Students become familiar with typing on a computer using Gurbanilipi and basic 

computer terminology. 
 
Objectives 

1. Students become familiar with the keyboard and practice typing using the Gurbanilipi  
font. 

 
Prerequisites 

•    Gurbanilipi font (http://www.sikhnet.com/s/SGGS-Fonts) installed.
 
Materials 

• Copy of attached key map  
• List of words to begin typing 
• Overhead projector 
• Transparency of key map   
• Key boards for children (resources below) 
• Have a few computers set up so that children can practice at a real monitor 

 
Advanced Preparation 

• Teacher should be familiar and comfortable with the key map. 
 
Engagement (15-20 minutes) 

• Ask children if they have typed before. Some of them may have and some may not 
have.   

• Tell them that for a couple of weeks they are going to learn typing in Pañjābī.   
• Students should practice at home and by the end of the semester they will be typing 

paragraphs. 
• Show children the transparency of the key board.   
• Together, go over all of the 35 letters on the keyboard.  
• Say some words and have children tell you what letters on the keyboard they will use 

to create that word. 
 
Exploration (35 minutes) 

• To begin with, have children practice the words below.   
• None of the words require typing that uses the shift key.   
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• After children are done with typing the words out, stop and then have children type 
out the alphabet.  

• Ηave them repeat the words below and have them repeat the entire alphabet. They 
should have enough time to do this. 

 
Explanation/Extension (5-10 minutes) 

• Have children check their typing for mistakes. 
• If students have time, let them practice typing their names.  

 
Evaluation (On-going) 

• Check children’s typing to see if they were accurate. 
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Teacher Resources 
 
 
jl klm qn kml blb 
btn mtr mn qr fr 
kr sj hn sn mdn 
grm nrm krm nmk cmk 
ngr ksrq grdn drjn mlml 
prbq jgmg glml brkq   
 
 

 GurbaniLipi  Key  Map 
 

(Upper & Lower Case Characters) 
 

Backs p ace

Space-b ar

` 1 2 3 4 5 6 7 8 9 0

=
Q W E R T Y U I O P { }

A S D F G H J K L : "

Z X C V B N M < > ?

-

, .

;
'

[ ]

_ +

/

|

\

Option

Return

Shift

Tab

!
1 2

#
3

$
4

%
5 6

&
7

*
8

(
9

)
0

_
-

+
=

|
\

Q
q

W
w

E
e r

T
t

 I
i

P
p

{
[

}
]

A
a

S
s

D
d

F
f

:
;

"
'

N
, . /

  @

  R   Y
  y

  U
u

  O
o

G
g

  H
h

J
j

K
k

L
l

Z
z

X
x

C
c

V
v

B
b n

  M
m

?

^
  ̀
 ~ 

><

ALT

Shift

Cap Lock

 
 

All rights are reserved by the author, Kulbir S. Thind, MD,  3724 Hacienda Street, San Mateo,  CA 94403,  USA.  
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KEY 
CAP 

Char. Shift 
Char. 
(CAP.) 

A a A 

B b B 

C c C 

D d D 

E e E 

F f F 

G g G 

H h H 

I i I 

J j J 

K k K 

L l L 

M m M 

N n N 

O o O 

P p P 

Q q Q 

R r R 

S s S 

T t T 

U u U 

V v V 

W w W 

X x X 

Y y Y 

Z z Z 
 

KEY 
CAP 

Char. Shift 
Char. 

   

1 1 ! 

2 2 ª@ 

3 3 # 

4 4 $ 

5 5 % 

6 6 ^ 

7 7 & 

8 8 * 

9 9 ( 

0 0 ) 

` ª` ~  

- - _ 

= = + 

[ [ { 

] ] } 

\ \ | 

; ; : 

' ' " 

, , < 

. . > 

/ / ? 
 

To access other characters 
shown in the table that 
follows, hold down the Alt 
key, type a zero (0) on the 
numeric keypad, then type 
the three digits of the 
character’s ANSI number. 
Keep the Alt key pressed 
until all the numbers are 
typed. 
 
 
 

ANSI Numbers 
131 ƒ  168 ª¨ 

133 …  174 ªR 

134 ª†  176 ° 

136  ˆ̂  177 ± 

145 ‘  180 ª´ 

146 ’  181 ªµ 

147 “  191 ¿ 

148 ”  205 ªÍ 

149 •  206 Î 

150 –  207 ªÏ 

151 —  216 Ø 

152 ª˜  218 Ú 

156 ªœ  230 ªæ 

160 
A solid 
space 
charac 

 231 ªç 

162 ¢  247 ÷ 

163 £  252 ªü 

165 ¥    
 

Characters with essentially 0 
width (these characters 
overlap above or below the 
characters on the left): 
 

 ªy ªY ªo ªO ª`ªM ªµªu ªU ªü ª¨ 
ªH ªç ª† ªœ ª˜ ªÏ ª®ª®ªÍª@ª´ 

 

Character that partially 
overlaps above  the character 
on the left:ªI 

Characters that partially 
overlap above  the character 
on the right: i  ~  å   
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Grade: 4 
Lesson Number: 16 
Unit Name: Typing: Gurbanilipi 
Course:  BolI 
Title:  Typing II 
 
Standards 
Standard 6:  Basic Keyboard Skills Using a Gurbanilipi font 

• Students demonstrate basic keyboarding skills using a Gurbanilipi font. 
o Students become familiar with typing on a computer using Gurbanilipi and basic 

computer terminology. 
 
Objectives 

1. Students become familiar with the keyboard and practice typing using the Gurbanilipi 
font. 

 
Prerequisites 

• Previous completion of Typing Lesson I. 
• Gurbanilipi font (http://www.sikhnet.com/s/SGGS-Fonts) installed.

 
Materials 

• Key map (attached)  
• List of words to begin typing 
• Overhead Projector 
• Transparency of key map   
• Keyboards for children  
• Have a few computers set up so that children can practice at a real monitor 

 
Advanced Preparation 

• Teacher should be familiar and comfortable with the key map. 
 
Engagement (15-20 minutes) 

• Have children practice words where they will have to use the shift keys and other 
symbols, etc. Tell them to keep typing and not to worry over mistakes. 

• If you are able to get a printer, print out each child’s typing and have a partner check 
for mistakes. 

 
Exploration (35 minutes) 

• Ask children how they feel about the typing process in order to give them a little 
break and also to gauge their comfort or level of difficulty.   

• Now tell children that they have a free typing opportunity, but the topic is “Me.”  
They can type anything about themselves. 

 
Explanation/Extension (5-10 minutes) 

• Print out each “Me” typing exercise and have children read them if they want to.  
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Evaluation (On-going) 
• Collect the paragraphs and see how children did with their typing.  
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Teacher Resources 
 
nwK Qwl Bwr Xwr QVw swbx cwnx crKw lVnw A^bwr 
isr igx ipAw igAw Sihr zihr GVI hwQI &kIr s&weI  
kursI jurwb auT Puhwrw PulkwrI aUT bUt kUb JUtw pUrn mUrq 
Byf Kyf Tylw swfy kIVy pYr AYnk CYxy svYtr bYVy QYlw  
mor GoVw top Coly kOl qOilAw hQOVw ivCOxw  
AMb ieMjx muMfw mUMh dMd KMf  
bWh bWdr vWg  
A`K ie`t m`CI ju`qI h`Q p`g J`tkw 
pRym ipRQvI kRoD  
AwlHxw pVH bMnH jVH folH kwVH  
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Grade: 4 
Lesson Number: 17 
Unit Name: Writing 
Course: BolI 
Title:  Letter writing I 
 
Standards 
Standard 4:  Writing Sentences and Paragraphs with a Central Idea 

• Students write coherent sentences and multi-paragraph compositions that develop a 
central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. 
o Students learn the formats to write personal and formal letters, thank-you notes, 

and invitations. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 
Objective 

1. Children will write letters according to their area of interest. 
 
Prerequisites 

• This is the lesson in a two-part series on letter writing. 
 
Materials 

• Letter writing material 
• Examples of letters written in Pañjābī (example attached) 
• Chart paper  
• Markers 

 
Advanced Preparation 

• Write a letter to your class in Pañjābī specifying the task of the day: Writing a letter. 
 
Engagement (15-20 minutes) 

• Begin class by asking children if they have ever written a letter to anyone. Ask them:  
o What kind of letters have you written?  
o Do you all like to get mail?  
o What are some reasons that people write letters?  
o What type of letter would you write if someone gave you a gift?  
o What type would you write if you broke a friend's toy?  
o What type would you write if you were having a party? 

• Then together go over the different steps in a letter. You can ask children questions, 
such as – what does a letter usually begin with? What comes next?  How does it end? 
etc. 

• As children respond, write the answers on chart paper for children to follow along. 
Do this both it English and Pañjābī. Ask children to be specific. If they say it has a 
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greeting, then ask them to give specific examples of it: (My dear,  myrI ipAwrI, myry 
ipAwry). 

• Make sure the greeting, the body and the closing of a letter are covered.  
• Read the Pañjābī letter you wrote to the class and the attached example as well. 

 
Exploration (35 minutes) 

• Now talk about what and who children would like to write to. For the most part, if 
children choose their own topic and their own person to write to they will be more 
effective, but you will know best which students in your class will need direction. 

• Brainstorm topics and write them on the chart paper (website with examples of 
possible topics attached).

• Let children ask questions about specific words. 
• Then let them begin drafting their letters. 
• Have them sit on their own. Give them options to actually begin writing the letter or 

to create a bulleted format of what they want in their letter from start to finish. 
 

Explanation/Extension (5-10 minutes) 
• For the last few minutes have children pair up and discuss their progress on their 

letter and share with their partner what they are writing about. Ask their partner to 
advise them on their progress and if they think they can add or take away something, 
etc.  

 
Evaluation (On-going) 

• Tell children to finish their letter for the next class and have it ready to read to the 
class. 

• Before the next class, they should also read their letter to at least one member of their 
family.  
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Teacher Resources  
 
Letter Writing Topics 
 
http://www.youthonline.ca/penpals/bltopics.shtml  

 

Sample Letter 

Awpxy jnm idn ’qy Awpxy dosq ƒ s`dxw 
 

 786, moqw isMG ngr 
 jlMDr, pMjwb 

  
2 jnvrI, 2013 

 
myry ipAwry mnjoq isMG,  

 
qYƒ ieh jwx ky KuSI hovygI ik myrw jnm idn 14 jnvrI ƒ hY[  myry mwqw ipqw ny ies vwr ieh 
DUm-Dwm nwl mnwaux dw PYslw kIqw hY[  iek cwh-pwrtI hovygI[  nwcx-gwx dw pRogrwm vI hovygw[  
ieh KUb mOj myly vwlI SWm hovygI[  Awpxy sWJy dosq, blivMdr qy sohx vI Aw rhy hn[  ies mOky ’qy 
myry irSqydwr vI hoxgy[  qYƒ auhnW dy swQ dw luqP Awvygw[  mYƒ aumId hY ik qUM ies auqsv ivc 
Swml ho ky swfy nwl KuSIAW sWJIAW kryNgw[ 

 
imhrbwnI krky zrUr AwvIN[  mYN qyrI aufIk krWgw[ 

 
     qyrw im`qr, 
 BUipMdr isMG 
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Grade: 4 
Lesson Number: 18 
Unit Name: Writing 
Course: BolI 
Title:  Letter writing II 
 
Standards 
Standard 4:  Writing Sentences and Paragraphs with a Central Idea 

• Students write coherent sentences and multi-paragraph compositions that develop a 
central idea. 
o Students can create multi-paragraph compositions, including a developed topic 

sentence, and simple supporting facts and details. 
o Students learn the formats to write personal and formal letters, thank-you notes, 

and invitations. 
o Students describe the setting, characters, objects, and events using adjectives and 

appropriate vocabulary. 
 
Objective 

1. Children will finish their letters and read them to the class. 
 
Prerequisites 

• Lesson I on Letter Writing.
 
Materials 

• Letter writing material 
• Examples of letters written in Pañjābī (available in Lesson 17) 
• Chart paper  
• Markers 

 
Advanced Preparation 

• Write a friendly letter to someone so that it can be read in the class. 
  
Engagement (5-10 minutes) 

• Ask children how their letter writing assignment was. Let them share their successes 
and difficulties.  

•    Then tell them that everyone is going to read their letter to the class today and the 
class will do some constructive criticism - ALL IN Pañjābī! 

 
Exploration (35-45 minutes) 

• Have five children read their letters one after the other, so that no one feels pressured.  
• After five children have gone then let the other children comment on the letters.   

o What did you like about them? How can they be improved?  How would they 
be better understood? etc. 

• Do this with the entire class. 
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Explanation/Extension (5 minutes) 
• Encourage children to correct their letters and mail them out. 

 
Evaluation (On-going) 

• Pay special attention to children’s grammar in the letter and reading fluency. 
• Also pay special attention to the use of spoken Pañjābī during constructive criticism.  
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Grade: 4 
Lesson Number: 19 
Unit Name: Poetry 
Course: BolI 
Title:  Poetry I 

Standards 
Standard 2:  Comprehension of Appropriate Passages 

• Students comprehend grade-appropriate reading passages and begin analysis of text.
o Students ask questions that are not merely found verbatim in the text, but

demonstrate analysis and predictions.
o Students ask questions and support answers by connecting prior knowledge with

literal information.
o Students identify structural patterns found in informational text (compare &

contrast, cause & contrast, sequential & chronological order) to strengthen
comprehension.

o Students evaluate new information and hypotheses by testing them against known
information and ideas.

o Students define figurative language (e.g., simile, metaphor, hyperbole,
personification) and identify its use in literary works.

o Students follow simple multi-step written instructions (e.g., how to assemble a
product).

Standard 4:  Writing Sentences and Paragraphs with a Central Idea 
• Students write coherent sentences and multi-paragraph compositions that develop a

central idea.
o Students can create multi-paragraph compositions, including a developed topic

sentence, and simple supporting facts and details.
o Students learn the formats to write personal and formal letters, thank-you notes,

and invitations.
o Students describe the setting, characters, objects, and events using adjectives and

appropriate vocabulary.

Objective 
1. Students write an initial draft of a poem that will be edited over several lessons.
2. Students learn different kinds of figurative language and are able to make

assumptions about their own poetry and use appropriate knowledge to begin editing
processes.

Prerequisites 
• Teacher familiarity with poetic forms (attached below).
• This is the first in a five-part series on Poetry and Figurative language lessons.

Teacher should read the entire unit’s worth of lessons, in order to better understand
the process in which students will explore poetry.
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Materials 
• Lined paper  
• Construction Paper 
• Markers/Crayons/Colored Pencils/Charcoal art pencils, etc. 
• Dry/Erase board 

 
Advanced Preparation 

• This lesson might initially be a little scary for students, as they will be asked to 
develop a poem without any pre-learning on this topic in the BolI classes.   

• They will be using knowledge from their poetry classes at school if they have had 
any. Have examples of different topics that you might offer to them. Some topics 
might be: a place, an emotion,  a person (koeI QW, koeI jzbwq, iksI mnuK bwry). 

 
Engagement (20-25 minutes) 

• Begin by asking children to write a poem in Pañjābī.  
• Tell them that it can be any topic that they want.  
• It can be in any format that they want it.   
• Since you will know your class ability best, you can decide if you want children to 

work in pairs or perhaps give them the option to work in pairs. 
• Then, have students illustrate a picture depicting their poems.  
• Tell them that this is just a draft of a poem that they are going to expand on over the 

next several weeks.  
 
Exploration (30-35 minutes) 

• Now begin talking about what a poem is (attached).
• Children may probably have learnt the different things in school, so have them 

verbalize them.   
• Write them on the board as they tell you and see if you can fit everything on the list 

below. Choose to do it in English and Pañjābī both. 
• Ask the children to try to give you an example for each thing they come up with. If 

possible have them give you the example in Pañjābī.  
• You won’t be concentrating on all aspects of the list, but it does give children a good 

starting point.    
• In particular, focus on simile, metaphor, hyperbole, and echo. Have some examples 

ready to share with the children in Pañjābī. 
 
Explanation/Extension (5-10 minutes) 

• When children are done then have them reread their poems to themselves and see 
what kind of techniques they may have used and what kind they may want to use as 
they revise their poems over the next few weeks.   

• As children are doing that, go around and take a look at everyone’s poems, try to keep 
in mind the topics they are using; even write them down if you want for yourself, so 
that you can get children more suggestions for their topics.  
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Evaluation (On-going) 
• This is a good lesson to gauge children’s level and understanding through their poetry 

writing.   
• Have children think of other things they want to add to their poetry and also ask them 

to bring to class one poem that interests them.   
• Ask them to try to find a Pañjābī poem, but if they can’t find one, they can bring an 

English one too.   
• Once the final version of the poem is done a few weeks later, you can decide to put 

them up as a class. 
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Teacher Resources 

What's in a Poem?  

Writers use different literary techniques, poetic forms, and sound patterns to create rich 
imagery and emotional connections with readers. Use this glossary to inspire your budding 
poets. 

Alliteration: Repeating, within a line or phrase, the same initial consonant sound in several 
words (the raging river roared)

Antonyms: Words that have opposite meanings 

Assonance: Repeating, within a line or phrase, the same vowel sounds in words that have 
different consonants (the mad cat ran)

Blank verse: Poetry that doesn't rhyme but which has a set meter and rhythm  

Carpe Diem: Latin for "seize the day," a common theme in poetry that emphasizes how life is 
short so we should make the most of today 

Echo: Repeating sounds, syllables, words, or lines in a poem 

Homonym: Words that have the same pronunciation and spelling but different meanings 
(game of pool, swimming pool) 

Homophone: Words that are pronounced alike but are spelled differently and usually have 
different meanings (to, too, and two; write and right) 

Hyperbole: An extreme exaggeration that emphasizes a point but isn't meant to be taken 
literally (I'll give you a million dollars for that cookie!) 

Metaphor: Describing something by comparing it to another object or thing without using 
"like" or "as" (The moon was a shining jewel) 

Onomatopoeia: The use of a word that sounds like the thing it stands for (buzz, sizzle) 

Personification: A type of metaphor where human characteristics or feelings are given to an 
animal, object, or idea (the brave tree) 

Simile: A way of describing something by using "like" or "as" to compare it to something 
else (Her eyes were like stars.) 

Synonyms: Words that have the same or nearly the same meanings 
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Pañjābī Poetic Aesthetic forms 

Each word, phrase, line, verse are a witness to the aesthetic beauty contained within the Gurū 
Granth Sāhib. The aesthetics can certainly be found throughout, however it seems one of the 
reason these forms were used was to convey a thought, a message. The Gurūs were not 
necessarily writing for themselves to fulfill some poetic impulse but rather directly for their 
audience. They understood very well the psyche of those to whom they were speaking. They 
understood the experiences, the emotional states, and social, political and religious 
environment of their audience. Therefore, they explained their message in ways and methods 
with which their listeners already had a close emotional rapport. They used the same type of 
tunes, the same type of rhythms so that what they wanted to share was not something foreign 
or something their audience could not relate to. The images they created, the pictures they 
painted, the analogies, the similes, the metaphors, and the examples they used were a part of 
the common man’s experience. When the common person read the Gurū’s Word he could 
identify with it as to how it related to the different aspects of his life and it was therefore 
easier for them to comprehend the true message. The Gurūs used examples from all spheres 
of life: nature, culture, human relationships etc. The Gurūs did what no other can claim. They 
brought about revolutionary change through these innovative methods and thus infused a new 
spirit into the common man. Below are some examples of the different types of aesthetic 
forms that can be found within the Gurū Granth Sāhib. 

a) Alliteration (Sbd AlMkwr) – This is the most popular form where there is an occurrence of
the same sound at the start of words.  The words are close and are repeated to form a 
melodious expression, which is easy to remember, for example: 

sUr sru sois lY som srupoiK lY jugiq kir mrqu su snbMDu kIjY ]  (m: 1, p. 991) 
[Burn off the mainsprings of passion, and strengthen the attributes of Truth:  this 
verily, is the inhalation and exhalation of breath; and let poise be the holding of the 
breath.] 

b) Expressions of Praise (aupmw AlMkwr) – In the form of simile, where one thing is
compared to another.  For example: 

Dnu jobnu Aru PulVw nwTIAVy idn cwir ] 
pbix kyry pq ijau Fil Fuil juMmxhwr ]  (m: 1, p. 23) 
[Wealth, the beauty of youth and flowers are guests for only a few days.  
Like the leaves of the water lily, they wither and fade and finally die.]  

c) Metaphorical expression (rUpk AlMkwr) – The application of a word or phrase to some-
thing that it does not apply to literally. This form is beautifully used throughout GurbāNī,
for example, the items used in a prayer called Ārtī where a plate with an oil lamp 

ggn mY Qwlu riv cMdu dIpk bny qwirkw mMfl jnk moqI ] (m: 1, p. 663) 
[The sky is a plate, the sun and moon the oil lamps and the stars the pearls.] 

d) Expressions of Analogy (idRStWq AlMkwr) – In this form one thing is compared to another
to make its meaning more lucid.  For example, Gurū Sāhib tells of the suddenness of death in 
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the following manner: 
BweI ry ieau isir jwxhu kwlu ]  
ijau mCI iqau mwxsw pvY AicMqw jwlu ]    (m: 1, p. 55) 
[O my brothers, just like this, see death hovering over your own heads!  Just like this 
fish; unaware, the noose of death descends upon them.] 

e) Expressions of logic (kwvXilMg AlMkwr) – This form is used when through a given method
the meaning is confirmed or substantiated. 

AsMK jog min rhih audws ]  AsMK Bgq gux igAwn vIcwr ]  AsMK sqI AsMK dwqwr ] 
AsMK sUr muh BK swr ]  AsMK moin ilv lwie qwr ]   (m: 1, p. 3-4) 
[There are countless yogis, whose minds remain detached from the world.  There are 
countless devotees contemplating the wisdom and virtues of the Divine.  There are 
countless the holy, countless the givers.  There are countless heroic spiritual 
warriors, who bear the brunt of the attack in battle.  There are countless who silently 
meditate on Divine love.] 

f) Critical or Sarcastic expressions (vkRokqI AlMkwr) – Here the form appears to be one of
sarcasm or criticism. However, the underlying meaning or message behind the surface is 
quite deep. For example: 

qUM suix hrxw kwilAw kI vwVIAY rwqw rwm ] 
ibKu Plu mITw cwir idn iPir hovY qwqw rwm ]   (m: 1, p. 438) 
[O black deer, listen: why are you so attached to the orchard of passion?  
The fruit of sin is sweet for only a few days, and then it grows hot and bitter.] 

g) Active expressions (iSRMKlwmUlk AlMkwr) - Here the form involves action.
suixAw mMinAw min kIqw Bwau ]  AMqrgiq qIriQ mil nwau ] (m: 1, p. 4) 
[Listening and obeying with love and humility in your mind,  
cleanse yourself with the Name, at the sacred shrine deep within.] 

h) Confrontational or Contradictory Expressions (ivroDmUlk AlMkwr) – These appear as
such on the surface; however at a deeper level the contradiction doesn’t actually exist. 

swgr mih bUMd bUMd mih swgru, kvxu bUJY ibiD jwxY ]”  (m: 1, p. 878) 
[The drop is in the ocean, and the ocean is in the drop.  Who understands, and knows 
this.] 
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Grade: 4 
Lesson Number: 20 
Unit Name: Poetry 
Course: BolI 
Title:  Poetry II 

Standards 
Standard 2:  Comprehension of Appropriate Passages 

• Students comprehend grade-appropriate reading passages and  begin analysis of text.
o Students ask questions that are not merely found verbatim in the text, but

demonstrate analysis and predictions.
o Students ask questions and support answers by connecting prior knowledge with

literal information.
o Students identify structural patterns found in informational text (compare &

contrast, cause & contrast, sequential & chronological order) to strengthen
comprehension.

o Students evaluate new information and hypotheses by testing them against known
information and ideas.

o Students define figurative language (e.g., simile, metaphor, hyperbole,
personification) and identify its use in literary works.

o Students follow simple multi-step written instructions (e.g., how to assemble a
product).

Standard 4:  Writing Sentences and Paragraphs with a Central Idea 
• Students write coherent sentences and multi-paragraph compositions that develop a

central idea. 
o Students can create multi-paragraph compositions, including a developed topic

sentence, and simple supporting facts and details. 
o Students learn the formats to write personal and formal letters, thank-you notes,

and invitations. 
o Students describe the setting, characters, objects, and events using adjectives and

appropriate vocabulary. 

Objective 
1. Students explore poetry in Pañjābī.
2. Students discuss different figurative language used in poetry.
3. Students edit their poems based on new knowledge.

Prerequisites 
• Previous completion of Lesson I on Poetry.

Materials 
• Copies of all Poems from AmrdIp pMjwbI pwT mwlw :

o Book 6, p. 93, Awpxw drd
o Book 8, p. 45, gIq
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o Book 8, p. 127, hirAwlI Pu`lW dI
o Book 3, p. 5, nvIN bhwr
o Book 5, p. 5, gurU nwnk

• Lined paper/Writing tools

Advanced Preparation 
• This is the second lesson in a five-part series on Poetry and Figurative language

lessons. Teacher should plan accordingly. 
• Teacher should be familiar with all the poems and understand them well.

Engagement (15-20 minutes) 
• Talk with children about their poems.
• Ask them if they were able to get some examples.
• Briefly let children tell you about the poems, not necessarily read them out.
• Focus on what children found in their poems; i.e. simile, metaphors, etc.
• Ask them about their own poems and if they thought about what kind of literary work

it had or what they would like to add to their work.

Exploration (35 minutes) 
• Tell children that today they are going to explore some different kinds of poems.
• Together as a class you can go over two and then some more can be discussed in

groups.

Start with the Gurū Nānak poem  
• Begin reading it and stop right before the poem says Nānak’s name.
• Ask children:

o Who do they think the poem is talking about?
o What is the Gulāb?
o Where did this Gulāb come to life?

• Once they get the answer that it is about Gurū Nānak, continue and ask:
o Ask them what SaOgrām is and what the poet might be referring to?

• Then continue reading on.
• Ask them about Lahore and what they know of it.
• Then continue asking or if necessary briefly telling them about all the experiences

that keep coming up.
• Discuss Bhāī Lālo and Mālik Bhāgo’s story.
• Discuss the ending of the poem.

Next, discuss the poem on Āpnā Dard  
• This time tell the children that you will read the entire poem.
• As you are reading the poem they can take notes for discussions later on.
• Read slowly and clearly.
• Then ask any child to be daring enough to translate the gist of the poem.
• If that seems difficult, then start asking questions:
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o What is the poem about?  
o Who or what is it talking about?  
o Who doesn’t feel pain? 
o What are the two sides of life? 
o Where is there darkness? 
o What is the poet trying to express? 

• As you are asking the questions and you realize children are having difficulty, pass 
out a copy of the poem so that children have them in front of them. 

• Re-ask the questions.  
• Together discuss both poems, how each one is written, and how easy or difficult it 

was for the students to understand them. 
 

Explanation/Extension (5-10 minutes) 
• Give out the other three poems.   
• Tell children that they should read and understand each poem and during the next 

class they may be put into a group with any one of the poems and they will have to 
discuss it.   

• Have them begin reading their poems silently in class.   
• Tell them they can ask you any questions that they might have about the poems and 

then finish off their thoughts at home. 
 
Evaluation (On-going) 

• Pay attention to children’s understandings during discussions. 
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Teacher Resources 
 
gurU nwnk 
 
ipMf qlvMfI iv`c pMjwb 
ij`Qy iKiVAw ie`k gulwb[ 
A`j qoN pihlW pMj sO swl 
kwlU Gr ie`k jnimAw bwl[ 
qIKx bu~DI, jzby su`cy 
qn in`ky iv`c dweIey au~cy[ 
nwnk ijs dw r`iKAw nwm 
ijs ny kIqw ie`k sMgrwm[ 
iv`c qlvMfI jd sn b`cy  
kMm kIqy keI au~cy su`cy[ 
hr g`l aus dI s`c hY j`gdw 
d`sIey qW bhuq icr hY lgdw[ 
bVy bVy cMfwl, GmMfI 
Aqy AnykW nIc pKMfI[ 
ho gurU nwnk dy snmu`K 
bxy AwdrSk ijvyN mnu`K[ 
iPr gurU nwnk hoey jvwn 
kIqy kMm Anyk mhwn[ 
ie`K idn Awp lhOroN c`l 
qur pey eymnwbwd dy v`l[ 
eymnwbwd dy iv`c jd Awey 
lwlo dy Gr fyry lwey[ 
lwlo sI ikrqI qrKwx 
su`cI sjrI lY muskwn[ 
rwq idny sI imhnq krdw  
imhnq krky pyt sI Brdw[ 
gurU jI aus Gr Bojn krdy  
lokIN Bwgo dy kMn Brdy[ 
mlk Bwgo au~Qy dw hwkm  
T`gI kry lokW nwl hr d`m[ 
imhnqIAW dI imhnq mwry  
Awpxy au~cy mihl auswry[ 
zwlm qy v`fw hMkwrI 
aus qoN jnqw qMg sI swrI[ 
v`FIKor sI qy v`fw T`g 
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aus ny ie`k krwieAw X`g[ 
gurU nwnk ƒ aus sdvwieAw  
pr gurU ny s`dw TukrwieAw 
iK`J fwFI Bwgo ƒ AweI  
qurMq ByijAw ie`k ispwhI[ 
gurU nwnk ƒ s`d ky kol 
pu`iCAw gu`sy dy nwl bol[ 
‘Bojn Kw ky SUdr dy Gr 
kIqw myrw qusIN inrwdr[ 
auDr su`ky tu`kr suAwh 
ie`Dr pUrI KIr kVwh[ 
iPr vI ikauN qusIN nhIN Awey  
ieh g`l mYƒ bVI sqwey[’ 
gurU jI ny aus ƒ smJwieAw 
‘mYN X`g iv`c ies leI nhIN AwieAw[ 
qUM eyN hwkm byprvwh[ 
ieh jo qyry KIr kVwh[ 
lokW dw h`k Kw ky ir`Dy 
lok nw jwnx Boly is`Dy[ 
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Awpxw drd 
 
aus dI h`sqI sUrj nwloN G`t nhIN, 
jo lokW leI AwpxI A`g dw nUr kry[ 
aus leI DrqI bxdI mW dI god ijhI, 
jo DrqI dy qn coN pIVW dUr kry[ 
aus ƒ koeI du`K nhIN ijhVw, 
lokW dy du`K Awpxy leI mnzUr kry[ 
qoVy s^q zMzIr jW iPr tu`t jwey, 
ie`k pwsy qW bMdw g`l mShUr kry[ 
ijs ny cwnx kIqw swrI DrqI qy, 
aus dy Awpxy rwh iv`c hwly AMnHyrw[ 
du`K pRym dw imhnqIAW ƒ nw d`sIN, 
aunHW kol qW Awpxw drd bQyrw hY[ 
mYN qy dIvw roz rwq ƒ jldy rhy, 
vyKx leI ik iks dw v`fw jyrw hY[ 
swƒ kuJ t`tihxy nhIN frw skdy, 
swfw qW AgnI dy iv`c vsyrw hY[ 
qIrQ nhw ky aus dI mYl nhIN lihMdI, 
muVHky dy iv`c kIqw ijs ieSnwn nhIN[ 
h`Q ijnHW ƒ ikrq ibAweIAW b^Sy nw, 
ho skdy auh h`Q kdy blvwn nhIN[ 
qyry mn dI mYl ijnHW ny DoqI nhIN,  
swƒ qyry auh A`QrU pRvwn nhIN[ 
Awpxw Awp jlw ky rOSn hoey hW,  
swfy qy koeI iksy dw Aihswn nhIN[ 
 
‘mihMdr dusWJ’ 
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hirAwlI Pu`lW dI 
(tolI gIq) 
 
hirAwlI Pu`lW dI, 
Pu`l hirAwlI dy, 
icMnH ^uShwlI dy, 
krmW vwlI dy[ 
 
hirAwlI jIvn hY[ 
jIvn hirAwlI hY[ 
jIvn dI DVkx hY[ 
jIvn dI lwlI hY[ 
 
p`q hirAwlI dy, 
hirAwlI p`qW dI, 
swfIAW r`KW dI, 
ijMdVI l`KW dI[ 
 
ru`K hirAwlI dy, 
hirAwlI ru`KW dI, 
AauKd du`KW dI, 
zwmn su`KW dI[ 
 
rMg hirAwlI dy, 
hirAwlI rMgW dI, 
Cxkwr vMgW dI, 
DunI qrMgW dI[ 
 
iek kuVI  -  mYN ikrn hW pMjwb dI[ 

mYN p`qI hW gulwb dI[ 
mYN mihk iKlHwrdI[ 

 
iek lVkw  - mYN nUr hW pMjwb dw[ 

mYN cwnx hW Sbwb dw[ 
mYN cwnx iKlHwrdw[ 

 
swry b`cy  - AsIN bwl hW pMjwb dy[ 

AsIN Pu`l hW gulwb dy[ 
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h`s h`s AsIN swry, 
hW mihk iKlHwrdy[ 

 
hirAwlI Pu`lW dI, 
Pu`l hirAwlI dy[ 
icMnH ^uShwlI dy, 
krmW vwlI dy[ 
  (Pu`l) 
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gIq 
 
qYƒ hwisAW ’qy 
z^m ivKwvW, 
jy swfI glI AwvyN im`qrw[ 
 
swfy vy mh`ly, 
lok Zm-Kwxy v`sdy[ 
hMJU igrdy ny, 
ijs vyly ny auh h`sdy[ 
qYƒ ASkW dy nwl nuhwvW, 
jy swfI glI AwvyN im`qrw[ 
 
swfy vy mh`ly, 
BwvyN im`tI dy mkwn AY[ 
Pyr vI mh`lw swfw, 
pUjx smwn AY[ 
bxy drdW dy mMdr ivKwvW, 
jy swfI glI AwvyN im`qrw[ 
 
vyKIN vy mh`ly swfy au~qy, 
kI srwp AY[ 
AwauNdw nw svyrw eyQy, 
rihMdI sdw rwq AY[ 
qYƒ kwlK dI nbz ivKwvW, 
jy swfI glI AwvyN im`qrw[ 
 
hoieAw kI jy kvI eyN qUM, 
smW pihcwxdw[ 
swfw vI mh`lw qyrI, 
kivqw dy hwx dw [ 
ijMny cu`k leyNdw gIq cukwvW, 
jy swfI glI AwvyN im`qrw[ 

 (pRo: kSmIr kwdr) 
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nvIN bhwr 
 
AweI nvIN bhwr bylIE! 
AweI nvIN bhwr[ 
ru`qW iPrIAW, 
n`cIAW icVIAW[ 
Pu`lW ny hux, 
cu`kIAW isrIAW[ 
BOirAW lweI guMjwr[ 
AweI nvIN bhwr bylIE! 
AweI nvIN bhwr[ 
gyNdw iKiVAw, 
gulwb iKiVAw[ 
klIAW dw hr, 
gu`Cw iKiVAw[ 
AwieAw nvW in^wr[ 
AweI nvIN bhwr bylIE! 
AweI nvIN bhwr[ 
nrgs ny A`j, 
DOx AkVweI[ 
nvyN Gwh ny, 
leI AMgVweI[ 
ciVHAw rUp Apwr[ 
AweI nvIN bhwr bylIE! 
AweI nvIN bhwr[ 
fylIey AYsw, 
rMg iKlwieAw[ 
gulwcIn ny,  
sB mihkwieAw, 
bwZ Aqy bzwr[ 
AweI nvIN bhwr bylIE! 
AweI nvIN bhwr[ 
Pu`lW swry, 
mihk iKlwrI[ 
mihk l`gdI, 
ipAwrI ipAwrI[ 
cVHdw jwey ^umwr[ 
AweIN nvIN bhwr bylIE! 
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AweI nvIN bhwr[ 
bhwr eys iv`c,  
h`sIey gweIey[ 
Pu`lW iv`c rl, 
Pu`l bx jweIey[ 
dyeIey mihk iKlwr[ 
AweI nvIN bhwr bylIE! 
AweI nvIN bhwr[ 
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Grade: 4 
Lesson Number: 21 
Unit Name: Poetry 
Course: BolI  
Title:  Poetry III 

Standards 
Standard 2:  Comprehension of Appropriate Passages 

• Students comprehend grade-appropriate reading passages and begin analysis of text.
o Students ask questions that are not merely found verbatim in the text, but

demonstrate analysis and predictions.
o Students ask questions and support answers by connecting prior knowledge with

literal information.
o Students identify structural patterns found in informational text (compare &

contrast, cause & contrast, sequential & chronological order) to strengthen
comprehension.

o Students evaluate new information and hypotheses by testing them against known
information and ideas.

o Students define figurative language (e.g., simile, metaphor, hyperbole,
personification) and identify its use in literary works.

o Students follow simple multi-step written instructions (e.g., how to assemble a
product).

Standard 4:  Writing Sentences and Paragraphs with a Central Idea 
• Students write coherent sentences and multi-paragraph compositions that develop a

central idea. 
o Students can create multi-paragraph compositions, including a developed topic

sentence, and simple supporting facts and details. 
o Students learn the formats to write personal and formal letters, thank-you notes,

and invitations. 
o Students describe the setting, characters, objects, and events using adjectives and

appropriate vocabulary. 

Objectives 
1. Students explore poetry in Pañjābī.
2. Students discuss different figurative language used in poetry.
3. Students see an example of figurative language used in Gurbāṇī.
4. Students edit their poems based on this new knowledge.

Prerequisites 
• Previous completion of Lessons I and II on poetry.

Materials 
• Extra copies of poems from Class II on poetry
• Copy of the attached sabad
• Guru Granth Darpan (available at: www.gurugranthdarpan.com)
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Advanced Preparation 

• Teacher should be well versed in the meaning of the attached sabad. 
 
Engagement (15-20 minutes) 

• Make groups of three as children come into the class.   
• Give each group one of the three poems and the following questions: 

o What is the poem talking about? 
o What kind of literary language if any is being used? 
o Is the poet trying to express more than one meaning in his/her poetry 
o What are your thoughts on the poem 

• Have each group discuss the questions amongst themselves, come up with a 
consensus and present it to the class. 

• Since all the children have read the poems, during sharing time, others might have 
comments to add to a particular poem. 

• Have some discussion on these and correct them or validate the different opinions 
that might be possible. 

• Congratulate the group on being able to successfully discuss the poems. 
  
Exploration (35 minutes) 

• Now ask children where else they may find figurative language. 
• Hopefully, some of them may be able to say GurbāNī. If they do, then try to get 

examples from children. 
• Once that is done, introduce the sabad below.  
• Give each child a copy of the sabad without the English translation. 
• Go through every word in every line (use the Darpan for reference). 
• Try to let children come up with the explanations.  
• Open it up for questions or different interpretations from children. 
• Always make sure students back up their thoughts and assumptions. 

 
Explanation/Extension (5-10 minutes) 

• Let children work on their poem and picture and give them a chance to ask you any 
questions regarding this.  

• Take this time to also go around and check on anyone who has made major revisions. 
 
Evaluation (On-going) 

• Have children write a few lines on the sabad for next class, either to hand in to you or 
to put directly in to their response journals. 
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Teacher Resources 

Awsw mhlw 5 ] 
Asa mahalA 5 || 

 
hir hir nwmu Amolw ] Ehu shij suhylw ]1] rhwau ] 
hari hari nAmu amola.  ohu sahaji suhela.1. rahAu. 

 
sMig shweI Coif n jweI Ehu Agh Aqolw ]1] 
saOgi sahAI choDi na jAI ohu agah atolA.1. 

 
pRIqmu BweI bwpu moro mweI Bgqn kw El@w ]2] 
prItamu bhAI bApu moro mAI bhagatan kA olA.2. 

 
AlKu lKwieAw gur qy pwieAw nwnk iehu hir kw col@w ]3]5]145] 
Alakhu lakhAiA gur te pAiA nAnak ihu hari kA colA.2.5.145. 
 
- Guru Granth Sahib, p. 407 
 
This is a general translation partially interpreted from Prof Sahib Singh’s Guru Granth 
Darpan. It is best to read the Pañjābī version to get a better idea. 
 
The individual that receives the priceless identification/belongingness/nAm of VǕhigurȊ, that 
individual is able to live within this world in a mentally balanced/peaceful/easy manner. 
 
Vāhigurū is your companion always, and never leaves you. You cannot use your 
intelligence/cunningness to obtain Vāhigurū. There is none other that is the same as Vāhigurū. 
 
Vāhigurū  is my friend, my brother, father and mother. Vāhigurū  is the support of his 
devotees/believers. 
 
The image of Vāhigurū  cannot be understood/seen on its own, but through the Gurū I have 
met/felt/recognized Vāhigurū. This is the doing of Vāhigurū  that I can feel Vāhigurū thru the 
Gurū.   
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Grade: 4 
Lesson Number: 22 
Unit Name: Poetry 
Course: BolI 
Title:  Poetry IV 

Standards 
Standard 2:  Comprehension of Appropriate Passages 

• Students comprehend grade-appropriate reading passages and begin analysis of text.
o Students ask questions that are not merely found verbatim in the text, but

demonstrate analysis and predictions.
o Students ask questions and support answers by connecting prior knowledge with

literal information.
o Students identify structural patterns found in informational text (compare &

contrast, cause & contrast, sequential & chronological order) to strengthen
comprehension.

o Students evaluate new information and hypotheses by testing them against known
information and ideas.

o Students define figurative language (e.g., simile, metaphor, hyperbole,
personification) and identify its use in literary works.

o Students follow simple multi-step written instructions (e.g., how to assemble a
product).

Standard 4:  Writing Sentences and Paragraphs with a Central Idea 
• Students write coherent sentences and multi-paragraph compositions that develop a

central idea. 
o Students can create multi-paragraph compositions, including a developed topic

sentence, and simple supporting facts and details. 
o Students learn the formats to write personal and formal letters, thank-you notes,

and invitations. 
o Students describe the setting, characters, objects, and events using adjectives and

appropriate vocabulary. 

Objectives 
1. Children explore more GurbāNī and work to complete their poems.

Prerequisites 
• Previous completion of Classes I, II and III on poetry.

Materials 
• Attached sabad
• Four-five copies of Pañjābī-English dictionary
• Four-five copies of Mahān Kosh
• Copies of Prof. Sāhib Singh’s translation of the sabad from Guru Granth Darpan
• Writing tools
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Advanced Preparation 
• Teacher should be familiar with sabad below and also with farming styles. 
• Make a copy of each part in the sabad for each group. 

 
Engagement (5 minutes) 

• Have children tell you their thoughts on the sabad from last class that they wrote 
about at home.   

• Then tell them that they will discuss another sabad, but this time they will discuss it 
in small groups and then will be presenting it and thus putting and understanding the 
sabad together. 

 
Exploration (30-35 minutes) 

• Begin by breaking the class in to four or five groups. 
• Give each group a dictionary, Mahān Kosh and one section of the sabad (e.g., one 

group will get first four lines, the other group second four lines, etc.).
• Have each group find each word and then explain their paragraph. 
• You should keep rotating from group to group to make sure that they are all on the 

right track. 
• Don’t necessarily give the student the answers, but try to ask them questions that will 

get them on to the right track to arrive at the answer on their own. 
• If children have time, give them some construction paper, markers, crayons, color 

pencils etc., and ask them to draw a picture that reflects their paragraph. 
 
Explanation/Extension (15-20 minutes) 

• Give a copy of the entire sabad to everyone. 
• Give a copy of Prof. Sahib Singh’s definition to everyone. 
• Begin discussing the sabad. 
• Make sure you cover how Gurū Sāhib has used farming as a tool to get his message 

across. 
• Make mention of farming being prevalent at the time. Discuss issues or aspects about 

the Pañj Vikār and have children bring out those points. 
 
Evaluation (On-going) 

• Have children finish their poems and pictures for the next class.  
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Teacher Resources 
 

This sabad is by Gurū Nānak Sāhib in Rāg SoraTh on Page 595  

soriT mhlw 1 Gru 1 ] 
mnu hwlI ikrswxI krxI srmu pwxI qnu Kyqu ] 
nwmu bIju sMqoKu suhwgw rKu grIbI vysu ] 
Bwau krm kir jMmsI sy Gr BwgT dyKu ]1] 
bwbw mwieAw swiQ n hoie ] iein mwieAw jgu moihAw ivrlw bUJY koie ] rhwau ] 
hwxu htu kir Awrjw scu nwmu kir vQu ] 
suriq soc kir BWfswl iqsu ivic iqs no rKu ] 
vxjwirAw isau vxju kir lY lwhw mn hsu ]2] 
suix swsq saudwgrI squ GoVy lY clu ] 
Krcu bMnu cMigAweIAw mqu mn jwxih klu ] 
inrMkwr kY dyis jwih qw suiK lhih mhlu ]3] 
lwie icqu kir cwkrI mMin nwmu kir kMmu ] 
bMnu bdIAw kir DwvxI qw ko AwKY DMnu ] 
nwnk vyKY ndir kir cVY cvgx vMnu ]4]2] 

This translation is adapted from the Gurū Granth Darpan. 
 
hy BweI ! (ieQoN qurn vyly) mwieAw jIv dy nwl nhIN jWdI (ieh hryk ƒ pqw hY iPr BI) ies mwieAw ny 
swry jgq ƒ Awpxy v`s ivc kIqw hoieAw hY [ koeI ivrlw mnu`K smJdw hY (ik sdw nwl inBx vwlw Dn 
hor hY) [1[rhwau[  
 
When one departs from this world, material wealth does not go along with them.  Not 
everyone is able to understand this.  Deception has taken control of the entire world. There 
are very few who can understand that there is another wealth that will constantly remain with 
you – ‘The wealth of Nām (Identification with Vāhigurū).’  Pause for reflection. 

(hy BweI ! sdw nwl inBx vwlw Dn kmwx leI) mn ƒ hwlI (vrgw au~dmI) bxw, aucy Awcrn ƒ vwhI 
smJ, myhnq (nwm &sl vwsqy) pwxI hY, (ieh Awpxw) srIr (hI) pYlI hY [ (ies pYlI ivc) prmwqmw 
dw nwm bIj, (bI bIj ky aus ƒ pMCIAw qoN bcwx leI suhwgw Pyrnw zrUrI hY, iesy qrHW jy sMqoK vwlw 
jIvn nhIN, qW mwieAw dI iq®Snw nwm-bIj ƒ mukw dyvygI) sMqoK (nwm-bIj ƒ iq®Snw-pMCIAW qoN bcwx 
leI) suhwgw hY, swdw jIvn (nwm-&sl dI rwKI krn leI) rwKw hY [(hy BweI ! ieh vwhI kIiqAW 
srIr-pYlI ivc) prmwqmw dI myhr nwl pRym pYdw hovygw [ vyK, (ijnHW ieh vwhI kIqI) auh ihrdy 
(nwm-Dn nwl) DnwF ho gey [1[ 

(In order to earn ‘the wealth of Nām’ that remains with you for ever), one must make their 
mind a farmer.  The water (inspiration) should be taking part in doing good with honest effort 
that will cultivate the crop of ‘Nām’ through humility. In this body (land) through humility 
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sow the seed of ‘Nām’ and be prepared to protect it with patience (hard work and simple 
living). By protecting it you will not be thirsty for the other deceptions. By farming on your 
body (land) through Vāhigurū’s grace love will blossom forth. Those who did the farming in 
such a way were able to gain ‘the wealth of Nām.’ 

(hy BweI !) aumr dy hryk suAws ƒ K`tI bxw, ies h`tI ivc sdw-iQr rihx vwlw hrI nwm sOdw bxw [ 
AwpxI suriq qy ivcwr-mMfl ƒ BWifAW dI kqwr bxw, ies BWfswl ivc ies hrI-nwm sOdy ƒ pw [ 
ieh nwm-vxj krn vwly sqsMgIAW nwl iml ky qUµ BI hrI-nwm dw vxj kr [ ies vxj ivcoN K`tI 
imlygI mn dw iKVwE [2[ 

With your every breath earn Vāhigurū’s remembrance through understanding and 
contemplation. Vāhigurū’s remembrance will become your merchandise and meeting with 
other traders of Vāhigurū’s Nām, make it your trade. The ultimate profit you will get from 
this trade is that your mind will be at complete ease.  

(hy BweI ! sOdwgrW vWg hrI-nwm dw sOdwgr bx) Drm-pusqkW (dw aupdyS) suixAw kr, ieh hrI-nwm 
dI sOdwgrI hY, (sOdwgrI dw mwl l`dx vwsqy) au~cy Awcrn ƒ GoVy bxw ky lY qur, (izMdgI dy s&r ivc 
BI ^rc dI loV hY) cMgy guxW ƒ jIvn-s&r dw ^rc bxw [ hy mn ! (ies vpwr dy au~dm ƒ) k`l qy 
nwh pweIN [ ies vpwr nwl jy qUµ prmwqmw dy dys ivc (prmwqmw dy crnW ivc) itk jweyN, qW Awqmk 
suK ivc QW l`B leyNgw [3[ 

To become a trader of Vāhigurū’s Nām you have to understand and contemplate on the 
teachings and ride on these teaching (these good deeds) as you would on the horse (your 
helper to get you from one destination to another). It is important that you take on this trade 
today, so that your mind can be at ease. 

(hy BweI ! nOkr rozI kmwx leI myhnq nwl mwlk dI syvw krdw hY, qUµ BI) pUry iDAwn nwl (pRBU-mwlk 
dI) nOkrI kr (ijvyN nOkr Awpxy mwlk dy hukm ƒ BulWdw nhIN qUµ BI) prmwqmw-mwlk dy nwm ƒ mn 
ivc p`kw kr r`K, iehI hY aus dI syvw [ ivkwrW ƒ (Awpxy nyVy AwauxoN) rok dy, ieh hY prmwqmw dI 
nOkrI vwsqy dOV-B`j [ (jy ieh au~dm kryNgw) qW hr koeI qYƒ SwbwSy AwKygw [ hy nwnk ! ieh nOkrI 
kIiqAW prmwqmw qYƒ myhr dI nzr nwl vyKygw, qyrI ijMd auqy cO-guxW Awqmk rUp cVyHgw [4[2[ 

Just as a servant never forgets the command of his boss, you too must always be engaged in 
the service of your boss (Vāhigurū). Always remembering Vāhigurū in your heart is the true 
service. Don’t let the vices come into you and that too is the service of Vāhigurū’. If you 
continue in this trade then other will automatically admire you. Nānak says that if you 
continue this effort then you will feel the grace of Vāhigurū. 
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Grade: 4 
Lesson Number: 23 
Course: BolI 
Title:  Using Intonation and Expression  
 
Standard 
Standard 1:  Oral and Silent Reading 

• Students achieve fluent oral and silent reading, through understanding of basic 
features of reading, including letter patterns and their translation into spoken 
language. 
o Students decode regular multi-syllabic words, including knowledge of prefixes 

and suffixes (be-, re-, etc.). 
o Students distinguish and interpret words with multiple meanings.  
o Students use sentence and word context to find the meaning of unfamiliar words. 
o Students use a dictionary to learn the meaning and features of unfamiliar words. 
o Students understand and explain common antonyms and synonyms. 
o Students read aloud fluently and accurately and with appropriate intonation and 

expression. 
 
Objective 

1. Students will read aloud fluently and accurately and with appropriate intonation and 
expression.  

2. Students will distinguish and interpret words with multiple meanings. 
 
 Prerequisites 

• Teacher is familiar with a poem or tongue twister.  
o kcw pwpV pkw pwpV 
o dwdw jI dy do mYƒ dwdI dy dMdW dI dvweI 
o More tongue twister examples (written and audio) can be found at: 

http://www.advancedcentrepunjabi.org/twisters.html 
 
Materials 

• Large circle on 8.5 x 11 paper 
• Popsicle sticks 
• Glue 
• Scissors   
• Markers 
• Sticky tack or tape 
• Pointing stick 
• Response journals 
• Paper 
• Pencils and erasers 
• Pencil Crayons 
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Advanced Preparation 
• Draw a large circle on a piece of 8.5x11 paper (two per student).
• Make a sample of a happy and sad face stick. 
• Write out the poem or tongue twister on chart paper and display it in the room. 
• Make a list of five or six different sentences that can be used to show intonation and 

expression. 
 
Engagement (15-20 minutes) 

• Give each student two pieces of paper with circles on them. Using markers have them 
draw a happy face on one circle and a sad face on the other circle.  Cut out the circles 
and glue one to each popsicle stick (see picture below). 

 
                           
 
 
 
 
• Explain, you will say two sentences. Both sentences will be exactly the same; 

however the intonation and expression used will be different in both. The students 
must try to identify the difference in meaning by paying attention to the intonation 
and expression.  After speaking the first sentence have the students hold up the face 
that reflects the expression and intonation of the sentence. Then repeat the same 
sentence again using different intonation and expression. Again have the students 
identify the expression using the face signs they made. See the example below. 
Example:  
o mYN Aw geI! (the teacher says the sentence using a happy expression and positive 

body language) 
o mYN Aw geI[ (the teacher says the sentence using a sad expression and body 

language) 
• Repeat the same process again using two different examples.  
• Have the students do the same activity in pairs. Divide the students into pairs have 

each pair make up a sentence that they can use to demonstrate the use of intonation 
and expression. 

• Each pair shares their sentence with the class using happy and sad intonation and 
expression. Students respond to the sentences by holding up their face cards they 
made.  

• After this also introduce other sentences that are not happy or sad dependent, but 
depending on how you say them, their meaning may change. 

Example: roko nw, jwx idau[  or  roko, nw jwx idau[ 
 
Exploration (35 minutes) 
Poems and Tongue Twisters  

• Teach the students a short poem or tongue twister make note of the rhyming patterns 
and familiar words. In pairs have the students practice the poem and master it. 
o kcw pwpV pkw pwpV 
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o dwdw jI dy do mYƒ dwdI dy dMdW dI dvweI 
o More tongue twister examples (written and audio) can be found at 

http://www.advancedcentrepunjabi.org/twisters.html 
• In their writing response journals have each student write a description (in either 

English or Pañjābī) of what they think the poem/tongue twister means.  
• As a class, sit in a circle and discuss the meaning of the poem starting with the 

students explanations. 
• Students then write the poem out and illustrate it. 
• Put the students’ work on display.  

 
Explanation/Extension (5-10 minutes) 

• Review with the class that intonation and expression makes a difference in how a 
person interprets something.   

 
Evaluation  

• Move from pair to pair, to see if children are appropriately mastering intonation and 
expression.   
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Grade: 4 
Lesson Number: 24 
Course: BolI 
Title:  Cartoon Strip 
 
Standards 
Standard 7: Listening and Responding to Oral Communication 

• Students listen critically and respond appropriately to oral communication. 
o Students retell, paraphrase, and explain what has been heard orally. 
o Students connect and relate prior experiences, insights, and ideas to those of a 

speaker. 
o Students identify the musical elements of literary language (e.g., rhymes, repeated 

sounds, instances of onomatopoeia). 
o Students give and follow five to six-step oral directions. 
 

Objective 
1. Students retell, paraphrase, and explain what has been heard orally. 
2. Students connect and relate prior experiences, insights and ideas to those of a speaker. 

 
Prerequisites 

• Teacher familiarity with sākhīs about the Gurūs that guest speakers will tell.   
  
Materials 

• Paper  
• Markers 
• Ruler 
• Response journals 

 
Advanced Preparation 

• Arrange for three or four guest speakers to come to class with different stories about 
different Gurūs and ask them to let you know what stories they will be sharing. The 
sākhīs should be shared in Pañjābī. 

• Prepare a list of questions to ask the students after they hear the story (same as those 
shown in the engagement section). 

• Prepare enough cartoon strips so each student will have a minimum of two strips with 
four boxes in each strip. 

                                                  
Engagement (20-30 minutes) 
The Storyteller 

• Invite three or four different guest speakers to the class. Have each of them retell a 
different story (sākhī) to the class about a Sikh Gurū.  

• After the guest speaker shares the story ask the students questions such as: 
o “Have you heard this story before?” (kI qusI eyh swKI pihly suxI hoeI hY?) 
o “What was your favorite part?” (quhwƒ kI sb qoN vDIAw lgw?) 
o “Which Gurū is this story about?” (eyh swKI ikhVy gurU bwry hY?) 
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o “What did you learn about that Gurū?” (qusI gurU swihb bwry kI isiKAw hY?) 
 

Exploration (20-25 minutes) 
• Have each student select a sākhī they would like to illustrate as a cartoon. 
• Provide each student with a cartoon strip. Each student then retells the story by 

drawing what they remember in the form of a cartoon.  Students should not use 
pictures of Gurūs in their cartoons. 

• Have students use speech bubbles to fill in any words or dialogue needed. Dialogue 
should be in Pañjābī. 

• Display student work in the classroom. 
 

Explanation/Extension (5-10 minutes) 
• Ask students to reflect upon the experience in their response journals. Use the 

following questions as guides to their writing. Ask them to explore which sākhī they 
chose to draw their cartoon about and to explain what they learned about the teaching 
of that Gurū. 

 
Evaluation  

• Evaluation of student achievement will be on-going. Use the cartoons to see writing 
development and look for story line to assess the children’s understanding of sākhīs. 

 



SojhI                                                                                       BolI 
 

© 2013 Sikh Research Institute                                                                                          87 

Grade: 4 
Lesson Number: 25 
Course: BolI 
Title:  The Obstacle Course  
 
Standards 
Standard 7: Listening and Responding to Oral Communication 

• Students listen critically and respond appropriately to oral communication. 
o Students retell, paraphrase, and explain what has been heard orally. 
o Students connect and relate prior experiences, insights, and ideas to those of a 

speaker. 
o Students identify the musical elements of literary language (e.g., rhymes, repeated 

sounds, instances of onomatopoeia). 
o Students give and follow five to six-step oral directions. 

 
Objective 

1. Students give and follow five to six-step oral directions. 
2. Students retell, paraphrase and explain what has been heard orally. 
3. Students connect and relate prior experiences, insights, and ideas to those of a 

speaker. 
 
Prerequisites  

• None
 

Materials 
• A whistle 
• Multiple type of gym equipment - about 10 different pieces of each kind (e.g., 10 hula 

hoops, 10 bean bags, 10 balls, etc.) 
  
Advanced Preparation 

• Prepare a list dividing students into groups of four. Select students who work well 
together. Try not to have more than five groups total. 

• Collect enough gym equipment for the number of groups. Each group should have a 
variety of gym equipment. 

• Look at the location of where the obstacle course will be held and plan out the space 
so students do not bump into each other. 

  
Engagement (15-20 minutes) 

• Explain to the students you will be taking them outside to set up obstacle courses and 
that they will be working in small groups. Tell them you will use a whistle to get their 
attention. If they hear the whistle they must stop what they are doing and listen.  

• Give them five directions they must complete before leaving the classroom; they are: 
o “Get the equipment quickly and quietly.” 
o “Put on your shoes.” 
o “Go outside.” 
o “Put the equipment in a safe place outside.” 
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o “Stand as a group quietly and wait for instructions.” 
 
Exploration (35 minutes) 

• Divide the class into small groups based on the pre-prepared list. Spread the groups 
out so they all have their own space. Give each group different kinds of gym 
equipment.  

• Each group must then create an obstacle course with the equipment they have. Each 
obstacle course must have five or six different activities to complete (example 
attached).

• Once the students have prepared their obstacle course have all of the students come 
together as a class. Explain, half of the groups will participate in the obstacle courses 
while the other half will return to their obstacle course to be the instructors explaining 
how their course works.    

• Set the circuit up as a clockwise or counter clockwise rotation so everyone stays 
organized.  

• Assign each group the first course they must go to.  When they get there they must 
first sit down and listen to the instructions on how to complete the course. One 
member must explain the course by providing five or six oral instructions on how to 
complete the course. The group completing the course must then repeat the 
instructions on how to complete the course orally, so everyone is clear on what to do.    

• Students then complete the course and then move on to the next obstacle course in the 
circuit.   

• Each time a new group arrives at the course a new person must share the instructions 
of what will happen and how to complete the activities at the course. 

• After all groups have gone to each obstacle course, have the groups switch roles so 
everyone gets a turn to give instructions and try all of the different courses.  

 
Explanation/Extension (5-10 minutes) 

• Have students record their experience of the obstacle course in their response journal.  
  
Evaluation  

• Evaluation of student achievement will be on-going.  
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Teacher Resources 
 
Obstacle Course Instruction example: 
  
1. First go to the hoola hoop and skip in place with it five times. 

pihlW hUlw hUp kol jwau Aqy aus nwl pMj vwrI t~po/CwlW lgwau [ 
 
2. Next go to the cones and zig zag around them till you get to the balls. 

iPr kon kol jw ky vl Kw ky (s~p vWg vl Kwxw) c~ldy hoey gyNdW kol phuMco [ 
 
3. Take the ball and carry them on your head. 

gyNd nUM Awpxy isr au~pr cu~k lau [ 
 
4. Then take a spoon and put the ping pong ball on the spoon. 

iPr ie~k cmcw lY ky ipMg pONg gyNd dy Q~ly r~K lau [ 
 
5. Take it to the other side. 

ies nUM dUsry pwsy lY jwau [ 
 
6. Run back fast to the finish line. 

qyzI nwl vwps dOV ky smwpqI vwlI lkIr kol phuMco [ 
 

 

 
 




